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INTRODUCTION 
This study summarizes the research that has been done 
at Boston University from 1932 throuih 1962 in second and 
third grade reading. 
It is organized to answer questions in three areas, 
materials, methods, and children's backgrounds. Abstracts 
for each study are presented in the appendix. 
MATERIALS FOR INSTRUCTION 
This report is concerned with materials that have been 
developed for the second and the third grades. Thirty-seven 
studies, one doctoral and 36 masters, have been conducted in 
this area seeking answers to many questions. Most of the 
studies were experimental in nature, a few dealt only with 
the development of materials which were tried out on an 
informal basis. 
l. How well do the stories in the basal readers appeal te 
children? 
Children's likes and dislikes of stories in basal 
14/ 2Q/ 
readers were investigated by Boutine , Gibbons , and 
.2.£1 
Healy They conducted surveys on three basal series: 
Ginn and Company; Houghton, Mifflin Company; and American 
Book Company respectively. Boutine presented 45 stories to 
74 children and found that 26 stories had positive reactions, 
and 19 stories had some negative responses. Gibbons presented 
12 stories to 80 children and found that all of the stories 
were liked, not one child disliked any of the stories. Healy 
presented 4J stories to 84 children and found 21 stories had 
positive reaction, and 22 had some negative responses. The 
elements of stories which children liked were plot, humor, 
personal association, length, rhyme, satisfactory endings, 
characters; those disliked were sadistic tendencies in the 
plot, lack of humor, plot, personal association and length. 
). 
2. Which skills are included in the basal reading programs? 
19./ Fifteen workbooks were analyzed by Mills to determine 
the most frequent activities and the most frequent study 
skills offered for practice in workbooks. The most frequent 
activities were completing a sentence by a word, 370; matching 
a picture and sentence, 200; word recognition test, lOJ; 
answering a question with a phrase, 79; answering a question 
with a sentence, 76; and completing a sentence with a phrase, 
76. The most frequent study skills were main idea of a 
picture, 79; classification of phrases, 44; c~assification of 
words, 41; sequence of sentences, )8; and riddles, J5. 
10/ 
Berg-- analyzed Jl workbooks to determine the amount 
of practice for skills offered by five publishers in relation 
to the amount of practice for the same skills offered by 
Scott, Foresman and Company. The American Book Company 
presented the largest number of practices similar in content 
to those of Scott, Foresman and Company's workbook. They also 
presented the largest number of practices unlike those in the 
Scott, Foresman workbook. The Houghton, Mifflin Company 
presented the least number of practices similar in content 
to those of Scott, Foresman and Company, and the least number 
of practices unlike those found in the Scott, Foresman work-
books. 
J, How effective are illustrations in basal readers? 
The frequency and type of 
1n basal readers were analyzed 
inaccuracies 
92/ 
by White--
of illustrations 
28/ 
and Ch1lds 
The greatest frequencyof inaccuracies in five basal texts 
White reported on were emphasis on minor ideas or only a 
portion of the text content, those of peoples, places, or 
things, results which should be expected from content, 
words and story concepts, and color. Of 1405 illustrations 
analyzed, 11.5 per cent contained inaccuracies. The five 
basal texts Childs analyzed showed the greatest frequency 
4. 
of inaccurate illustrations were color, those placed before 
the text, those unrelated to the text, and those placed after 
the text. The totals for the series were: Ginn Basic 
Readers, 46 of J64 illustrations; Laidlaw Basic Reader, 24 
of 109; MacMillan Basic Series, lJ of 15J; Row Peterson 
Series, 18 of 16J; and Scott, Foresman Series, 2J of J81 
illustrations. 
4. What are the vocabulary problems in primary textbooks? 
12/ 
Seven arithmetic textbooks were analyzed by Bethel--
to determine whether the arithmetic vocabulary is comparable 
to the reading vocabulary. The vocabulary was selected from 
basal readers and arithmetic texts. Lists were organized by 
grades and checked with the Gates Primary List. She found 
the vocabulary of the arithmetic books for grades one and 
two comparable to the vocabulary of the basal readers. The 
vocabulary of arithmetic books for grade three was not 
comparable to that of the basal readers. 
;u/ 
Cunningham selected multi-meaning words from six 
tests to determine children's depth of knowledge. Using a 
• 
5. 
multiple choice test, she found 70.99 per cent of the werds 
were known by fifty or more per cent of the girls and 72.51 
per cent were known 
2£1 
by fifty 
15./ 
or more per cent of the boys. 
DeWolfe and Nason compared the vocabularies of 
basal readers with ten standardized tests. Comparisons were 
made by forming word lists from basal readers and the ten 
standardized tests. DeWolfe, using the Easy Growth in Heading 
Series, found that the percentage of words in the ten tests 
ranged from Jl.l to 76.2 per cent of the basal readers. The 
percentage of the total basal vocabulary tested by each test 
was very low, ranging from 8.7 per cent to J8,J per cent. 
Nason, using the Learning to ~ Series, found a great vari-
ation in the percentage of words and the extent of sampling 
of vocabulary. The tests had a smaller percentage of words 
in common with the Grade I vocabulary than with that of 
Grade II. None of the tests studied were suitable as accurate 
measures of reading achievement in Grades I and II. 
5· Is there content in the basal readers that may be used in 
§2.1 
the content areas? 
24/ 
Callahan and LaFleur analyzed basal readers for 
1Y 
social studies concepts, and O'Brien analyzed basal 
readers for science concepts. Callahan, using five basal 
readers, looked for the frequency of the following concepts: 
home (family), community, farm, natural environment and 
school. He reported 6,790 references to these social studies 
concepts in the basal readers. LaFleur analyzed ten basal 
readers for geographical content and reported a total of 
548 geographical words used at least once in all ten basal 
readers. There were 226 different geographical terms. 
6. 
O'Brien analyzed nine basal readers for science concepts. 
The check list which was used to tabulate the frequency of 
references was taken from Beauchamp's All Around Us and 
F. C. Conner's Ed. M. thesis. She found that the total 
number of concepts used in all the series were: animals, 
459; machinery, 212; weather, 165; plants, 145; natural 
forces, 95. Goward Followed O'Brien's format, analyzing 
three basal readers,and found: animals, 1601; weather, 873; 
machines, 751; natural forces, 552; plants, 402; land and 
water, )22; wheels and levers, 52. 
6. What is the relationship between knowledge of phonics 
and achievement? 
~/ 
Campbell analyzed the McKee Inventory of Phonetic 
Skills to establish its reliability coefficient, to determine 
the relationship between phonetic knowledge and achievement 
in reading and spelling, and the relationship between phonetic 
knowledge and intelligence. She found a reliability co-
efficient of .8). The children with scores in the fourth 
quartile on the phonics test had the highest I,Q., highest 
mental age and the lowest chronological age. Phonetic 
knowledge appeared to be a factor in reading and spelling 
achievement. 
7. Do illustrations aid in comprehension? 
The effect of illustrations on comprehension was 
n1 ~~ 
evaluated by Gilchrist and Steeves . Gilchrist made 
two booklets using three original stories written by Ward. 
The stories were rotated so that each child read one story 
which was illustrated and one story which was not. The 
total comprehension scores were 4.2 for the illustrated 
stories and 4.0 for the non-illustrated stories. 
Steeves divided sixty children into three groups, high 
readers, middle and low, to study the effect of illustrations 
on comprehension of children in the different reading levels. 
Test one, the non-illustrated material's mean score was 19.1 
and the illustrated material's 18.25 with a critical ratio 
of 1,24. On test two, the mean score for the illustrated 
material was 15.55, and for the non-illustrated material 
16.8 with a critical ratio of 1,)4. On test three the mean 
score for the illustrated material was 18,45 and for the non-
illustrated 20.05 with a critical ratio of .71. 
n1 
Cassidy evaluated the effect of illustration of four 
original stories on imagery, immediate and delayed recall, 
and sex differences in visual and auditory imagery. She 
found no differences between imagery of boys and girls. 
Visual imagery was slightly superior to auditory imagery. 
Girls did better than boys on the delayed recall. Immediate 
recall was greater by one question than delayed recall. 
8. 
8. How can a planned program increase ability in study skills? 
Exercises were constructed and evaluated by Burch and 
22/ 1Y w w 2.21 
McCarthy , Newman Geary , Sullivan , and Doherty 
Burch and McCarthy constructed jointly exercises in the 
areas of classification, sequence, skimming and main ideas. 
Burch reported that her experimental group made statistically 
significant gains in reading and study skills. McCarthy, 
however, reported that while her experimental group made 
• 
gains in reading and study skills, they were not statistically 
significant. 
!!:2/ ~/ 
Geary and Sullivan built exercises to improve 
organization of oral recall. Geary reported a critical 
ratio of 4.4 which is statistically significant in favor of 
• 
the experimental group. Sullivan found the graded lessons 
produced significant gains in the oral recall ability. 
Lessons to improve comprehension were built and evalu-
ated by Doherty. Her findings showed that every pupil had 
made progress in reading. The types of seatwork ranging from 
easy to most difficult were drawing from directions, multiple 
choice, yes-no questions, word meaning and word analysis. 
9. How do phonics affect reading achievement? 
Exercises for Word Analysis in Grades II and III by 
82/ 11/ 
al, were evaluated by Rynne-- , Moran and Geach, et 
w Cahill to determine the effect on achievement in reading 
and spelling. Rynne found the mean score for the experimental 
group in reading was 54.42 compared with 55.04 for the control 
group. The critical ratio of .23 showed the difference was 
net statistically significant. The mean score for the control 
group in spelling was 25.62 compared with 29.76 for the 
experimental group; The critical ratio of 1.35 showed the 
difference was not statistically significant. The difference 
1n mean scores for the experimental group and control group 
on the phonics test, the reading achievement test and the 
spelling achievement test were not statistically significant. 
Cahill reported the mean scores on the spelling and reading 
achievement tests favored the control group. The differences 
were not statistically significant. 
2Y Hoffman evaluated exercises for auditory discrimination. 
Auditory discrimination improved significantly after the 
exercises were taught. Girls were superior to boys in three 
auditory discrimination tests. 
11/ 
Berry-- constructed and evaluated lessons to teach 
homophones to grades one, two and three. The mean scores 
were as follows: grade one, 15.07 of a possible score of 26; 
grade two, 40.90 of a possible score of 46; grade three, 
94.90 of a possible score of 120. 
10. What is the effect of meaningful practice on acquiring a 
reading vocabulary? 
18/ 
Bradey-- developed and evaluated a series of word 
classification cards, which were to be used in paired practice 
to develop word understanding. There were three groups: group 
A, children working in pairs; group B, children working in the 
10. 
class as a unit under the teacher's direction, and the control 
group. Findings showed group A's gain in mean score was 11.61; 
while group B's gain in mean score was 11.26. Both scores 
were significant. The control group's gain in mean score 
was 5.56 which was not significant. 
14/ 
Bothwell-- built exercises for meaningful practice of 
vocabulary. The mean gain for the experimental group was 4.)8, 
and the mean gain for the control group was 4.02; the difference 
in gain was .)6 in favor of the experimental group. 
Some lessons have been constructed but not evaluated 
in the areas of supplementary materials to reading series, 
phonic development and 
§_! 2.QI 
by Baran , Coates 
22.1 
word meaning. 
!!11 Foster 
They were developed 
2±1 '1!1.1 
Havey , Murphy , and 
Whitten • 
METHODS OF TEACHING READING 
The studies reported in this section are concerned 
with various approaches to the teaching of reading. Twenty-
six studies, twenty-four master's and two doctoral, have 
been conducted in this area, attempting to answer several 
questions. 
1. What effect does children working together have on achieve-
ment? 
£!1.1 Clapper prepared thirty lessons to improve word skills 
which children completed working together in teams of two. 
The mean scores for the second grade in the initial test in 
word recognition was 2).88 compared with )2,)4 for final test. 
This shows a statistical difference in favor of the final test. 
The mean score of the initial test in paragraph reading was 
15.00 compared with 17.63 on the final test. This difference 
was not as statistically significant. In the third grade the 
scores obtained in word recognition and paragraph meaning 
showed significant gains. 
8/ 
Baumgartner- working with children in grade III was 
concerned with types of activities children can do effectively 
in small groups and reported best results in the skills areas. 
Teacher directed whole class activities promoted understanding, 
attitude, and appreciation areas. 
2. Hew can sight vocabulary be taught effectively? 
4/ 
Austin- studied the effect of introducing new words in 
12. 
isolation and in phrases. The entire group performance did 
not show any significant difference in the number of words 
learned by either method. Poor readers did better when words 
were taught in isolation, whereas superior readers usually 
1/ 
scored higher if the words had been taught in phrases. Barry 
provided meaningful practices of vocabulary through silent 
reading followed by oral response and reported significant 
i/ gains in reading achievereent. Baker provided practice on 
one meaning, several meanings, and identification and found 
little difference on the word recognition scores by any of the 
methods by the children in grade two. The children in grade 
three showed a statistically significant difference between 
and one meaning, favoring identification. identification 
60/ 
Joyal- taught vocabulary by projected illustration and the 
procedures introduced by a basal series using a rotational 
plan. The experimental method was as effective as the text 
method on total vocabulary and superior to the text on the 
number of abstract words learned. 
J, How does tbe rate of learning of colorful and abstract 
words compare? 
61/ 
Kalin-- discovered a statistically significant differ-
ence in the number of colorful words learned by the total 
group and a difference between the number of words learned 
by boys and girls, with girls mastering the greater number. 
18/ 
Bradley-- found a high positive correlation between learning 
rate and reading achievement and a significant difference in 
13. 
the number of colorful words learned. 
4. How may we increase children's use of descriptive words? 
w Euphrosyne evaluated exercises designed to increase 
children's use of descriptive words. Children were tested 
individually before the exercises were taught to determine 
the number and quality of words they could give in two 
minutes. This procedure was repeated at the completion of 
the exercises. A control group did not have the exercises. 
There was a difference of 31.51 per cent of descriptive words 
used, 21.70 per cent for descriptive phrases used and 49.83 
per cent for non-descriptive words used between the groups, 
all differences favoring the experimental group. 
5. What is the effect of word analysis practice on reading 
achievement? 
~ Fancey developed a program ln word analysis and 
reported significant gains in word recognition, paragraph 
22./ 
meaning, spelling and phonics. Harrington reported a 
slight positive correlation between mental age and reading 
achievement. There was a high positive relationship between 
skill in visual discrimination and reading achievement and 
between knowledge of phonetics and reading achievement. 
two, 
In an examination of word analysis exercises in grade 
48/ 
Galvin- found phonic training effective in improving 
spelling. The results at the end of her study favored the 
experimental group which had been given specialized phonetic 
14. 
w 
training for fifty days. Collins found that a distributed 
method of learning was more effective than unspaced. 
44/ 
Fagg-- studied the relationship between auditory dis-
crimination and reading achievement. The correlation between 
the various tests and reading achievement was not high enough 
to warrant use of either auditory test in predicting reading 
success. 
11./ Nugent used an intensive program in word analysis 
with children in grade two and reported that the experimental 
group was superior to the control group in achievement. 
6. Is it better to tell a child a word he doesn't know when 
reading orally or to let him sound the word? 
2/ 
Buckley- found no statistically significant difference 
between immediate telling or phonetic analysis for the entire 
one method than another. 
Some words were learned better by 
22.1 
Dee conducted a similar study 
population in grade two. 
in grade three and reported little difference in the number 
of words learned by either method. More reading was done when 
words were told immediately. 
7. What is the effect on comprehension of four methods of 
teaching reading? 
22.1 
Howe compared comprehension in reading following four 
methods of presentation in grade two: oral followed by silent, 
oral alone, silent followed by oral, and oral followed by 
silent. The critical ratios were: oral followed by silent and 
15. 
oral alone, 1.67 favoring oral; silent followed by oral and 
oral followed by silent, 1.49 favoring oral followed by 
silent; oral followed by silent and silent alone, 1.07 favor-
20/ 
ing oral followed by silent. Brinkley-- using 600 children 
reported difference in comprehension resulted from the 
different presentations. In grade two the order was oral, 
silent followed by oral, and silent alone. In grade three 
the order was silent followed by oral, silent alone, and oral 
alone. 
8. What is the effect of adjusted basal materials upon 
achievement? 
~ Mayo studied the range of individual reading abilities 
at second and third grade levels and the amount of adjustment 
being made to provide for the different levels of achievement. 
She reported that of the total group of 306, 18 per cent were 
reading materials adjusted to their abilities, 23 per cent 
were reading materials too hard for them, and 59 per cent were 
68/ 
reading materials too easy. Milazzo's-- studied the same 
problem and reported 44 per cent were reading suitable 
materials, 55 per cent materials below their achievement 
level, and 1 per cent above their achievement level. Her 
group consisted of 104 children in grades two and three. 
9. How do films and filmstrips affect comprehension? 
~I 
O'Neil used filmstrips and oral presentation of 
stories and found the difference in comprehension resulting 
16. 
from the two methods were not statistically significant. 
Results on individual stories did not always coincide with 
88/ 
these of the average findings. Sullivan-- compared oral 
recall following the reading of a story and seeing a movie, 
and reported no significant difference between the present-
2V 64/ 
ations. Hickey working in grade two and Lapkin in 
grade three reported there were no significant differences 
in comprehension when children had books during oral reading 
69/ 
or they listened as one child read. Miller-- reported 
children in grade three had better comprehension when material 
was presented to them orally than when they read the material 
themselves. The boys were superior to the girls in comprehen-
sion in both situations, listening and reading. 
CHILDREN'S BACKGROUNDS 
This report will concern itself with those factors 
that affect second and third grade reading, namely: types 
of reading errors; background; construction and evaluation 
of tests. There were )2 master's and 1 doctor's theses seeking 
answers to questions about problems in second and third grade 
reading. 
1. What are the most frequent errors in oral reading? 
80/ 
Pearson-- made a diagnostic study or oral reading 
involving 250 second grade children. The aim was to determine 
the frequency or certain types of errors. The Durrell Analysis 
of Reading Difficulties and the Metropolitan Achievement Test, 
Primary Battery II were adm1n1stered. The errors reported 
were: word by word reading 46 per cent; word analysis in-
adequate 44 per cent; errors on easier words 40 per cent; 
very scanty recall on difficult material )8 per cent; low 
sight vocabulary J7 per cent; ignores punctuation JJ per 
cent; holds book too closely Jl per cent; poorly organized 
recall JO per cent; frowns and shows signa of tenseness 24 
per cent; omi~s words or parts of words 24 per cent; habttual 
repetition of words 24 per oent; monotonous tone 2J per cent; 
marked inseourity 21 per oent; inadequate phrasing 21 per 
cent; recalls details badly 20 per cent. 
!!:9.1 Dubois adm1n1stered the same tests for the same 
purpose w1th a group of 100 second grade children. Her 
18. 
analysis of the most frequent errors showed: word by word; 
errors on easier words; very scanty recall on difficult 
materials; holds book closely or incorrectly; low sight 
vocabulary. In both studies the girls made fewer errors 
than the boys. 
A study of the types of errors made by third grade 
41/ 
children was done by Duffy-- ; using the Durrell Analysis 
of Reading Difficulty. The types and frequency of errors 
made were: ignores word punctuation 41 per cent; inserts 
and omits words 39 per cent; guesses inadequately at words 
)6 per cent; makes numerous mistakes on small words JJ per 
cent; enunciates difficult words poorly )) per cent; phrases 
inadequately )0 per cent; makes head movements )0 per cent; 
sight vocabulary too small )0 per cent; expression inadequate 
28 per cent; word mastery skills inadequate 28 per cent; 
reads in monotonous tones 26 per cent; occasional phrase 
reading 24 per cent; word by word reading 22 per cent; 
habitual repetition of words 22 per cent; volume too loud 
or soft 21 per cent; enunciated prompted words poorly 14 
per cent; uses finger as a pointer 10 per cent; shows signs 
of tenseness 9 per cent; holds book incorrectly 8 per cent; 
loses place easily 4 per cent; easily distracted ) per cent; 
enunciates poorly in all reading 2 per cent; displays poor 
effort and attention in attack 1 per cent; and shows aversion 
to reading 0. The findings showed that the difference in the 
19. 
numbers of errors between girls and boys was statistically 
significant, with the girls making fewer errors. 
w Coe analyzed persistence of word perception errors for 
second grade children by comparing the initial and final new 
word story tests from the Scott, Foresman second reader, 
Friends and Neighbors. Her findings indicate that in the 
final testing, total errors were reduced JJ per cent; non-
recognition errors less than 50 per cent; substitution errors 
20 per cent; addition errors 20 per cent; and omission errors 
50 per cent. Substitution and addition errors were most 
persistent; omission and non-recognition errors were less 
persistent. 
2. What kinds of reading errors are made by children of varying 
mental abilities? 
2!1 
Williams compared the errors made by 70 normal and 4? 
retarded children in the third grade, using the Durrell Analysis 
of Reading Difficulty and the Monroe outline for analyzing 
errors in Children Who Cannot Read. Her findings indicate 
that excessive errors were made by both groups in non-
phonetic vowel sounds; non-phonetic consonant sounds; omission 
of sounds in the middle of words, and omission of sounds at 
the end of the word; and omission of words. The retarded 
reader made twice as many errors as the normal group. 
J. What enrichment must be provided for comprehension of 
basal readers? 
20. 
1Y In studies by Millinger 2Y and Littlefield attempts 
were made to discover the experience background of J05 second 
grade children. A diagnostic test was used with a vocabulary 
taken from the basal reader,s and the International Kinder-
garten Union List. This test consisted of pictures by which 
the children could indicate their familiarity with experiences 
in four main categories: people, places, play, and science. 
Familiarity was in this order from high to low: play, people, 
places and science. 
:w Cunningham and &/ Canty measured the understanding 
of third grade children for a selected vocabulary from third 
grade basal readers. The findings indicate that confusion 
in word meanings does occur and that enrichment of experience 
is needed to aid in a better comprehension of the basal 
reader. 
4. What are some of the ways of increasing a child's speaking 
vocabulary? 
2/ 
Anderson- recorded speaking vocabulary of 400 children 
in the third grade. Three techniques were used: discussions, 
films, filmstrips and pictures. The findings reveal that all 
techniques stimulated a variety of responses, in some cases, 
some specialized words were stimulated by the film and film-
strip. 
42/ 
Ennis- attempted to determine the influence television 
has on vocabulary of second grade children. Individual inter-
views were recorded and tabulated as well as discussion 
periods on any program selected by the children and dis-
cussion of a program selected by the researcher. The 
findings indicate that children understand much of what ie 
heard on the programs and that this vocabulary is often 
incorporated into their own speaking vocabulary. 
5. How do pupil attitudes and classroom adjustment affect 
achievement? y 
Atwood studied the relationship between achievement 
and adjustment. The Eldridge Adjustment Scale was used 
and achievement was based on teacher rating. The children 
were classified into three groups: high, middle and low 
achievers. The total mean adjustment score for the high 
group was 75,54 compared with 6).63 for the middle group, 
and 52.00 for the low group. These differences were 
statistically significant. 
1~ 
Boyden-- studied the relationship between children's 
21. 
attitudes toward reading and achievement. Of the two groups 
of second grade children, one had a carefully planned reading 
readiness program at the beginning of grade one; the other 
had not, Both were measured in two areas: achievement and 
attitudes. The tests used were: Stanford Achievement Test, 
Ability to ~ Sounds in Words, Ability to Apply Phonics 
and a rating scale for attitudes. The findings indicated 
little relationship between attitudes and achievement. 
Achievement between the two groups was significant, favoring 
the group which had the readiness. 
6. What are children's preferences for stories and poems? 
96/ 
Woodward-- conducted a study to determine the 
22. 
preferences of second grade children for: individual narra-
tive stories; three types of narrative stories; three types 
of informational stories. The study also compared the 
preferences of boys and girls, as well as those in the upper 
and lower quartiles in intelligence. The findings indicate 
that at the second grade level fairy stories were preferred to 
informational material; and that children have definite likes 
and dislikes both in poetry and stories. 
§.i/ 
poetry preferences by Lappan and In the studies on 
~/ 
Steele the children liked poems that possess humor, 
action, rhyme and those readily understood. 
7. What relationship exists between mental age and hearing 
comprehension ability? 
.lW Dodge compared results of Stanford-Binet and Hearing 
Comprehension as measured by the Durrell-Sullivan Hearing 
Capacity Test. The study involved 558 children in three 
metropolitan cities in Massachusetts, Connecticut and New 
York. The difference between mental age and hearing compre-
hension was statistically significant in favor of hearing 
comprehension and that dull children worked up to their 
capacity if measured by Stanford-Binet but fell short if 
measured by hearing comprehension. 
!±§.! 
Foss using a paired technique compared the various 
2). 
language skills of mentally retarded children and children 
with a foreign language background. Three instruments were 
used: Stanford-Binet, Durrell-Sullivan Reading Capacity, 
and Durrell-Sullivan Reading Achievement Tests. There was a 
statistical difference in the scores in favor of the English 
speaking group in the hearing, vocabulary, and comprehension 
tests, but there was no significant difference on the achieve-
ment test. 
62/ 
Kiernan-- studied the relationship between auditory 
test scores, intelligence test scores, and ach evement test 
scores. Three tests were given to 96 second g ade children 
in two city schools during the same week. The e tests were: 
an auditory test consisting of 67 items; the S anford Primary 
Test; and the Otis Mental Abilities Tests. A elationship 
existed between the auditory test scores and t e reading 
achievement test scores. When the auditory te t scores were 
related to the intelligence scores, there was o definite 
pattern. None of the relationships obtained w re statistically 
significant. 
8. What group measures have been constructed? 
Hayes22/ constructed and validated measurjs of listening 
and reading abilities of children in the prima y unit. The 
test consisted of two forms, one used as a lis ening test and 
the other as a reading measure. The findings how that 
listening scores ranged from 96-224, with the lhird grade 
showing a wider range. The reading test score ranged from 
52-224 with little variations between the scores for each 
grade level. Some gain in mean scores from grade two to 
grade three is shown in all tests, the gain being greater 
for the reading test than for the listening test. 
9/ 
Bennett constructed and evaluated a group test of 
primary reading. The skills measured were classification 
of words, word recognition, main ideas, sequence, context 
clues, association, major and minor ideas. The findings 
indicated that these can be measured and that children on 
a primary level can adequately handle items of this type. 
w Sentance validated an instrument for measuring 
24. 
word analysis in grade two on a group basis. He constructed 
a group test and used the Durrell Analysis of Reading 
Difficulty in validation of the group test. His findings 
.indicated the instrument suitable for group testing. 
2Y White analyzed two Boston University tests: (1) 
An Applied Phonic Test and (2) A Reading Attitude Scale. 
These tests were given to 600 children in a second grade 
in Massachusetts. The findings showed every item of the 
Applied Phonics Test to be good. The lowest critical ratio 
was 4.47 on the word "game;" the highest critical ratio 23.6 
on the word "body." The coefficient of reliability, estab-
lished by the split level method was .906. Every item of 
the Reading Attitudes Inventory had a significant critical 
ratio. The lowest was 4.61 on the item "Do you like your 
teacher to read a story to the class?" The coefficient of 
25. 
reliability of the Reading Attitudes Inventory, established 
by the split level method was .55. The Reading Attitudes 
Inventory is a start in a difficult area since every item 
has a significant critical ratio. The low reliability 
further work ~ight be done. coefficient indicates that 
~/ 
Daniels used informal reading tests built on three 
basal reading series: The Child Development, Alice and 
Jerry, and The Children's Own Readers. In addition, these 
standardized tests, Metropolitan Achieve~ent, Gates Primary, 
Gray Oral Reading Paragraphs, Durrell Oral Reading Test, 
were used on 246 children in grades one, two and three. 
The scores were analyzed and intercorrelations were made 
between the ratings given by room teachers, supervisor, 
and assistant with the composite score on several tests. 
The assistant showed the lowest correlations and the class-
room teachers showed the highest correlations between their 
ratings and the composite test scores. 
94/ 
Wilking-- constructed a vocabulary test that could 
be incorporated in a diagnostic reading test. The Durrell-
Sullivan fourth grade reading book and the Teacher's Word 
Book were used to select the vocabulary which was arranged 
in categories based on Roget's Thesaurus. The experimental 
test was evaluated on J56 students in grades three through 
thirteen. The reliability was checked by a multiple 
correlation technique and the validity was checked by another 
criterion test. He reported that the test distinguished 
26. 
between grades and that it was a valid measure of reading 
vocabulary as indicated by the reliability coefficient of 
~/ 
Viafore's study was concerned with third grade 
children's ability to discriminate between relevant and 
irrelevant facts in social studies. She developed a series 
af exercises based on the children's social experiences 
which were in the form of short stories. The children 
selected the best of four titles given in a multiple choice 
test. The mean score of 1).53 for the total population 
indicated that children at this level are able to distinguish 
between relevant and irrelevant facts. 
9. How can adjustment in the classroom be reliably judged? 
1/ 
Allie- used the Teacher Checklist of Classroom Adjust-
ment, devised at Boston University. This instrument follows 
the activities of a normal classroom day. One hundred and 
twenty-five pupils participated from five third grade 
classrooms. A rating scale for each child was checked by two 
raters: the classroom teacher and a person not familiar with 
the classroom situation or the children. The findings revealed 
that the teachers and the second raters were not in agreement 
in their observations according to the responses indicated on 
the instrument. 
Ul 
Black used three measures of adjustment: Parent 
Rating Scale, Teacher Checklist and the California Test of 
Personality. Ten classrooms from six school systems were 
involved. Each teacher observed one child a day in the 
various aspects of the school program. Parent Rating Scales 
were distributed to the parents of the JOO children used in 
the study and each parent rated his own child. In administering 
the California Test of Personality, teachers read aloud each 
item and the children circled the answer which best described 
how they usually thought, felt or acted. The findings revealed 
that the instruments measure different functions. There was a 
low positive correlation between each test at each grade level. 
The distribution on the three instruments were quite comparable 
for the three grades. 
10, What relationship exists between imagery and comprehension? 
90/ 
Wagner-- studied 40 third grade children. Two para-
graphs from five Scott, Foresman third grade readers were 
read to the children, and twenty-five questions were asked 
about each of the imagery passages. Comprehension was 
checked by three types of questions: multiple choice, sequence 
of events, and matching items. The findings indicate no 
statistically significant relationship between imagery and 
~ ~/ 
comprehension. Studies by Miller 1 Brennan , and 84/ ~1/ 
Shoulberg-- confirmed this. Phipps-- read stories to 
children. Two stories written by the experimenter and 
left unfinished were: "Home and Family" and a "Mystery" 
story. The children were asked specific questions on the 
stories and were requested to tell the story orally and to 
provide their own endings. The findings indicated that there 
28, 
was a relationship between amount of imagery and understanding 
of the story. 
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1. 
Purpose: To discover the reliability of the adjustment scale 
using two raters. This study was conducted to help determine 
whether the instrurtent used in this s':udy e:·ives a reliable 
measure of classroort adjust~ent. 
Procedure: The Teacher Checklist of Classroom Adjustment 
devised at Boston University School of ~ducation was the 
instrument used. The instrument was built to follow the 
activities of a normal classroom day. 
All items were grouped under the <'ollowing categories: 
1. Before School 
2. Health (morning inspection) 
), Opening Sxercises 
4. Arithmetic 
5. ~ilk or Lunch Period 
6. leading 
7. Other Language Arts 
8. l·'usic 
9. Art 
lC. Physical Sducation 
11. Social Studies and Science 
12. General Observations 
Five third grade classrooms participated, one hundred twenty-
five pupils. There were sixty-two boys and sixty-three g·irls. 
The areas included one town and two city school systems and 
ranged from low to upper rr:iddle socio-economic. 
The criteria that the instrument -
1. It must meet needs of classroom teacher, 
2. It must be ecsily administered and scored. 
). It must be definite and objective. 
This checklist required the teacher to place a check before 
each item as it is actually observed. 
The more closely the total score approximsted the total number 
of items (81), the better tr.e child's classroom adjust~ent. 
Included under the reading category were: 
l. Goes to his reading group quietly 
2. Handles materials carefully 
6. Is not tense 
8. Is able to find page independently 
11. Can be corrected without resentment 
16. Listens in a learning situation 
21. Attends to his own work even ~Jhen several groups are 
working near him. 
A rating scale for each child was checked by two raters: 
the classroom teacher and a person not familiar with any 
of the children. The second rater was a person interested 
in children but in no case familiar with the classroom 
situation. 
Findings: 
2. 
1. The study revealed that the classroom teachers and the 
second raters were not in agreement in their observations 
according to the responses indicated on the instrument. 
2. The distributions of scores on the adjustment scale 
indicated that the second scorer rated higher than the 
teacher rater. 
3. The girls rated higher by both raters. 
Abstract by Maritta ranning 
J. 
Anderson, Ethel Lange, et al.* The Speaking Vocabulary of 
Four Hundred Fifty-Four Third Grade Children. 1955 
Ed. M. 274 p. 
Purpose: To record the basic speaking vocabulary of third 
grade children. 
Procedure: Using three techniques - (1) discussion, (2) films 
and filmstrips and (J) pictures. Eleven teachers divided 
into three groups compiled the list. 
Ten communities with four hundred fifty-four children, ages 
seven to ten in three different states. They ranged from slow 
to above average ac hie vern en t. 
Discussion technique sample -
Teacher to pupils: Have you any interesting games that you 
play at horne? Can you tell us about them? 
T. Name some of the things we wear. 
Films and filmstrips -
Twice weekly vocabulary stimulated by means of presentation 
of a film or filmstrip. After film a discussion period of 
fifteen minutes followed, from which stimulated list evolved. 
Previous to the showing of the film, new words were intro-
duced and taught and subject of the film was explained to 
the children. 
Picture study sample -
Two weekly periods of ten minutes each every other week 
presented to an entire class at the same time. Questioning 
followed. 
Findings: 
1. It was discovered that all the techniques stimulated a 
great variety of different words. 
2. In some cases there were some specialized words stimulated 
by the film, filmstrips and picture situations. 
*Anderson, Ethel Lnnge; Brion, Margaret Estelle; Gaffield, 
1". Elizabeth; Giamperoli, Mary E; Kennedy, l"arianne Akc,cl-)ann; 
Lagarde, Elizabetn R.; !>1cKeever, ~·arie Teresa; Filler, Fary 
Catherine; Repani, l"arie A.; Servais, Rose E., and Travers, 
!tary J. 
Abstract by Maritta Manning 
Atwood, Deborah B., et al. ~Study of the Relationship 
Between~ Child's Achievement and Adjustment in Grades 
One and Three. Ed. M. 1957. 95 p. 
Purpose: To discover the relationship between a child's 
school achievement and his classroom adjustment. 
4. 
Procedure: Necessary to u~e the most effective means to 
measure objectively the adjustment of the primary school 
child. School situations in the teacher's checklist were 
divided into three categories: (l) formal, (2) informal, 
and (J) individual. There were eighty-six items in the 
checklist. These items were designed to measure adjustment 
only, not intelligence or achievement. The checklists were 
scored by a check which indicated a positive response. 
The Stanford-Binet and Otis Quick Scoring Test, Form A, 
were used to measure intelligence. 
Three city school systems, two towns and one private school, 
participated in the study. The group was extremely hetero-
geneous, including children from low middle to upper socio-
economic communities. Grade three included 126 pupils in 
five classrooms with a mean chronological age of 8.6, 
Standard Deviation of 2.17. 
The third grade children were divided into three achievement 
groups, with 50 in the high achievement group, 48 in the 
middle, and 28 in the low achievement group. 
Comparison of Adjustment to Achievement measured by Group 
Placement 
Standard Standard Mean SE 
Group No. Mean Deviation Error Mean Differ. Diff. C.R. 
High 50 19.75 2.7 .J8l 3.17 .676 4.689 Middle 48 16.58 3.9 .56 
High 50 19.75 2.7 .J81 8.18 1.003 8.155 Low 28 11.57 4.907 .928 
Middle 48 16.58 J.9 .56 5.01 1.085 4.618 Low 28 11.57 4.907 .928 
The data on reading shows there to be a critical ratio of 
4.69 between high and middle group, 8.85 between high and low 
groups, and 4.46 between middle and low groups. These ratios 
show there to be a significant difference between high, 
middle and low achievers in their adjustment to reading. 
The mean adjustment score in Reading: 
Mean 16.56 S.D. 4.72 S.E. Mean .137 
The percentage of perfect adjustment in reading is 17.46 with 
a standard error of J.4. 
Findings: 
1. There appears to be a relationship between achievement 
and adjustment. 
a. The total mean adjustment score for the high group 
in grade three was ?4.54 compared with 6J.6J for the 
middle group with 52.00 for the low group. Both 
differences were statistically significant. 
b. The mean score for the middle group in grade three 
was 6J.6J compared with 52.00 for the low group, 
another significant difference. 
2. No statistically significant relationship was discovered 
between achievement and adjustment, when the data was 
analyzed according to the specific subject areas in con-
trast to the results noted when adjustment was compared 
to the overall achievement. 
J. There appears to be little relationship between mental 
age and adjustment. Both correlations were low and 
positive. 
4. The girls had slightly higher total adjustment scores. 
5. The adjustment by areas showed reading and arithmetic 
to be more closely related than other subject areas. 
Abstract by Maritta Manning 
5-
Austin, Anna B. ~ Comparison of the Sffectiveness of Two 
~~ethods of Teaching Reading Vocabulary in Grade ·:rwo-.-
Ed. M. 1950. 48 p. 
Problem: To deterrr.ine whether presentation of new words 
in isolation or presentation in phrases makes for more 
progress in acquiring a reading vocabulary for children 
of the second grade. 
Materials: The vocabulary used was the first 126 new words 
in the Macmillan Company second reader, We Grow QE. 
Procedure: 
1. Five teachers taught the first 63 words in isolation and 
the last 63 in phrases. Five others taught the first 63 
in phrases and the last 63 in isolation. 
6. 
2. Words or phrases were presented every day for ten minutes 
preceding the normal reading period which included work 
in the preparatory book, silent, and oral reading. It 
was suggested that five new words be taught each day, but 
teachers were free to use their judgments regarding the 
daily load. 
3. A game later each day gave ten minutes' additional drill. 
4. Once a week the children were individually tested on the 
words or phrases taught that week. Any not known were 
added to the new words for the following week. 
5. At the half-way point and again at the end, each child 
individually was asked to read orally story tests which 
contained the new words taught. Teachers recorded the 
errors. 
Major Findings and Conclusions: 
1. The performance of the whole group showed a mean score for 
phrases of 58.40 compared to 56.45 for isolation. This 
was not a significant difference. 
2. Scores made by the boys showed a mean score of 56.70 for 
phrases compared to 58.70 for isolation, showing no sig-
nificant difference. 
3. Poor readers did better when words were taught in isolation. 
Superior readers usually scored higher in phrases. 
Abstract by Evelyn Crocker 
Baker, Anne S. The Effectiveness of Three Types of 
Practice in Nord Recognition in Grade Two and Grade 
Three. Ed." ~1962. )06 p. --
?. 
Problem: The purpose of this study was to determine which 
practice is more effective in fixing the word - identification, 
one meaning or multi-meaning. 
Procedure: In order to conduct the study, it was necessary 
to select the vocabulary, to build the lessons, to obtain a 
population, and to evaluate the lessons. 
The population obtained for this study consisted of six 
second grades comprising 1)6 children, and six third grades 
comprising 162 children. The total population consisted 
of 298 children. These children carne from towns and cities 
of three New England states: New Hampshire, Rhode Island 
and ~assachusetts. High to low socio-economic backgrounds 
were represented in the population. The chronological ages 
for grade two ranged from 80 to 124 months. The I.Q. for 
grade two ranged from 68 to 1)9, with a mean of 102.)6 and 
a standard deviation of 14.64. The I.Q. for grade three 
ranged from 76 to 150 with a mean of 108.035 and a standard 
deviation of 1.35. 
Vocabuliry: The vocabulary was selected from the Berwick 
Thesis. Sixty words were selected, each having a minimum 
of five meanings. The level of these words ranged from 
grade one through grade eight. 
The lessons consisted of an introduction and three practices -
identification, one meaning, and multi-meaning - for each 
pair of words. 
After the lessons were presented, the children were tested. 
Findings: 
1. There was little difference on the word recognition 
scores in grade two by any of the methods. 
a. The mean scores were 10.)0, 9.62, and 9.01 for 
multi-meaning, identification and one meaning, 
respectively. 
b. None of the differences were statistically significant. 
2. In grade three word recognition scores showed some 
differences. 
a. There was a statistically significant difference 
between identification and one meaning, favoring 
identification. 
b. The difference between identification and multi-
meaning, and multi-meaning and one meaning was 
not statistically significant. 
c. The differences favored identification over multi-
meaning, and multi-meaning over one meaning. 
3. In comparison between grades two and three in word 
recognition, there were statistically significant 
differences between each method always favoring grade 
three. 
a. The mean score in identification was 9.62 for 
grade two and 13.66 in grade three, with a critical 
ratio of 6.12. 
b. The mean score in one meaning in grade two was 9.01 
and in grade three was 12.34 with a critical ratio 
of 6.25. 
c. The mean score in multi-meaning was 10.30 in grade 
two and in grade three was 13.09 with a critical 
ratio of 5.16. 
4. Word meaning test scores favored multi-meaning, one 
meaning and identification in grade two. 
l 
a. There was a statistically significant difference 
between multi-meaning and identification, favoring 
multi-meaning. 
b. Grade three scores showed little difference between 
the three methods. 
c. The comparison by grades showed statistically sig-
nificant differences in identification in grade three 
and multi-meaning in grade two. 
Mildred Berwick, The Construction and Validation of Multi-
meaning. 
Abstract by Eileen M. Twomey 
8. 
Baran, ~:ary Rita, et al.* Reading Ga~r.es, Drills, and 
Devices for Primary Grades. Ed. M. 1954. 303 p. 
9. 
Purpose: To present a collection of reading ga~r.es, drills, 
and devices for use in the primary grades that may be used 
by individual students or in small groups. 
Materials: The materials that were developed are as follows: 
1. Visual and Auditory Attention Drills: auditory attention, 
visual attention, left to right movement, attention drills, 
memory, developing observation, distinguishing concepts, 
rhyming, matching, language, and classification. 
2. Word Recognition and Meaning: Miscellaneous; selecting 
or picking games, filling or packing games, spinner and 
step games, card games (competitive and non-competitive), 
miscellaneous; paired practices; individual activities; 
games, drills; games that correct specific errors. 
3. Word analysis: Auditory; initial sounds, initial blends, 
medial sounds, final sounds, rhyming, Visual; initial 
letters, final letters, visual discrimination, phonics. 
4. Oral Reading: sight vocabulary, phrase reading, sentence 
comprehension, fluency. 
5. Silent Reading: comprehension and speed; dictation, 
response, written response, oral response. 
6. Commercial Games: readiness, word recognition and meaning, 
phonics. 
*Baran, Mary Rita; Richey, Lois Bell; Magee, Maybelle Wilson; 
Muchnickoff, Rosalie; and Wilcox, i':arylin Katherine. 
Abstract by Mldred Hall 
Barry, Helen. Meaningful Vocabulary Practices in Third 
Grade Reading. Ed. ~. 1956. 92 p. 
10. 
Purpose: To determine whether through meaningful practices 
of silent reading followed by oral response, the words could 
be permanently fixed in the third grade child's vocabulary. 
l 2 
Procedure: The vocabulary was obtained from J and J Scott, 
Foresmann. A random sampling of four hundred words from 
thirty lessons, each taking approximately five minutes were 
taught for thirty consecutive days. 
Detroit Reading Test was given on the first and thirtieth 
day to both groups. 
During experimental period an Otis Quick Scoring Mental 
Ability Test was also given. 
One hundred sixty-three children participated in this study. 
These children were from three communities (two in the Boston 
area, one in Rhode Island). There were eighty-one children 
in the experimental group and eighty-two in the control group. 
Findings: 
l. The material appeared to be effective for improving reading 
achievement. 
2. There was little difference between the boys'and girls' 
scores. 
Abstract by Maritta Manning 
Baumgartner, Barbara, et al. Teaching in Groups in Grade 
Three. Ed. !<:, 1957. 194 p. 
11. 
Problem: It was the purpose of this study to determine what 
type of lessons, in all areas, might be taught in small 
groups to bring about a maximum of learning; to discover 
when it is best for all pupils to share the same interest; 
and to find out when it is expedient to allow a pupil to be 
the leader of a group while the teacher is otherwise occupied 
in purposeful activities with the remainder of the class. 
Procedure: Two hundred eighty-four third grade pupils in 
nine classrooms from a widely scattered area in Massachusetts 
and Rhode Island were involved in the study. The classes 
varied in size from twenty-five to forty-five. These classes 
also were varied in intelligence and socio-economic con-
ditions. 
The areas for experimentation were the major content subjects 
and art, music and handwriting. 
The first step was to determine what the possibilities were 
for teaching the class as a whole. It was found that these 
were the possibilities: appreciation lessons; attitudes 
and understandings; demonstrations; introductory lessons; 
discussions; sharing experiences; copying lessons; review 
lessons. 
The next step was to investigate the areas for teaching 
groups of two. Examples of working in groups were: games; 
corr.position work; picture study; checking work; pupil 
teaching; guiding practices; drill practices; enrichment 
activities; workbook lessons. 
The next step was to experiment with groups of three, five 
or more. It was discovered that it was feasible to have a 
pupil-leader in these groups. 
It was important to have a plan established which was easy 
to follow. The plan included these factors: aim; materials; 
time; procedure; evaluation; variations and follow-up. 
The final step was to assen:ble the lesson plans. These were 
arranged alphabetically and were arranged in groups ranging 
from the largest to the smallest. 
Findings: 
1. It appears that children benefit best in the skills areas 
in working in sn:all groups. 
a. In small groups there was greater pupil participation, 
individual checking, individual differences were 
provided for, concentrated practice was greater for 
both the rapid and the slower learner, cooperation 
with others was improved and there was more enrich-
ment activity. 
2. It appears that in the understanding, attitude and 
appreciation areas best results were achieved through 
whole class activities which were teacher directed. 
a. It is feasible, however, that after initial contact 
with many of the above areas small group activities 
could be carried out effectively and efficiently. 
Abstract by Eileen M, Twomey 
12. 
lJ. 
Bennet, Virginia E., et al.* 
of Group Tests in Reading 
Ed. K. 195J. 297 p. 
Construction and Evaluation 
For Grades One, Two and Three. 
Problem: To construct and evaluate a group test in reading 
for grades 1, 2 and J, which will include a large vocabulary 
from primary basal reading series and measure the various 
skills taught in the reading program. 
Procedure: 
1. The vocabulary from six widely used basal systems was 
assembled and compiled to make a common vocabulary. 
The basal systems used were: 
a. Scott Foresman and Company 
b. Row, Peterson and Company 
c. Houghton V.ifflin and Company 
d. Ginn and Company 
e. Macmillan and Company 
f. Silver Burdett and Company 
2. The exercises used in these systems were analyzed and 
were found to have the following items in common: 
a. Classification of words, phrases, sentences and 
paragraphs 
b. Word recognition 
c. l"ain idea 
d. Sequence 
e. Context clues 
f. Association 
g. l"ajor and minor ideas 
J. It was decided to build items to measure these skills. 
The group divided into four pairs and each pair con-
structed a form for each of the three grades. Four 
forms called A-B-C-D for each grade were constructed 
making a total of twelve tests. 
4. All forms of tests were administered in each grade. 
Data was obtained from a total of 2,379 pupils, 826 in 
grade 1, 787 in grade 2 and 766 in grade J. 
5. An individual item analysis was made of each test at 
each grade level of the 50 highest and lowest scores. 
The percent of correct responses was found for each 
group. Edgerton table were used to find the standard 
error squared for each item. This was followed by the 
computation of the standard error of the difference and 
the critical ratio for each item. 
Conclusion: 
1. The scores of the tests administered indicated that 
children can adequately handle items of this type in 
grades 1, 2 and J. 
2. Most of the items in all four tests showed a critical 
ratio which was considered statistically significant. 
Out of the total number of items in all four tests 
(803), 13C of those 803 items were not statistically 
significant. 
3. In Form A the difficulty of the section as going from 
easy to more difficult was classification, sequence, 
main idea, major and minor idea, and context clues. 
14. 
4. The difficulty of the sections going from easy to more 
difficult in Form B is as follows: word recognition, 
association (grades 2 and 3) classification, major and 
minor ideas, context clues and word meaning. The responses 
seem to indicate that these skills are more difficult 
for grade 1 than grades 2 and 3 with the exception of 
word recognition and classification of words. 
5. In Form C of the 2nd, grade test, phrases should be 
added to the classification and association tests to 
increase the difficulty. There is not a wide enough 
difference in percent of responses between the high 
and low pupils. 
*Coffey, Elsie M.; Cooney, Joan H.; Cotter, Elaine K.; 
Groton, Anngenette; Howard, Nary E.; O'Brien, H. Jeanette; 
Palmer, Anna M.; Belleau, Marguerite. 
Abstract by Ruth Cullen 
Berg, Natalie H. An Analysis of Reading workbooks for 
Grades One, Two and Three. Ed. ~. 1958. 207 p. 
15. 
Purpose: To analyze the contents of five publishers' work-
books which accompany their basal readers in contrast to 
the practice presented for the same skills in the Scott, 
Foresman Basal Reading Series Workbooks for grades one, 
two and three. 
Materials Used: Thirty-one workbooks covering grades one, 
two and three from the following book companies: American 
~ Company, Ginn and Company, Houghton-Mifflin Publishing 
Company, Mac~illan Publishing Company, Row, Peterson and 
Company, and Scott-Foresman and Company. 
Procedure: The Scott, Foresman workbooks were analyzed to 
determine the kind of practices given. Thirty-one workbooks 
were then analyzed for materials similar to those given in 
the Scott, Foresman workbooks, and the amount of practice 
given for each skill tabulated. 
Findings: The American Book Company presented the largest 
number of practices similar in content to those of the Scott, 
Foresman Company workbook. They also presented the largest 
number of practices unlike those found in the Scott, Foresman 
Company workbooks. The Houghton-Mifflin Company presented 
the least number of practices similar in content to those of 
the Scott, Foresman Company. They also presented the least 
number of practices unlike those found in the Scott, Foresman 
Company workbooks. The MacMillan Company presented skill 
practices comparable to the Houghton-Mifflin Company which 
had the least relation to the practices given in the Scott, 
Foresman Company workbook. Row, Peterson and Company presented 
skill practices comparable to the Houghton-Mifflin Company 
which had least number of practices similar to those of Scott, 
Foresman Company. 
Abstract by Mildred Hall 
Berry, Edna Jane, et al.* Teaching Homophones in Grades 
One, Two and Three. Ed. M. 1960. 331 p. 
Purpose: To construct and evaluate a series of lessons 
to teach homophones most frequently found in the basic 
reading vocabularies of the first, second and third 
graders. 
16. 
fi'aterials Used: Scott-Foresman Basic Vocabulary List 
(11-31), Row-Peterson Basic Vocabulary List (11-31), Boston 
University List of Words Common to Basal Readers. 
Procedure: Fifteen lessons were constructed for grade one, 
and thirty lessons were constructed for both grades two and 
three. Each lesson varied in time of presentation from 
twenty to thirty minutes. The population consisted of 39 
children in grade one, 117 children in grade two and 71 
children in grade three. The mean I. G:. of the first graders 
was 119.25; their mean C,A, was 79.43. The second graders 
had a mean I.Q. of 100.41; their mean C,A, was 94.39. The 
third graders mean I.~. was 103.72; their mean C.A. was 105.23. 
An informal test was given to grades one and two. Two 
informal tests were given to the third grade group at the 
close of the teaching experiment. The study was conducted 
from February to ~:ay. 
Findings: The mean score for grade one was 15.07 out of a 
possible score of 20. Grade two had a mean score of 40.90 
out of a possible score of 46. The mean score for Test 1 
of the third grade was 94.90 out of a possible score of 120. 
·The mean score for ·J'est 2 was 96.62 out of a possible score 
of 124. 
*Berry, Edna Jane; Caron, Doris Kirby; Critikos, ~~ria; Levitsky, 
Jeanne; Olson, Betty 1-'arie; and Shaw, Josephine Marie. 
Abstract by !>:1ldred Hall 
Bethel, Ruth S. Vocabulary Analysis of Seven Arithmetic 
Textbooks for Primary Grades. Ed. 1'. 1960. 50 p. 
17. 
Purpose: To discover the vocabulary level of the problems 
in seven arithmetic textbooks for grades one, two and three 
used in a Florida community. 
Procedure: Seven arithmetic textbooks used in a Florida 
community for grades one, two and three published between 
1951 and 1959 were selected for the study. It was necessary 
to alphabetize the vocabulary and check the frequency of 
each work, to check the list against the Gates Primary List 
and to select from the total list specific arithmetical 
vocabulary. 
Each word was listed on a three by five index card the first 
time it appeared and a frequency count was made. This was 
done for each book separately. The lists were organized by 
grades and checked with the Gates Primary List. 
A separate list of arithmetical terms was checked for the 
combined grades. 
The total number of different words found in the problems of 
two second grade arithmetic books is four hundred sixty-three. 
The total count for words used according to their frequencies 
is 646?. Twenty-four words were not on the Gates List. The 
total number of different words found in the problems of two 
third grade arithmetic textbooks is 86J. The total count for 
words according to their frequencies is 19,652. There were 
203 words not on the Gates List. 
Findings: 
1. The vocabulary for grades one and two is comparable to the 
reading vocabulary usually found in the basic readers for 
this grade. 
2. The vocabulary for grade three is not comparable to the 
basal readers judging from the Gates List. 
J. An adequate number of arithmetic words are used in the 
vocabulary or each grade level to develop number concepts 
needed. 
Abstract by filaritta Manning 
18. 
Black, Florence r:., et al. Relationship Between Teacher 
Checklist, Parent Rati!!.B: Scale and California Test of 
Personality in Grades One, Two and ·Three. Ed. M, 1958. 69 p. - -- --
Purpose: An attempt to discover if there is any relation-
ship between three measures of adjustment: Parent Rating 
Scale, Teacher Checklist and California Test of Personality. 
Procedure: Ten classrooms from six school systems partici-
pated in the experiment. They included low, middle and 
upper socio-economic backgrounds and both urban and suburban 
communities. One hundred children from each of grades one, 
two and three comprised the pupil population. 
In using the Teacher Checklist, each teacher observed one 
child a day in the various aspects of the school program. 
The total number of checks determined the score. Since 81 
items were used, the highest possible score was 81. Parent 
Rating Scales were distributed to the parents of the JOO 
children used in the study. Each parent rated his own child. 
The highest possible score on the Parent Rating Scale was 
102. 
In administering the California Test of Personality, teachers 
read each item aloud to the children. Children responded by 
circling the answer which best described how they usually 
thought, felt, or acted. Only a ~ or n2 answer was possible. 
The highest possible score was 96. 
Findings: 
1. The instruments appear to measure different functions. 
2. There was a low positive correlation between each test 
at each grade level. 
J. The distribution on the three instruments was quite 
comparable for the three grades. 
Abstract by Maritta Manning 
Bothwell, Joyce, et al.* The Development and Evaluation 
of Exercises for Meanin~ful Responses ~Reading in 
Grade Two. Ed. ~l. 195 . 170 p. 
19. 
Purpose: To construct and evaluate a series of exercises 
to provide meaningful practice for vocabulary taught in the 
second grade. 
Materials: Scott, Foresman Basal Texts (21-22), The Detroit 
Reading Test, Form A and Form B. 
Procedure: Thirty exercises for seat work and thirty exercises 
requiring oral responses was constructed. The exercises, one 
oral and one written reading exercise, were administered for 
thirty consecutive school days. The categories of the exer-
cises were: art, classification, completion, crossword puzzle, 
matching, nonsense sentences, opposites, pantomine, rhymes, 
riddles, scramble synonyms. Three hundred and twenty-three 
children took part in the study. One hundred and sixty-two 
children were in the experimental group and one hundred and 
sixty-one children in the control group. The socio-economic 
condition of both groups ranged from below average to slightly 
above average. The C.A. and M.A. scores were taken from the 
school records. The C.A. for the experimental group ranged 
from 81 to 10? months with a mean of 90 months. The C.A. for 
the control group ranged from 81 to 111 months with a mean 
of 99 months. The LA. for the experimental group ranged from 
121-67 months with a mean of 98 months. The r..A. for the 
control group ranged from 126 - 69 months with a mean of 99 
months. Two forms of a reading test were administered before 
and after the experiment. 
Findings: The mean gain for the experimental group was 4.38 
and the mean gain for the control group was 4.C2. A differ-
ence in gain of.36 in favor of the experimental group. The 
reading tests had a scoring of 24 possible points. The 
distribution of scores showed that the highest grouping was 
at the 24th interval. 
*Bothwell, Joyce; Brown, Helens.; Campanaro, Dora M.; 
Francis, Lena; Malm, Elsie L.; Mortimer, Edith. 
Abstract by r.ildred Hall 
20. 
Boutin, Marian Elodia, et al.* A Survey of the Likes and 
Dislikes of Children in Grade Two for the-stories in the 
Ginn and COmpany BasalReader "We Are Neighbors." - --
Ed. M. 1952. 95 P• 
Problem: To discover whether second grade children like the 
stories in a basal reader, why they like them and which 
qualities of the stories most interest them. 
Materials and Procedure: The 45 stories in We Are Neighbors, 
Ginn and Company second reader, first level, were presented 
to all the children in three second grade classrooms. After 
each story the children's responses were recorded in one of 
three ways: pictures, comprehension check or oral response. 
The stories were divided into three groups. Each class used 
a different method of responding for a single story, but the 
methods were rotated. Thus, each class used all three methods 
and every story was checked in three ways. 
For the picture response, the children drew pictures about 
the story. Each child told what his picture was about and 
this was recorded on the back. The comprehension check was a 
number of recall questions read by the teacher. The children 
responded by marking a yes-no answer sheet. The oral responses 
were given individually to the teacher at her desk. Each 
child told why he liked or disliked the story. In tabulating 
these responses, the following elements of interest were 
considered: humor, plot, character, rhyme, and personal 
association. 
There were 74 children in the three participating classrooms. 
They came from suburban areas which included both industrial 
and professional communities and from horne conditions which 
ranged from underprivileged to average. 
Conclusions: 
1. The scores on the comprehension checks indicated that the 
stories were understood. 
2. Most of the children liked the stories. 
3. The stories were liked because of plot, humor, personal 
association, rhyme, and characters in that order. 
4. Stories were disliked because of sadistic tendencies in 
the plot and lack of humor. 
5. Of the 45 stories, 26 had only positive reactions. Nine-
teen had some negative responses with ten being the greatest 
number of dislikes for a single story. 
*Boutin, ~arian Elodia; Donald, Mary Elizabeth; Leach, ~~ybelle 
Elizabeth. 
Abstract by John Deasy 
Boyden, Helen W., et al. The Relationship of Second Grade 
Children's Attitude Toward Reading and Achievement. 
Ed. M. 1957. 77 p, 
Problem: The purpose of the study was to compare reading 
achievement at the middle of grade two of two groups of 
children who had experienced two different approaches to 
reading in grade one. 
Procedure: There were 449 children in the experimental 
group and 662 in the control group. ·They came from seven 
towns and cities in Massachusetts which varied in size. 
The socio-economic background of the children varied from 
below average to above averae:,e. The children were given 
Otis Quick Scoring ~:ental Ability Tests. Achievement was 
based on the Stanford Achievement Test, Word Meaning and 
Paragraph ~:eaning along with three additional measures: 
ability to hear sounds in speech, ability to apply phonics 
and scores on an attitude toward reading scale. 
Findings: 
21. 
1. The children in the experimental group were statistically 
superior on all tests except the attitudes test. The 
difference was not significant but was in favor of the 
control group. 
The mean score for sounds in words for the experimental 
group was 57.1 compared with 53.2 for the control group. 
The critical ratio was 8.86, a significant difference. 
The mean score on applied phonics for the experimental 
group was 57.16 as compared with 5J.J for the control 
group. 'The critical ratio was 7.58, a significant 
difference. 
The mean score on word meaning for the experimental group 
was 22.9 words corr.pared with 2C.l words for the control 
group. The critical ratio of 5.60 showed this to be 
significant in favor of the experimental group. 
The mean score on paragraph meaning for the experimental 
group was 26.6 compared with 23.6 for the control group. 
The critical ratio of 6.79 shows this difference to be 
statistically significant in favor of the experimental 
group. 
2. The differences between children in the high I.Q. groups 
were not as significant as for the whole population. 
a. Sounds in speech, word meaning and paragraph meaning 
were in favor of the children in the experimental 
group. The differences were not significant. 
b. Attitudes and applied phonics were in favor of the 
control group. These differences were not significant. 
J. The differences between children in the two groups with 
I.Q.'s in the nortr.al range were not consistent. 
a. There were significant differences in favor of 
the experiw.ental group in sounds in words and in 
word ~eaning and a slight difference in paragraph 
meaning. 
b. The slight differences in attitudes and applied 
phonics were in favor of the control group. 
4. A comparison of scores of children with I.Q.'s below 90 
were, in general, in favor of the children in the 
experimental group. 
a. The difference in sounds in speech was statistically 
significant in favor of the experimental group. 
b. The other differences were not significant, and with 
the exception of the attitudes scale, were all in 
favor of the experimental group. 
Abstract by ~ileen r:. Twomey 
22. 
Bradey, ~~ry Agnes. The Construction and 2valuation of 
2xercises for Providing ~:eaningful Practice in Second 
Grade Reading. Ed. D. 1957. 207 p. 
Purpose: To construct and evaluate the effectiveness of 
materials that (l) provide meaningful reading vocabulary 
practice, (2) provide supplementary practice suitable for 
second graders in general rather than for a specific basal 
reading systerr. 
2J. 
Materials Used: Metropolitan Achievement, Prirr.ary II 
Battery Form S and Form S, Otis Quick-Scoring Mental Ability 
Test, Form S. The Boston University Tests, Hearing Sounds 
in Words, Applied Phonics, Individual Phonics Inventory and 
Reading Attitudes. 
Procedure: Sixty exercises, thirty oral and thirty written 
were developed. The technique in all was word classification. 
The lessons were planned for use in two ways - (l) by the 
class working as a unit under the teacher's direction, and 
(2) by children working in pairs using self checking materials. 
The word classification exercises were combined with the 
regular reading period, not an addition in time. Five hundred 
seventy children from an eastern r.assachusetts industrial 
area took part in the study. On the basis of reading achieve-
ment, they were equated and divided into three groups, two 
experimental and one control. There were 192 children in 
Experimental A, children working in pairs; 191 children in 
2xperimental B, children working in the class as a unit under 
the teacher's direction; and 187 children in the control 
group. The children were tested before and after the exper-
iment. The study was conducted for six weeks. 
Findings: Experimental A's mean score was 11.61 with a 
critical ratio of 4.CJ which is significant. Experimental B's 
mean score was 11.26 with a critical ratio of J.86 which is 
significant. The control group's mean score was 5.56 with 
a critical ratio of 1.79 which is not significant. Children 
with I.Q.'s below 90 using the teocher directed material 
received a mean score of 8.08; the control group's mean score 
was 5.48 and children working in pairs mean score was 1.25. 
On the Individual Phonics Inventory, Experimental B's mean 
score was J.79, Experimental A's mean score was J.J6, and 
the control group's mean score was 2.J8 which was not signifi-
cant. Also, children with I.Q.'s of llC and above made 
significant gains, Experimental'A's mean score was 463, 
Experimental B's mean score was J.89. The children with I.Q.'s 
of 90 to lCO on the Individual Phonics Inventory made sig-
nificant gains, Experimental A's critical ratio was 4.Jl, 
Experimental B's critical ratio was J.75, and the control's 
critical ratio was J.80. Children with I.Q.'s below 90 rrade 
significant gains. The critical ratio from the control group 
was 9.35, children working under the teacher-directed 
materials critical ratio was 4.62, and children working 
in pairs' critical ratio was 6.00. In Hearing Sounds in 
',Jords, the control group's critical ratio was 5.69 and 
Experimental B's critical ratio was 4.88 which was sig-
nificant. The critical ratio for Experimental A was 
2.75 which was not significant. In Applied Phonics, the 
control group had a critical ratio of 4.09. The Experi-
mental groups did not make significant gains. 
Abstract by rildred Hall 
24. 
25. 
Bradley, Mary Agnes, et al.* The Comparison in the Rate of 
Learning of Colorful and Abstract Words in-ar&de Two. 
Ed. M. 1951. 10) p. 
Problem: To compare the rate of learning of colorful and 
abstract words, to find the relationship between the rate 
of learning and reading achievement, to study sex differences 
in these same factors, and to make an analysis of errors. 
Materials: 
1. Fourth gt"ade readers: Times and Places, Distant Doorways, 
Let's Look Around, New Stories for Boys and Girls, and 
On the Trail of Adventure. 
2. International~indergarten Union List. 
). Otis Quick Scoring !fental Ability Tests and 1-:etropolitan 
Achievement Tests. 
Procedure: This thesis contains four different studies on 
different populations, each following a similar procedure. 
1. Bradley worked with 88 children in four classrooms in a 
large industrial city. She used )C words from Times and 
Places. Buckley worked with 127 children in six class=-
rooms, five second grades and one combined first and 
second grade. She used vocabulary from Distant Doorways. 
Dullea used 95 children in four second grades and vocabu-
lary from the International Kindergarten Union List and 
Let's Look Around. Simons used 90 children from four 
classrooms and took her vocabulary from New Stories for 
Boys and Girls, On the Trail of Adventur~and Let's Look 
Around. 
2. The general procedure followed by each was the same. The 
thirty words were divided into three groups of ten words 
each, five colorful and five abstract. The ten words were 
taught in a twenty-minute period. They were presented to 
the best group, the average group, and the slower group in 
that order. Testing was done after an hour had elapsed, 
in some cases again after a second hour had elapsed, and 
by all just before dismissal or approxi~ately three and one 
half hours after the original teaching. The results of the 
final testing determined the learning rate. 
Major Findings and Conclusions: 
1. The findings of Bradley, Buckley and Dullea were similar. 
All found a significant difference in favor of colorful 
words. All found a high positive correlation between 
learning rate and reading achievement. All findings 
favored the girls in learning rate, though none of the 
differences were significant. 
2. Simons found a C.R. of 2.53 in favor of colorful words. 
She found a high positive correlation between learning 
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rate and reading achievement and a statistical difference 
in favor of the girls. 
*Buckley, Mary Bernadette; Dullea, Elizabeth Rose; Simons, 
Ruth Katherine. 
Abstract by Evelyn Crocker 
27. 
Brennan, Elizabeth A, 
Children. Ed. r. 
Analysis of ~:ental Imagery of Primary 
1953. 50 p. 
Problem: To present data which will determine: 
1. Successful use of the Singleton Imagery Checklist at 
primary levels. 
2. Eouality of scoring on Forms A and B of the Checklist. 
3. Lowest reading age at which the two forms of the Check-
list can be used successfully as a reading exercise. 
4. Correlation between mental imagery and reading compre-
hension. 
5. Correlation between mental imagery and intelligence. 
Materials: 
l, Forms A and B of the Singleton Imagery Checklist and 
their respective stimuli sentences were used for group 
testing and individual interview testing. 
2. Gates Advanced Primary Reading Test for grades two and 
three were administered to obtain achievement scores on 
word recognition paragraph reading. 
3. From the school records were gathered the C,A. and M.A. 
of pupils (Kuhlmann-Anderson). 
Sixteen second grade children, second half, and fourteen 
third grade children, first half, from residential section 
of an industrial city comprised the population. Ages 
ranged from 7-6 to 8-11. Mean C.A. was 7-10, 
Procedure: A stimuli sentence of the sample page was printed 
on the blackboard and one of the pupils read it aloud. A 
discussion of imagery ensued. Then pupils were given the 
checklist. They did it independently and were told to add 
any desired words. One sentence was given on each of 20 days 
during the group testing. Sixteen of the 30 children did 
Form B of the checklist in a group as a reading exercise. 
The same 16 pupils did Form A of the checklist by the individual 
oral interview method of testing. Fourteen of the pupils did 
Form A of the checklist in a group as a reading exercise. 
The same fourteen pupils did Form B of the checklist by the 
individual oral interview method of testing. All children were 
given the Gates Advanced Reading Test for grades two and three. 
Scoring procedures proposed on the Singleton Checklist were 
used. 
Results: 
1. The checklist can be used successfully at primary levels 
in an individual situation, Mean imagery scores for 16 
pupils doing Form B in a group and in the individual 
interview were 31.3 and 42.3 respectively. l':ean imagery 
scores for 14 pupils doing Form A in a group and in the 
individual interview were 27.5 and 49.9 respectively. 
2. There was a fairly substantial correlation coefficient 
of .59 between total imagery scores on Form A and B. 
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J. The better than average readers obtained approximately 
the same score by the group method as the slower readers 
did by the individual method. It was concluded that 
children who have reached fourth grade reading level 
could be tested with the group reading exercise method 
with reliability. 
4. A correlation of .09 was found between the total para-
graph reading scores and the total imagery scores of the 
14 second and third grade pupils who did Form B of the 
checklist by individual oral interview. Correlation of 
.29 was found between the total paragraph reading scores 
and total imagery scores of the 16 second and third grade 
pupils who did Form A of the checklist by individual oral 
interview method. These five correlations are not sig-
nificant. No significant correlation was found between 
total I.Q. scores and total imagery scores of the 14 second 
and third grade pupils who did Form B (r=.Ol) and Form A 
(r=.04) of the checklist by individual interview. 
Conclusions: Since the lowest average reading age at which a 
pupil can successfully read and freely respond to the questions 
in the checklist is grade four, it is best to administer the 
imagery test to primary children by the individual oral inter-
view method. 
Abstract by Claire Grossman 
29. 
Brinkley, Barbara A., et al.* 
and Oral Reading in Grades 
Comprehension Following Silent 
TWo and ·Three. Ed. M. 1960. 94p-.- -
Problem: The purpose of this study was to determine from 
which of three reading presentations, silent reading, oral 
reading, or silent followed by oral reading with second and 
third grade children would derive the greatest comprehension. 
Procedure: Twelve original stories were written which would 
interest the children. They contained a vocabulary comparable 
to their reading level. ~ach story was accompanied by a 
comprehension test of twenty items. A rotation system was 
used in order that every story would be read in each of the 
three ways. Each child read two stories orally, two silently, 
and two silently followed by orally. The stories were read 
in the regular classroom reading groups. There were 552 second 
grade pupils in 2J classrooms and 660 third grade pupils in 
JO classrooms included in the study. 
The mean intelligence quotient for second grade was 108.69 with 
a standard deviation of 11.15. For third grade pupils the mean 
I.~. was 110.22 with a standard deviation of 12.95. 
I.Q. scores were obtained on all the children involved in this 
study. The children came from twelve communities which 
represented various socio-economic levels. 
Findings: 
1. A difference in comprehension scores resulted from the 
different presentations. 
a. In grade two the order was oral, silent, followed by 
oral and silent. The difference between oral and 
silent, and silent followed by oral were statistically 
significant in favor of oral and silent followed by 
oral. The critical ratios were 5.J5 and 4.10 respectively. 
The difference between oral and silent followed by 
oral was not significant but favored the oral. 
b. In grade three the order was silent followed by oral, 
silent and oral. The difference between silent followed 
by oral and oral, and silent followed by oral and silent 
were both statistically significant in favor of the 
silent followed by oral. The critical ratios were 6.78 
and 8.09, respectively. The difference between silent 
and oral was not significant. 
2. An analysis of boys' and girls' scores for both grades showed 
the same order as the total population. 
J. An analysis of the mean scores by intelligence levels 
showed a change in position from the total population at 
both grade levels. 
a. Grade two: mean scores for children with I.Q.'s of 110 
and above were JC.52, 29.74 and 27.97 for oral, silent 
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followed by oral, and silent respectively. Children 
with I.Q.'s of 90 to 110 got mean scores 25.51, 24.69 
and 2J.05 for silent followed by oral, oral and silent 
respectively. 
b. Grade three: mean scores for children with I.Q.'s of 
110 and above were JJ.43, Jl.69 and Jl.OJ for silent 
followed by oral, silent, and oral respectively. 
Children with I.Q.'s of 90 to 110 got mean scores 
29.44, 27.55 and 27.12 for silent followed by oral, 
oral, and silent respectively. 
For children with I.Q. scores below 90, mean scores 
were 26.17, 24.08 and 22.8J for silent followed by 
oral, oral, and silent respectively. 
*Brinkley, Barbara; Cavoures, Dorothy; Farley, Janet; 
Haughton, Theodora; Kligman, Barbara; Lally, Mary; Lamott, 
Mabel; Liftman, Myrna; Valente, Joy. 
Abstract by Eileen l"i. Twomey 
Buckley, Nancy M., et al. li2!:£ l':astery in Oral Reading; 
Telling Versus Sounding of Unknown ·,-lords in Grade Two. 
Ed. 1':. 1959. 67 p. 
31. 
Problem: This study was an attempt to discover the effect 
on word mastery of telling unknown words immediately or 
letting the child struggle with such words in oral reading. 
This studv is part of a complete study done by Jennings. 
Procedure: It was decided by the group to teach two new 
words daily in school. These would be in addition to their 
regular reading lessons. These words would be taught in the 
usual manner. The words were written into stories which the 
children would read after learning the words. The study was 
conducted for four weeks. During one week if the child 
hesitated on a word, he was told immediately. The next week 
he was allowed to try to analyze the word phonetically. At 
the end of each week, the children were tested for words 
presented during the week. Records were kept. At the end 
of the study a group word recognition test was given. The 
population used in this study came from a medium-sized city 
south of Boston. The children were from approximately the 
same socio-economic background, lower-middle and average 
middle class. 
Findings: 
1. Appears to be no statistically significant difference 
between methods on delayed or weekly tests for the total 
population. On weekly tests mean score by sounding 
method was 15.79 words, mean score by telling method 
was 15.54 words. 
On delayed tests mean score by sounding method was 17.13 
words, mean score by telling method was 17.05 words. 
2. An analysis of reading groups showed no significant differ-
ence in method within reading groups. On weekly tests 
mean scores by sounding method were: 
high reading group 
average reading group 
low reading group 
Same tests mean scores by the 
high reading group 
average reading group 
low reading group 
On delayed tests mean scores 
high reading group 
average reading group 
low reading group 
On delayed tests mean scores 
high reading group 
average reading group 
low reading group 
18.3 
15.37 
13.6 
telling method were: 
18.1 
15.41 
12.6 
by telling method were: 
18.4 
17.0 
15.92 
by sounding method were: 
18.33 
17.19 
15.6 
)2. 
). While there was no statistically significant difference 
in method within the reading groups, there was a 
difference in achievement between the groups. 
Mean scores for high reading groups ranged from 18.1 
words by the telling rrethod on weekly tests to 18.4 words 
by the telling method on delayed tests. 
Mean scores for the low reading group fell within the 
range of the total population for both methods. 
Mean scores for the low reading group ranged from 12.6 
words on the weekly tests by the telling methods to 
15.92 words on the delayed tests by telling method. 
Difference seems to be result of varied abilities in 
word mastery between the groups rather than a result of 
method used in oral reading. 
Mean scores of both groups fall within range of the mean 
scores for total population by both methods on weekly 
and delayed tests. 
4. Some individual words were learned better by one method 
than the other. 
a. Difference of ten per cent or more in favor of sounding 
on weekly testing was found in words: special, temper-
ature, thermometer, penguin, material, dangerous, 
gorilla, solar, soil, crocodile. 
b. On delayed testing, ten per cent or more in favor of 
sound was found in words: temperature, thermometer, 
material, pelican, solar, terrarium, soil, crocodile, 
rough. 
c. A difference of ten per cent or more in favor of telling 
on weekly testing was found in words: breathe, 
mysterious, aisle, escalator, parasol. 
d. A difference of ten per cent or more in favor of telling 
on delayed testing was found in words: archway, beaver, 
mysterious, chloe, escalator, parasol. 
Abstract by Eileen Y. Twomey 
JJ. 
Burch, Jean and McCarthy, Ann. An Evaluation of the 
Effectiveness of Sxercises for Teaching Stuay Skills in 
Grade Three, Ed, rr. 1951 l9J p. 
Problem: To evaluate exercises planned to teach classi-
fication, seouence, skimming, and finding the main idea in 
grade three. 
~3terials and Procedure: Two studies were carried in six 
third grades-in two communities. There were 106 children; 
72 in the experimental group and J4 in the control group 
included in one study, and 94 children; 62 in the experimental 
and J2 in the control group. The same procedure was followed 
in each study. A six-week teaching program was carried on 
with the experimental group. Reading ability was tested before 
and after the teaching period by a standard reading test. 
Studies skills achievement was measured by two tests, one at 
the beginning and one at the end of the study. 
Conclusions: They found that in both studies, the teaching 
materials seemed to be effective for in a total study skills 
test, the results showed the larger gain in favor of the 
experimental group. 
In study one, the experimental group showed significant 
superiority in the reading test. 
In study two, both groups made gains in reading achievement, 
but the difference was not significant. 
Specific Findings: Part !· 
1. The reading test, at the close of the study, showed 
superiority for the experimental group with a critical 
ratio of J.26. 
2. The total study skills test, given at the close of the 
study, showed superiority for the experimental group 
with a critical ratio of J.22. 
J, The different sections of the study skills test showed 
a significant difference for the experimental group in 
classification with a critical ratio of J.l8 and in the 
sequence section with a critical ratio of ).26. There 
was no statistical difference shown in the skimming test 
with a critical ratio of 1.28 not in the main idea 
section with a critical ratio of 2.00. 
Part II. 
l. In comparing reading achievement, the difference was not 
statistically significant with a critical ratio of .02. 
2. In the total study skills test, the difference was not 
statistically significant with a critical ratio of 1.50. 
Abstract by Anne Melker 
J4. 
Cahill, Ann G. The Evaluation of Exercises in Word Analysis 
For Grade Three. Boston University, Ed, M, 99 p. 
Materials: Kuhlmann-Anderson Test for Grade III, published 
by Educational Test Bureau, ~:inneapolis, 1942. Exercises 
for Word Analysis in Grades II and III. Unpublished Service 
Paper, Boston University, Schoor-of Education 1949. 
Doris Nason Phonics Test, Unpublished Master's Thesis, Boston 
University. 
Metropolitan Achievement Test, published by the World Book 
Company, Yonkers-on-Hudson, New York 1949. 
Gates Primary Test, published by the Bureau of Publications, 
Teachers' College, Columbia University, New York. 
Procedure: Fifty-five children in the third grade of two 
schools were included in the study. The control group was 
by the regular classroom teacher who followed the general 
course of study of phonetics prescribed in the city. There 
were twelve girls and eleven boys in the group. Mean chrono-
logical age was eight years and three months. 
In the experimental group there were seventeen girls and 
fifteen boys. Mean chronological age was eight years and 
seven months. 
Every day for a period of ten weeks, one exercise in word 
analysis was taught. The lessons lasted ten minutes. Both 
control and experimental groups were given Doris Nason's 
preliminary phonics test. After ten weeks, a second phonics 
test was constructed and administered. A spelling test was 
also built and given. 
The Metropolitan Achievement Test was administered to both 
groups at the closing of the tests. 
Investigations have been made that show that reading rate can 
be materially increased. Also in a comparison of the memoner 
of the highest and lowest intelligence quotient quarters in 
both oral and silent reading comprehension. 
Those with high intelligence quotients had better comprehen-
sion than those with low. 
Mean difference between tests 2 and J was 7.9. 
Mean difference between tests l and J was 9.4. 
Test J was administered after three weeks of the teachers' 
regular teaching method, plus three weeks of teaching 
fifteen specific lessons in auditory discrimination was 
88.7. 
Variance Analysis of Sexes for Test One: 
Mean score for Test One for the boys was 76.8. 
Mean score for Test One for the girls was over 82.2. 
5.4 mean difference highly significant in favor of the girls. 
Variance Analysis of Sexes for Test Three: 
The mean score for Test Two given after three weeks of the 
teachers' regular teaching methods was 79.4 for the boys 
and 82.5 for the girls. 
The mean difference of J.l was highly significant in favor 
of the girls. 
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Variance Analysis for Boys for Test One and Test Two; 
The mean score for Test One-was~8-. -The mean-score for 
Test Two after three weeks of the teachers' regular teaching 
methods was 78.4. 
The mean difference of 2.6 was signiPicant. 
Variance Analysis for Boys for Test Two and Test Three: 
The mean score for'Test Two after three weeks of the teachers' 
regular methods was 79.4. 
The mean score for Test Three after three weeks of the 
teachers' regular teaching methods, plus three weeks of 
teaching fifteen exercises in auditory discrimination, was 
87.2. 
The mean difference of 7.8 was highly significant. 
Variance Analysis of Boys for Test One and Test Three: 
The mean score for~est One-ias-?b.~ The mean score for 
Test Three after three weeks of the teachers' regular teaching 
methods, plus three weeks of teaching fifteen exercises in 
auditory discrimination, was 87.2. 
The mean difference of 10.4 was highly significant. 
Variance Analysis of Girls for Test One and Test Two: 
The mean score for~est One-was~2-.--The mean-score for 
Test Two given after three weeks of the teachers' regular 
teaching methods was 82.5. 
The mean difference of l,J was not significant. 
Variance Analysis of Girls for Test Two and Test Three: 
The mean score for Test Two, given after three weeks of 
the teachers' regular teaching methods, was 87.5. 
The mean score for Test Three, given after three weeks of 
the teachers' regular teaching methods, plus three weeks of 
teaching fifteen specific exercises in auditory discrim-
ination was 90.6. 
The mean difference of 8.1 was highly significant. 
Variance Analysis of Girls for Test One and Test Three: 
The mean score for Test One was 82.2. 
The mean score for Test Three given after three weeks of the 
teachers' regular method, plus three weeks of teaching fifteen 
specific exercises in auditory discrimination, was 90.6. 
Mean difference of 8.4 was highly significant. 
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Conclusions: 
1. Boys in the experimental group were just a little better 
than that of the control group in the initial phonics 
test. 
2. In the comparison of the mean scores for both the initial 
and final phonics tests the control group of girls had 
higher mean scores than the boys. In the initial phonics 
test the mean score for the boys was 33.28 against 35.00 
for the girls. The critical ratio of ,78. In the final 
phonics test the mean score of the boys was 53.6 against 
57.5 for the girls. The critical ratio 1.61 in favor of 
the girls, not statistically significant. 
In the initial phonics test the mean score for the boys 
was 33.5 as compared to 34.26 for the girls. Critical 
ratio of .43 in favor of the girls. 
In the final phonics test the mean for the boys was 54.7 
as compared to .56 for the girls. The critical ratio of 
.83 in favor of the girls was not statistically significant. 
3. In the comparison of the mean scores on the Spelling Test 
the mean score of the control group was 28.7 compared to 
27.5 for the experimental group. The critical ratio of 
.52 in favor of the control group is not a statistically 
significant difference. 
4, In comparison of the mean raw score in reading achievement. 
The score for the control group was 76.5 as compared with 
58.9 for the experimental group. The critical ratio of 
2.9 is approaching statistical significance. 
Abstract by Viola Petrocelli 
J7. 
Callahan, Catherine Virginia. An Analysis of the raterials 
of Five Third Grade Basal Readers for Social Studies 
COncepts. Ed. L 1951. 42 p. --
Problem: To attempt to discover wh3t Social Studies content 
is included in five basal readers. 
Materials: The basic readers selected at random were: 
1. Russell, D. H.; Wulfing, Gretchen; and Ousley, Odille, 
Finding New Neighbors, Boston, Ginn and Company l9J8, 
2. Russell, D. H.; Wulfing, Gretchen; and Ousley, Odille, 
Friends Far and Near, Boston, Ginn and Company l9J8, 
J, Gray, W. S.; and Arbuthnot, May H., Streets and Roads, 
Basic readers: Curriculum Foundation Series~hicago, 
Scott-Foresman and Company 1946. 
4. Gray, W. S., and Arbuthnot, May H., More Streets and 
Roads, Basic Readers: Curriculum Foundation Series, 
Chicago, Scott-Foresman and Company 1946. 
5. Nolen, Barbara, Editor, Fun and Frolic, Boston, D. c. 
Heath, and Company 1947. 
Procedure: A list of concepts was compiled as follows: 
home (family); community; farm; natural environment; 
and school. 
After the basal readers were analyzed, these concepts were 
tabulated as to frequency of appearance and different con-
cepts appearing in the readers. Naterial was considered if 
in text or illustrations. 
Conclusions: In the five basal readers there are 6,790 
references to Social Studies concepts. 
The largest amount of content was concerned with Community 
which research has shown is the area most frequently 
presented in Social Studies in the third grade. 
The other areas in descending order are: home, nature, 
farm and school. 
The reader having the greatest number of concepts is Friends 
Far and Near. 
The reader having the greatest number of concepts is pub-
lished by Ginn and Company. 
The basal reading series having the smallest number of 
concepts is published by Scott, Foresman and Company 
Abstract by ~'arjorie Follansbee 
)8. 
Campbell, Margaret H., et al.* Analysis of the McKee Phonetic 
Inventory for Grade Three. Ed. M. 1959-.--54 p. 
Purpose: To make an item analysis of the McKee Inventory of 
Phonetic Skills, to establish the reliability coefficient 
of this inventory, and to determine the relationship between 
phonetic knowledge and achievement in reading and spelling 
and the relationship between phonetic knowledge and intelli-
gence. 
Procedure: To test the various phonetic elements in the 
order which they have been taught. Sections A-D test those 
phonetic elements taught by the end of the first level 
reader for the third grade. Sections E-G test the phonetic 
elements taught in the second level reader for the third 
grade. 
The test included one hundred thirty items and five hundred 
twenty children took part in the experiment. 
Findings: 
l. The item analysis results showed that one hundred twenty-
nine out of one hundred thirty items discriminated between 
high and low scores. 
2. The coefficient of reliability established by the computa-
tion of the Pearson product-moment coefficient of 
correlation and corrected by the Spearman-Brown Prophecy 
Formula is .8), 
J, An analysis by quartiles on the phonic test showed children 
in Q4 had highest I.Q., highest mental age and lowest 
chronological age. 
4. Phonetic knowledge appears to be a factor in reading and 
spelling achievement. 
*Campbell, Margaret; Goldberg, Sandra; Sromeyer, Nettie; 
Tuttle, Betty. 
Abstract by Naritta !:.anning 
39. 
Canty, Irene V. An Analysis of Y.:ulti-!':eaning Words from a 
Selected List of Third Grade Textbooks. Ed. ~1. 19511ii.-
158 p. ---
Purpose: To measure the understanding of a selected list of 
two hundred forty multi-meaning words in the everyday reading 
vocabulary of third grade children. 
Procedure: A careful analysis of the text books used in the 
third grades in each area was made. This resulted in a list 
of three hundred eighteen words which met the criterion of 
multiple meanings. A further study concerning the frequency 
of these words in the various books resulted in the final list 
of two hundred forty-eight words. Eight words with varied 
number of meanings were used for sample words. 
Two tests were devised, Form A and Form B of one hundred 
twenty words each. Each word was listed with five choices, 
some with common meanings and some distractors. The correct 
known meanings were to be marked with an X while incorrect 
meanings and unknown meanings were not to be considered. 
Findings: 
1. It is evident that some words are better known than others. 
2. The boys had a wider understanding than the girls. 
). In addition to lack of understanding, it was evident that 
some errors were due to reading. 
4. It would seem necessary to teach many meanings. 
Abstract by ~:ari tta Manning 
Cassidy, Marjorie J. Effect of Illustrations in Stories 
the Imagery and Recall of Children in Grade Two. Ed. 
1947. 2 p. 
40. 
on 
M. 
Problem: To investigate the effect of illustrations in stories 
on the imagery and recall of children in grade two. A 
comparison of immediate and delayed recall from the same illus-
trated stories was made. Observations in regard to sex 
differences in visual and auditory imagery were made. 
Materials: Four original stories were written about pictures 
selected from coloring books published by the Merril Pub-
lishing Company and Reuben H. Lilja and Company, Inc. The 
vocabulary for the stories was taken from the primer, first, 
and second grade readers of the New work and Play Series by 
Gates, Huber and Peardon. The same stories were then used 
with and without illustrations. They were read to a first 
grade group to check interest. One hundred and fourteen 
children in four second grades, having the mean C.A. of 7-4, 
in schools of an average business town in Massachusetts 
comprised the population. 
Procedure: For four consecutive mornings, one story was given 
to each of the four classes. The stories were rotated and 
each clasE had two illustrated and two non-illustrated stories. 
The children were given the stories to read after which they 
were to answer ten pertinent multiple choice questions. Each 
child was also to record whether he had seen any objects or 
heard any sounds. Two weeks later a second multiple choice 
test was administered for each of the illustrated stories in 
order to compare immediate and delayed recall on illustrated 
stories. Each member of Class D was checked orally to 
determine the amount of imagery seen or heard in each story 
by oral questioning and by use of the checklist. 
Analysis of Data: The data were analyzed to determine the 
following points: 
1. The amount of recall for second grade children of illus-
trated material and non-illustrated material. 
2. The amount of immediate and delayed recall of illustrated 
stories. 
). The effect of illustrations as reported by the children on 
visual and auditory imagery. 
4. Sex differences in these same functions. 
Conclusions: 
1. Illustrations do not effect the imagery of either sex. 
2. Immediate recall is greater by one question-answer than 
delayed recall. 
41. 
J, Visual imagery is slightly superior to auditory imagery. 
4. Girls did better than boys on the delayed recall. 
5. The amount of immediate recall in Story I showed a C.R. 
of 1.2 and in Story III a C.R. of 1.4, both in favor of 
illustrated stories. Story II showed a C.R. of l.J and 
Story IV showed a C.R. of .88 in favor of the non-illustrated 
stories. 
Abstract by Claire Grossman 
Childs, Georgia Victoria. An Analysis of the Relevance of 
Illustrations to Text in Five Basal Reading Series for 
Grade If. Ed.M.----r95I:" JJp. 
Problem: To analyze illustrations in five basal reading 
series for Grade II for inaccuracies. 
42. 
Materials: The analysis was based on the following checklist 
for inaccuracies in illustrations: 
1. Inaccurate illustration of action words. 
2. Inaccurate illustration of size concepts. 
J. Inaccurate illustration of position. 
4. Inaccurate illustration of color. 
5. Inaccurate word and story concepts. 
6. Inaccurate illustration of statements of fact. 
?. Inaccurate illustration of real life situations. 
8. Inaccurate illustration of people, places or things. 
9. Illustrations which are unrelated to the text. 
10. Illustrations which emphasize minor ideas or only a portion 
of the text content. 
11. Illustrations placed before the text. 
12. Illustrations placed after the text. 
lJ. Illustrations which lack clarity in general outline. 
14. Illustrations which give inadequate help on word recog-
nition. 
15. Illustrations which show change within a unit. 
16. Illustrations which show results which would be expected 
for text content. 
Procedure: The following series were examined using the 
above checklist for inaccuracies: 
1. Ousley, Odille and Russell, David H., The Ginn Basic 
Readers, Ginn and Company, New York 19~ ----
a. Second reader, Level I: We Are Neighbors 
b. Second reader, Level II: Around the Corner 
2. Yoakam, Gerald; Veverska, M. r.adeline;-Abney, Louise, 
Laidlaw Basic Readers, Laidlaw Bros., Inc., New York 1940. 
a. Second reader: Story Book Friends 
J. Gates, Arthur I.; Huber, Miriam Blanton; Peardon, Celeste 
c., Today's work-Flay Books, The MacMillan Company, 
Boston 1945. 
a. Second reader: We Grow QE 
4. O'Donnell, Mabel, Reading FoundatiOn Series: The Alice 
and Jerry Basic Readers, Row, Peterson and Company, 
Evanston, Illinois 1948. 
a. Second reader: The New Friendly Village 
5. Gray, WilliamS.; Arbuthnot, May Hill, Basic Readers, 
Curriculum Foundation Series, Scott, Foresman and Company, 
New York 1946 and 1947. 
43. 
a. Second reader, Level I: Friends and Neighbors 
b. Second reader, Level II: ¥ore Friends and Neighbors 
Conclusions: Out of 1170 illustrations analyzed, 124 or 
10 per cent were found to contain inaccuracies. 
The inaccuracies which occurred with the greatest frequency 
were: 
1. Inaccurate illustrations of color. 
2. Illustrations placed before the text. 
3. Illustrations which are unrelated to the text. 
4. Illustrations placed after the text. 
The total number of inaccuracies for each of the five basal 
reading series examined follows: 
Ginn Basic Readers 46 out of 364 illustrations 
Laidlaw Basic Readers 24 out of 109 illustrations 
Today's Work-Play Books 13 out of 153 illustrations 
Reading Foundation Series 18 out of 163 illustrations 
Curriculum Foundation Series 23 out of 381 illustrations. 
Abstract by Marjorie Follansbee 
44. 
Clapper, Harriet, et al.* The Effectiveness of Paired 
Learning ££a Reading Program in Grades Two and Three. 
sa. M. 1958. 94 p. 
Problem: The purpose of this study was to determine the 
effect that social learning has upon reading achievement 
in Grades Two and Three. 
Procedure: In grade two 41 children participated in this 
study. These children were from two different classrooms 
in different towns. The pupils were given two seatwork 
drills a day for 30 days, one lesson in phonics and the other 
word meanings. These words were taken from the second grade 
Scott, Foresman and Bennett's common word list for grade two. 
Each seatwork paper took between ten and fifteen minutes to 
complete and check. The pupils corrected their own papers 
by using the answer key that was folded underneath the team 
work paper. The children worked in pairs for four days out 
of the week and on the fifth day each child worked alone. 
Test lessons were corrected by the teacher. Tests were given 
in word recognition and in paragraph reading to establish the 
pupil's reading ability before the study began and at the 
conclusion of the study different forms of the Gates Advanced 
Primary Reading Tests for Grade Two and Grade Three were 
administered to measure the effectiveness of the paired prac-
tice exercises. 
In grade three 66 children from suburban areas of Boston were 
used. The words were taken from the Scott, Foresman and 
Bennett common word list. Ninety lessons were written for 
the areas of 1!/ord Classification, \-.ford Meaning and Dictionary 
Skills. The children worked in pairs for four days and on the 
fifth day each child worked alone. Answers were attached to 
each lesson so that each pair checked his own work. The Gates 
Advanced Reading Tests for Primary Grades, ~I, ~ 
Recognition, ~ II Paragraph Reading were administered at 
the beginning and conclusion of the six-week period. 
Findings: For the second grade the findings are as follows: 
1. 'I'he mean score for the initial test in word recognition 
was 23.88 words compared with 32.34 for the final test. 
The critical ratio of 3.76 shows this is a statistically 
significant difference in favor of the final test. 
2. In the first word recognition test the scores ranged from 
2 to 40 compared with the last test scores which ranged 
from 14 to 48. The final test showed a gain of 12 points 
in the lowest score and a gain of 8 points in the highest 
score. 
3. The mean score of the initial test in paragraph reading 
was 15.00 compared with 17.63 on the final test. The 
critical ratio of 2.07 showed this was not a statistically 
significant difference. 
4. In the preliminary paragraph reading test the scores 
ranged from 5 to 24 compared with the concluding test 
scores which ranged from 10 to 29. The final test showed 
a gain of 5 points in the lowest scores and a gain of 5 
points in the highest score. 
For the third grade the findings are as follows: 
1. The scores obtained from the data showed significant gains. 
The critical ratio for the Gates Word Recognition Test 
showed a mean gain of 5.73 as compared with the mean of the 
initial test. A critical ratio of 5.62 indicates that 
this gain was statistically significant. 
2. The critical ratio for the Gates Paragraph Reading showed 
a mean gain of 1.68 as compared with the mean of the 
initial test. A critical ratio of 2.37 indicates that 
this gain was also statistically significant. 
*Clapper, Harriet; Conom, Mary; Flagg, Marcia; Pugh, Rosamond, 
and Schmalz, Virginia. 
Abstract by Eileen M. Twomey 
46. 
Coates, Diana s., et al.* Exercises in Applied Phonics for 
Grade Two. Ed. K. 1958. 
Purpose: To develop materials in applied phonics for grade 
two. 
Procedure: Sighty-six lessons introduce 1200 words that are 
already in the speaking vocabulary of second graders. The 
elements have been presented in the following order: 
1. The vowel sounds (phonograms) 
2. Beginning consonant blends 
). Consonant blends 
4. Hard and soft c and g 
Interspersed throughout the 86 lessons are 15 short review 
exercises containing words that have been taught through 
applied phonics in previous lessons. 
Sarr:ple of material: 
A. Short A 
Eight short a words are written on the board. 
Worksheet disbributed - 1. We pledge allegiance to the • 
(flagr-
B. Phonogram - old 
1. Add c to old; you will know how ice feels. 
C. Phonogram - ea 
Write eat on-rhe board. If I take t away and add ch -
what word do I have? 
*Coates, Diana Selian and Julia Rogers. 
Abstract by Maritta ~anning 
Coe Dorothy P. The Persistence of Word Perception Errors 
in the Scott FOresman and ComEanYSecond Reader, "Friends and-u9ighbor~." Ed. M.--r952. 47 p. 
Problem: To discover through a tabulation and analysis of 
word perception errors what words cause most difficulty and 
what errors persist for second grade children. 
!l:aterials: 
1. California Mental Maturity Test. 
2. Entire vocabulary, 236 words, from Friends and Neighbors. 
3. Six oral inventor:· story tests, one for each unit of the 
book and a retest story made of all the new words in the 
entire book. 
Procedure: 
1. One hundred and fifty-one second grade children from the 
average and superior reading groups were given the 
California !-:ental Maturity Tests. 
2. The oral inventory story tests were written. 
3. The eight classroom teachers administered each test 
individually at the completion of each unit and the 
retest story at the end of the book. 
Conclusions: 
1. From the first testing to the retest, total errors were 
reduced one-third; non-recognition errors were reduced 
less than one-half; substitution errors were reduced one-
fifth; addition errors were reduced one-fifth; and omission 
errors were reduced one-half. 
2. Errors on the hardest words (50) were 385 non-recognition 
and 5C7 substitution errors. 
3. Non-recognition errors exceeded substitution errors at the 
end of the first testing with the reverse true at the end 
of the retest. This indicated less dependence on word 
analysis and more on context clues as the study progressed. 
4. Addition errors exceeded omission errors in both the first 
testing and the retest. 
5. Errors on the 5C easiest words ranged from "no" errors to 
"two" errors each. 
Abstract by Viola Petrocelli 
Collins, Alice. Spaced Learning in Nord Analysis, Boston 
University, Ed. ~. 1941. 42 p. 
48. 
Problem: 
retained 
recall. 
To determine if the skills of word analysis are 
better by spaced or unspaced learning on immediate 
Materials: Kuhlmann-Anderson Intelligence Test; Tachistoscopic 
tests of one-half, one-fifth and three seconds duration. 
Procedure: ·The study was conducted for eight weeks as a class 
experiment. Thirty pupils of a combined second and third 
grade in the town of wellesley, Massachusetts, were used as 
subjects. The above tests administered. 
One hundred phonogra~s commonly allotted to first, second and 
third grades were chosen for the preliminary testing. These 
phonograms were presented to each child by tachistoscopic 
flash of one-fifth second duration. From this testing six 
words for each phonogram were selected and tested again at the 
end of the five units of practice by tachistoscopic flash of 
one-fifth, one-half and three seconds duration. The same 
words tested for immediate recall were retested after a four-
week interval for retention on delayed recall. 
In the spaced or distributed method of learning the units 
of practice were spaced over eleven days with four one-day 
intervals and one three-day interval. 
In the unspaced or massing method of learning each unit of 
practice was presented to the subject in a definite order on 
five successive days. 
Findings: In the tachistoscopic tests of one-fifth, one-half 
of a second and three seconds for immediate recall the 
critical ratios were not statistically significant, although 
in each test the mean scores were in favor of the spaced 
learning. 
The one-fifth of a second tachistoscopic test mean scores were 
spaced learning 78.85, unspaced learning 72.5. 
In the one-half of a second tachistoscopic test mean scores 
were spaced learning 86.35, unspaced learning 78.35. 
In the three seconds tachistoscopic test mean scores were 
spaced learning 91.71, unspaced 86.35. 
In the tachistoscopic test of one-fifth, one-half of a second 
and three seconds for delayed recall under spaced and unspaced 
learning the mean scores were in favor of the spaced learning 
group. 
The test for one-fifth of a second duration for delayed 
recall spaced learning the mean was 82.25 and for unspaced 
learning 73.15. 
In the test for one-fifth of a second duration for delayed 
recall the mean score for spaced learning was 89.65 and 
unspaced learning 80.85. 
In the test for one-half of a second duration for delayed 
recall the mean score for spaced learning was 89.65 and 
unspaced learning 80.85. 
The tachistoscopic test for three seconds delayed recall 
under spaced and unspaced learning the mean score spaced 
learning 93 and unspaced learning 88. 
Abstract by Viola Petrocelli 
Cunningham, Caroline C. Analysis of 'vord ~leanings From ~ 
Selected Vocabulary for Third Grade-children. Ed. M. 
1951. 94 p. 
Problem: To measure the understanding that third grade 
children have for a selected third grade vocabulary. 
Materials: Selected vocabulary from six texts: 
Betts, Emmett A. Guide to Spelling Progress. 
Gray, ',~illiam and Arbuthnot, l'l. H. Streets and Roads. 
McConathy, et al. The Music Hour. 
Clark, Baldwin and Clark. Arithmetic for Young People. 
Craig and Baldwin. Changes All Around-uB. 
Smith, N1la B. From Sea to Sea. -
Procedure: 
50. 
1. One hundred multi-meaning words from the above texts were 
used. 
2. A multiple choice test listed each word with five meanings. 
The number of correct meanings for each word varied. 
Room was left for an additional meaning to be added. 
J. Teachers administered the test as a power test, telling 
the children words they could not read. It was given in 
four sittings, twenty-five words each day. 
4. Children in this experiment were ninety third g:rade 
children from two neighboring schools in a suburban 
community. 
5. The data was analyzed by tallying the number of correct 
and incorrect responses with a breakdown by sex, results 
expressed in percents. 
l>':ajor Findings and Conclusions: 
1. Confusions occur in word meanings with certain words 
giving more trouble to boys, others to girls. 
2. 70.99 per cent of the correct word meanings were known 
by girls; 72.51 per cent by boys. 
J. The word ~was the only word causing no meaning diffi-
culty to either boys or girls. 
Abstract by Evelyn Crocker 
Daniels, Katherine H. 
Reading Tests. Ed. 
Problem: 
An Evaluation of Certain Informal 
~. 194o. 70-p. 
51. 
1. Informal reading tests to discover the child's reading 
level were given by nine teachers, a supervisor and an 
assistant to 246 children in grades one, two and three. 
2. The three basal readers that were used in the informal 
testing were "The Child Development," "Alice and Jerry" 
and "The Children's Own Readers" series. Four were 
taken from each series and the children had not seen any 
of them. An attempt was made to choose materials of 
equal difficulty, but since it was impossible to equate 
them perfectly a schedule was set up so that no one 
series was used consistently by one group. 
J. Standardized tests, both oral 8nd silent, were given 
by the supervisor. At least two oral and two silent 
tests were given to each child in order to have a composite 
score yielding more accurate data. The following standard-
ized tests were used in the experiment: 
Grade I. Metropolitan Achievement 1-J Form A, Gates 
Primary l-J Form 2, Gray Oral Reading Para-
graphs, Durrell Oral Reading Paragraphs. 
Grade II. Metropolitan Achievement 1-J, Form A, Gates 
Primary 1-J, Form 2, Durrell-Sullivan Read-
ing Capacity J-6, Gray Oral Reading Para-
graphs, Durrell Oral Reading Paragraphs. 
Grade III. fl:etropolitan Achievement 1-J, Form A, Gates 
Silent Beading ·rest J-8, Form 2, Durrell-
Sullivan Reading Capacity J-6, Gray Oral 
Reading Paragraphs, Durrell Oral Reading 
Paragraphs. 
4. In the informal testing the first and last page of a 
basal reader was used; if the child made more than seven 
errors on a page he was given a series lower to read. 
Uniform questions were asked after each testing and a 
checklist of errors was provided (taken from Durrell 
Analysis of Reading Difficulty, pg. 2). 
5. In the standardized tests the silent reading tests were 
given as a group, the oral tests individually. 
6. Intercorrelations were made between the ratings given 
by the three teachers (room teachers, supervisor, assist-
ant) and between the composite test score on several 
standardized tests and the teachers' ratings. 
?. Frequency distribution tables were set up showing the 
scores and ratings given by the room teachers, supervisor 
and assistant in grades one, two and three. 
BOSTON UNIVERSITY 
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Conclusion: The correlations were as follows: 
1. Correlations between room teachers' ratings and a 
composite test score: 
Grade I .82 t .02 
Grade II .90 ~.01 
Grade III .81 ~.02 
2. Correlations between classroom teachers' ratings and a 
composite test score: 
Grade I .82 t .02 
Grade II .90 ~.01 
Grade III .78 ~.03 
3. Correlations between supervisors' ratings and the 
composite test score: 
Grade I .90 t .01 
Grade II .90 ~.01 
Grade III .88 ~.015 
4. The assistant with less experience showed lower correla-
tions between her ratings and the composite score: 
Grade I .78 t ,01 
Grade II .65 ~.05 
Grade III .74 f:.03 
5. The comparisons between the room teachers' ratings and 
the composite test score showed a tendency for the room 
teacher to rate the children higher than the composite 
test score: 
Higher rating 48.9 per cent 
Equal rating 35 per cent 
Lower rating 16.1 per cent 
6. The median scores differ for the informal tests and for 
the standardized tests in all three grades: 
Grade I. Informal test mediams 1.9-1.9-1.6 
Standardized test mediams 2.0-2.0 1.7 1.8 
Grade II. Informal test mediams 2.9 2.9 3.1 
Standardized test mediams 2.7 3.2 3.4 3.2 
Grade III. Informal test mediams 4.1 3.6 3.9 
Standardized test mediams 3.3 3.7 3.5 3.7 3.6 
7. There is a lack of uniformity in the results checked by 
all three examiners in the checklist of errors. 
Errors checked by one examiner 969 
Errors checked by two examiners 289 
Errors checked by three examiners 65 
8. The classroom supervisor checked more errors than the 
supervisor or assistant: 
Room teachers 563 
Supervisor 470 
Assistant 290. 
Abstract by Ruth Cullen 
Dee, Joan 
Versus 
Ed. M. 
M,, et al. Word Mastery in Oral Reading: 
Sounding of Unknown Words in Grade Three. 
19.59. 119 p. 
53. 
Telling 
Problem: This study was an attempt to determine the effect 
upon retention of formally presented vocabulary when the 
child "sounded" every unknown word, and when he was told an 
unknown word immediately in oral reading. To obtain such 
information a group of 178 third grade children in four 
communities varying in size, locale and socio-economic 
background took part in a four-week program designed to 
present forty vocabulary words in the following manner: 
Procedure: The children were taught two new words daily 
in addition to their regular reading lesson, and these words 
were introduced in the usual manner by the teacher. The 
words were obtained from the sources listed below: 
Grade VI Basal Reader - Row, Peterson 
Grade VI Basal Reader - Scott, Foresman 
Grade II Basal Reader - Ginn Company Series. 
In a rotation pattern 20 words were presented in ten stories 
in which the child sounded every unknown word ten seconds 
before being told the word. Fitted into this pattern on 
the alternate weeks 20 words were presented in ten stories 
in which the child was told unknown words immediately without 
being asked to sound it out. It had been decided to teach 
two words daily in the usual manner and these words were then 
put into stories. 
Oral Tests were given at the end of each week to discover 
the amount of retention of the ten words taught that week. 
Scores of these tests were recorded and kept. 
Delayed tests were given one week after the final series of 
ten words had been presented on the entire forty words in 
which the child was to respond to the meaning of the word by 
circling the printed word. 
Findings: 
1. There appears to be little difference in the number of 
words learned by either method. 
a. The mean score for the entire population for the weekly 
"sound" approach was 15.73, compared with 16.07 words 
for the ·~ell" approach. 
b. The mean score for the "sound" approach on the delayed 
test for the entire population was 16.5.5, compared with 
16.39 words for the "tell" approach. 
2. Differences between reading groups were greater than differ-
ences between the methods. 
a. The mean score for the weekly test on the "sound" 
method for Group I was 18.60 as compared with a mean 
score of 18. 75 words for the "tell" method. 
The delayed test for this group indicated a mean 
score of 18.61 words on the "sound" method and 
18.81 words on the "tell" method. 
54. 
b. For Group II the mean score for the weekly testing 
on "sound" method was 15.41 as compared to a mean 
score of 15.94 on the "tell" method. On the delayed 
test the mean score for "sound" method was 17.06 
words and the mean score for "tell" was 16.83 words. 
c. For Group III the mean score for the weekly "sound" 
method was 12.19 words as compared with 12.43 words 
the mean score for the weekly "tell" method. On the 
delayed test the mean score for "sound" was 13.17 
words; 12.58 was the mean score for the "tell" method. 
3. There was not a consistent pattern between the scores 
on the weekly and those on the delayed test, although 
the differences were not statistically significant. 
4. The "sound" words appeared to receive a greater percent-
age of correct responses than the "tell" words. Only 
five words had a difference 1n percentage of fifteen. 
Canyon, ruin and century favor "sound" by over this 
fifteen percent. 
Abstract by Eileen ~i. Twomey 
55. 
DeWolfe, Barbara Ellen. A Comparison of the Vocabularies 
of The Easy Growth in Readi~g Series-and Ten Standard 
Reading Tests. Ed. ~:. l94S: 100 p.-- --
Problem: To compare the vocabularies of ten standardized 
reading tests with the vocabulary of the Easy Growth in Reading 
Series from the pre-primer to the second level to determine: 
1. \-~hat percentage of the words on each test are words in 
the basal reading system. 
2. What percentage of the total vocabulary in the basal 
reading series is tested by each of the tests. 
3, Which one or ones of the ten tests would give the most 
reliable and valid score for a pupil whose basal reading 
series is the Easy Growth in Reading. 
~:aterials: The tests used in the study are: (1) American 
School Achievement Tests (Primary 1), (2) Detroit Reading 
Test (Grades 1 and 2), (3) Detroit ·,lord Recognition Test 
(Grade 1), (4) DeVault Primary Reading Test (Grades 1 and 
2), (5) Gates aeading Tests (Grades 1 and 2), (6) Lee Clark 
Reading Test (Grades 1 and 2), (7) Los Angeles Primary Word 
Recognition (Grades 1 and 2), ( 8) ~:etropoli tan Achievement 
Tests (Primary 1 and 2), (9) Reilly Primary Reading Test 
(Grade 1) (10) Unit Scales of Attainment (Grades 1 and 2). 
Procedure: The vocabulary of each form of the ten tests 
was taken from the test and listed alphabetically on paper 
folded in columns with a letter of the alphabet at the top 
of each column. The same procedure was followed for the 
basal series. Both lists were compared and checked with a 
checklist. The data was analyzed and tables were set up 
showing the percentage of words on each test which were in 
the basal reading series, the percentage of the total 
vocabulary in the series which is tested by each test, and 
the most reliable and valid test in the series. 
Conclusions: 
1. The percentage of words in the 10 tests which are basal 
reader words ranged from 76.2 to 31.1 percent. 
a. Form I of the DeVault Reading Test has the highest 
percentage - 76.2 percent. 
b. The Unit Scales of ~ttainment, has the lowest, 31.1 
percent. 
2. The percentage of the total basal vocabulary tested by 
each test is very low, ranging from 38.3 per cent to 
8.7 per cent. 
a. The highest percentage is in the Unit Scales of 
Attainment which is 38.3 per cent. 
b. The Los Angeles Primary c.Jord Recognition has the 
lowest percentage - 8.7 per cent. 
3. Not one of the tests includes enough of the vocabulary of 
the basal reading series. 
Abstract by Ruth Cullen 
56. 
Dineen, Caryl A. Study of the Effect of Word Analysis Work 
on Third Grade Beading. 1955 Ed. r.. ~ p. 
Purpose: To set up a third grade program which will activ-
ate the child's word knowledge through every memory channel 
auditory, organic, motor and visual. An attempt to measure 
reading achievement and word analysis ability of children 
in one class before and after six weeks of word analysis 
work. 
Procedure: The children were given (1) Otis ~uick Scoring 
rental Ability Test, the Alpha Test (2) Metropolitan 
Elementary Reading Test, Form R, and (J) Phonics Test, made 
by the writer. 
The first twenty-five lessons in "Building Word Power" were 
given to the class so they would have some groundwork. The 
word analysis exercises were then given to the class every 
morning for six weeks. 
At the end of the six-week period the following tests were 
administered: Metropolitan Elementary Reading Test, Form S, 
and results recorded; retested class with Phonics Test used 
at the beginning of six-week period and results recorded. 
Findings: Results not statistically significant because of 
short time in which the study was conducted and small number 
of children included. 
Abstract by Maritta Manning 
57· 
Dodge, Harriet Eva. ! Comparison of the Stanford-Binet 
Mental Age and the Hearing Comprehension Ability of Dull 
Children. Ed. N. 1940. 33 p. 
Problem: This study attempts to answer the following questions: 
1. Is the difference between Stanford-Binet mental age and 
hearing comprehension as determined by the Durrell-Sullivan 
Reading Capacity Test statistically significant? 
2. Is there a difference in accomplishment quotients when 
mental age and hearing comprehension are used as criteria 
of ability? 
3. Are there statistically significant sex differences in 
mental age, hearing comprehension, reading age and achieve-
ment auotient? 
4. Do older children improve in hearing comprehension and 
remain retarded in mental age? 
Procedure: 
l. Complete data was obtained on 558 cases from the metro-
politan cities, the east, (Lynn, Mass., New Haven, Conn., 
and Rochester, New York). 
2. The tests used in the study were the Stanford-Binet 
Form L and Durrell-Sullivan Reading Capacity and Achieve-
ment. 
3. Since the results of the Binet tests secured from New 
Haven and Rochester were old, current mental ages were 
derived by using the straight line prediction. All derived 
mental ages were checked and rechecked. The scoring of 
tests and tabulation of results were checked. 
4. Frequency distribution tables were set up for: chronological 
age, mental age, reading age, hearing comprehension, and 
hearing comprehension mental age differences. This was 
done as combined data and data split by sexes. Mean 
standard error and standard error of the mean were figured 
for each of these. 
5. Where desired for purposes of comparison, the standard 
error of the difference and the critical ratio were 
computed. 
Conclusions: 
1. The difference between mental age and hearing comprehension 
as determined by these tests is statistically significant 
as critical ratios of 14.73 and 21.95 indicate. 
2. In the Lynn group the difference between accomplishment 
and capacity is statistically significant if reading 
capacity is measured by hearing comprehension: the critical 
ratio is 12.69. In the Rochester group the difference is 
almost statistically significant; the critical ratio is 2.86. 
If accomplishment is rated against capacity determined by 
58. 
Binet mental age the differences are not statistically 
significant; critical ratios are 1.16 and 1.59. 
J. The achievement quotient when determined by Reading ~ge­
Hearing Comprehension is .82 for the Lynn group and .95 
for the Rochester group. When determined by Reading 
Age-~ental Age the achievement quotient is 1.01 for the 
Lynn children and 1.03 for the Rochester children. Thus, 
it would seem that dull children work up to and beyond 
capacity if it is measured by hearing comprehension. 
4. Sex differences in Chronological Age and Mental Age: The 
girls were found to be older chronologically and younger 
mentally than the boys. (Mean mental age of boys 8-10-50 
and of girls 8-6-14). Differences in the boys' and girls' 
chronological ages and in the boys' and girls' mental ages 
were not statistically significant. 
5. Sex differences in Hearing Comprehension: The three 
groups of data show the mean hearing comprehension age 
of the boys to be above that of the girls. In the Lynn 
group this difference is statistically significant; 
critical ratio is 4. In New Haven and Rochester the 
data is not statistically significant, but show a trend 
in the same direction: critical ratios 2.27 and 1.55. 
Sex differences in Achievement show that girls achieve 
more early to capacity than do the boys, although the 
differences are not statistically significant. 
6. The relationship of hearing comprehension to mental age 
seems to remain constant at different ages. Children 
grow in mental age as rapidly as in hearing comprehension. 
Abstract by Ruth Cullen 
Doherty, Mary 
to Improve 
Community. 
Conradine. Supplementary Reading Exercises 
Comprehensions in Grade Two. Based on the 
Ed. r.. 1949, BO p, - --
59. 
Problem: To construct reading exercises to improve reading 
comprehension in grade two. 
Materials: The Durrell-Sullivan Primary ~ord List was used. 
The following tests were given: 
1. Kuhlman-Anderson Tests, Grade Two. 
2. r.etropolitan Elementary Reading Test. 
A workbook was built in six units with a general comprehension 
check at the end of each unit. The lessons consisted of a 
short paragraph based on the snapshot that appeared on the 
page. Three sets of exercises followed the paragraph. An 
attempt was made to introduce new words and to follow them 
with high repetition. The vocabulary was checked against 
the words on the Primary Word List. 
Procedure: There were )4 children taking part in this experi-
ment. The lessons were given on JO consecutive school days 
and required fifteen minutes a day. The reading test was given 
at the end of the experiment. 
Conclusions: Every pupil had made progress in reading. The 
success of types of seatwork ranged in this manner from least 
difficult to most difficult: 
1. Drawing from directions. 
2. Multiple choice. 
J, Yes-No questions. 
4. Word meaning. 
5. Word analysis. 
Abstract by Anne V.elker 
60. 
Dubois, Violette T. ~Diagnostic Study of Oral Reading 
Difficulties in Second Grade. Ed. M.--1952. 41 p. 
Problem: 
1. To make a survey of the frequency of certain types of 
oral reading errors made by 100 second grade pupils. 
2. To note sex differences, if any, in the total oral 
reading achievement of 52 girls and 48 boys. 
). To compare the final results of this study to Pearson's 
Diagnostic study of oral reading difficulties in second 
grade. 
Materials: Kuhlmann-Anderson Intelligence Test published 
by the Educational Test Bureau, Philadelphia, 
Oral Reading Test Number II and the Spelling Test. The 
Durrell Analysis of Reading Difficulty, World Book Company, 
New York 19)7. Also, Flashed Word Recognition and Word 
Analysis test by author Pearson, Alice R., "Diagnostic 
Study of Oral Reading Difficulties in Second Grade," 
unpublished Masters Thesis, Boston University, School of 
Education, 1942. 
Procedure: The study was conducted in four different class-
rooms in a town of 16,000 residents in Massachusetts. There 
were 109 pupils, but there was complete data for only 100 
second grade children. Fifty-two girls and forty-eight boys 
were tested. This group's socio-economic status was slightly 
higher than average. They were superior in many cases. In 
fact, 8C per cent of the children tested had parents who had 
had a college education. The locality of the testing was 
mainly residential. Five tests were administered. They 
included: a group intelligence test, a group spelling test, 
and an individual diagnostic reading test to a second grade 
group. An analysis and comparison was made of the data 
resulting from these examinations. 
All testing was completed in eight weeks. 
Conclusions: Most significant oral reading errors made in 
terms of frequency as compared with Pearson's diagnosis: 
Word by word reading 
Word analysis inadequate 
~rrors on easier words 
Very scanty recall on 
difficult material 
Low sight vocabulary 
ill.?. 
37 
18 
)2 
29 
22 
Pearson 1942 
46 --
44 Unaided recall 
scanty 20,)4 
40 Holds book closely 
or incorrectly 
21,)1 
)8 Poorly organized 
recall 22,30 
37 Frowns and shows 
tenseness 18,24 
61. 
Sex differences in achievement: 
1. Girls nearly always excel boys in grade two and there are 
differences in the reading achievement. 
2. The data assembled in the experiment concerning the 
diagnosis of oral reading errors seem to confirm the belief 
that oral reading difficulties seem to occur when the 
pupils are presented with reading material which is beyond 
their ability. 
Abstract by Viola Petrocelli 
Duffy, Gertrude Berchman. ~Diagnostic Study o[ Reading 
Difficulties in a Third Grade. Ed. r.. 19)4. 65 p. 
Problem: To obtain answers to the following questions: 
1. What reading errors are made by third grade children? 
2. Are some types of reading difficulties more common to 
certain intelligence levels than to others? 
62. 
). If so, what types of errors are made on various mental 
abilities? 
Materials: 
1. Stanford Revision of the Binet-Simon Tests published by 
Houghton-!fifflin Company, Boston, !fassachusetts. 
2. Donald D. Durrell's Analysis of Reading Difficulty, 
Houghton-Mifflin Company, Boston, Kassachusetts, 19)4. 
Procedure: The experiment was conducted on 87 third grade 
pupils from three different classrooms in two-grade build-
ings. The above tests were administered. 
The testing period began in the latter part of December 
and carried through all of January and about one-half of 
February. 
The data was analyzed for the distribution and frequency 
of reading errors, forward recognition and word analysis 
skills; for oral and silent reading rates, and for reading 
comprehension. All the children worded on their own 
levels. 
Conclusions: Errors in oral reading appeared in the 
following order of difficulty: 
1. Ignores punctuation. 
2. Ignores word pronunciation. 
). Inserts and omits words. 
4. Guesses inadequately at all words. 
5. Makes numerous errors on small words. 
6. Enunciates difficult words poorly. 
7. Phrases inadequately. 
8. Makes head movements. 
9. Sight vocabulary too small. 
10. Expression inadequate. 
11. Word V~stery Skills inadequate. 
12. Reads in a monotonous tone. 
lJ, Occasional phrase reading. 
14, Word by word reading. 
15. Habitual repetition of words. 
16. Volume too loud or too soft. 
17. Read with strained pitched voice. 
18. Enunciates prompted words poorly. 
63. 
19. Uses finger as pointer. 
20. Shows signs of tension. 
21. Holds book incorrectly. 
22. Shows poor posture. 
23. Loses place easily. 
24. Easily distracted. 
25. Enunciates poorly in all reading. 
26. Poor attention. 
27. Lacks aggressiveness in attack. 
28. Shows aversion to reading. 
In relation to intelligence children in both the highest 
and lowest quarter made the same type of errors. The number 
of pupils making each error is greater in the lower than the 
upper quarter. 
Median number of errors per pupil in the upper quarter was 
3.09; in the lower quarter 8.18. 
In regard to mental age the medium number of errors for the 
lowest mental age quarter was 7.5 for the highest mental age 
quarter was 4.2 errors per pupil. 
In a comparison of results of Flashed Words and Word Pro-
nunciation Tests in Highest and Lowest Binet I.Q. Quarters 
of the Group. 
The Flashed Word Medians were: Upper Quartile 61 words. 
Lower Quartile 24 words. 
Word Pronunciation Medians: Upper Quartile 85 words. 
Lower Quartile 39 words. 
Resulting Medians: Upper Quartile 22 words. 
Lower Quartile 13 words. 
The median oral reading rate for the entire group was 122 words 
per minute. 
The highest group reached 132 words per minute; in the lowest 
quarter, the median dropped to 108 words per minute. 
The median silent reading rate for the entire group was 126.5 
words per minute; in the lowest quarter the median dropped 
120.0 words per minute and the highest quarter median rate 
was 150.0. 
Also in comparison of the raw mean scores of girls in reading 
achievement the mean score for the control group was 84.99 as 
compared with 58.05 for the experimental group. The critical 
ratio of 7.09 was statistically significant. 
Abstract by Viola Petrocelli 
Ennis, l"ary H. 
Concepts and 
Second Grad:S. 
64. 
Television on Vocabulary, 
Children in the 
Problem: This study was an attempt to determine some of the 
influences of television on the vocabulary, concepts and 
comprehension of thirty children in the second grade in one 
of five schools in a small industrial city in a New England 
state. 
Procedure: The study was conducted by the following means: 
1. Informal individual interviews which lasted twenty minutes 
were used. The results of these were tabulated and the 
interviews were written up the same day. 
2. A fifteen-minute discussion period was dedicated daily to 
the reporting by the children of any program selected by 
them on a free-choice basis. All conversation was noted 
and written up in more detail later the same day. 
3. Fifty-two concepts were selected from television programs, 
all usages of them were tabulated and the children were 
asked to explain these in their own words during individual 
interviews. 
4. One program was suggested for viewing to the pupils and 
discussed the following day with all conversation being 
tabulated. 
The results were then tabulated, summarized and analyzed. 
Findings: 
1. The children appear to understand much of the vocabulary 
heard in the programs. 
a. Of the fifty-two words or phrases, tested all but three: 
"go off half-cocked," "pay his debt to society," and 
"simulate" - were defined correctly by some of the 
children. 
2. The vocabulary from the programs does become part of the 
speaking vocabulary of the children. 
a. Thirty-five of the fifty-two selected concepts were used 
in regular class work. 
J. The children do not appear to be forming many incorrect 
ideas. 
a. In group discussions the pupils were able to report 
"Westerns," showing excellent understanding of the part 
played by the "deputy, guard, hero, judge, leading 
citizen, posse, sheriff" and "vigillantes." 
b. While some of the children could not give an acceptable 
definition for the words or phrases when they were 
removed from their original context, they did show in 
group discussions that they had gotten a correct idea 
of what the general meaning was for such words as: 
"adventures, anxious, apprehended, clue, coincidence, 
complicated, radio-active," and "yesteryear." 
c. The problems of space travel seemed to be well under-
stood, for the class reported programs concerning this 
subject very accurately. 
d. The children understood the programs on animal life and 
were able to report them correctly. 
4. In general the programs seem to be understood. Ratings 
following group discussions resulted in fifteen good, one 
good twice and fair twice, one fair, and one poor. The last 
was "News." 
Abstract by Eileen M. Twomey 
66. 
Euphrosyne, Georgos, et al.* 
to Increase Children's Use 
Ed. M. 1951. 160 p. 
Evaluation of Exercises Designed 
of Descriptive \~ords. 
Problem: To make an evaluation of exercises designed to 
increase children's use of specific words. 
Procedure: 
1. The experiment was conducted with 108 third grade children 
in a community near Boston. 
2. The children were divided into two groups, the experimental 
and the control. Two tests were given to both groups to 
determine the number of descriptive words in the child's 
speaking vocabulary. 
3. The first test simply determined the number and quality of 
words that an individual could give in two minutes; the 
second test consisted of words given in response to an 
observation of a picture. After the tests were given to both 
the groups, a teaching period of six weeks was given to the 
experimental group. The lessons consisted of 24 exercises 
designed for increasing children's use of descriptive words. 
The control group had their regular language program with no 
particular emphasis on descriptive words. 
4. For a one-week period prior to the April vacation retests 
were given to both groups. All the testing was given 
individually. 
5. The tests were scored and then compared to see if there 
were any statistical differences between groups. 
Conclusions: 
1. Descriptive Words: The combined results of picture and 
two minute stimuli showed a difference of 31.51 per cent 
in favor of the experimental group. The critical ratio 
was 3.53 in favor of the experimental group. 
2. Descriptive Phrases: The data shows a difference of 
21.70 per cent in favor of the experimental group. The 
critical ratio was 2.79. 
3. Non-Descriptive Words; An analysis of the data shows a 
difference o~9.S3 per cent between control and experi-
mental groups. The critical ratio of 5.18 was in favor 
of the control group. 
*YacFartlin, Anna I. 
Abstract by Ruth Cullen 
Fagg, Dorothy w. ~ Study of the Relationship Between Auditory 
Analysis and Growth of Language Art Skills. Boston 
University, Ed. M. 1942. 315 p. 
Problem: To investigate the possible relationship between 
auditory discrimination and reading achievement. 
Materials: Donnelly, H. E., Study in Word Recognition Skills 
in Grade One. B. U., 1932; Pintner-Cunningham Primary ~ental 
Test (Form A); First Grade Intelligence Test, World Book 
Company, New York; Lee-Clark Reading Readiness Test, Southern 
California; School Book Depository; Group Test for Visual 
Discrimination, unpublished r-aster Thesis, Helen A, ~:urphy; 
Nila Banton Smith, Matching Ability~~ Factor in First Grade 
Reading, Journal of Sducational Psychology, Vol. 19 p. 560-571, 
Nov. 1938. Individual Auditory Test, unpublished Doctorate, 
Helen A, Murphy. 
Procedure: Mental age scores were obtained from the Pinter-
Cunningham Primary Mental Test and the Detroit Grade Intelli-
gence Test for First Grade. Reading readiness measured was 
next obtained from the Lee-Clark Reading Readiness Test. Two 
other groups tests were given, Murphy's and Smith's. 
All the data were obtained on 100 children from six first 
grades in parochial schools in a large urban area. The chron-
ological ages ranged from five years, two months, to seven 
years, two months. Mental ages from four years, three months, 
to eight years, nine months. 
All tests were given under regular classroom conditions except 
for the Group Auditory Test given by the writer. Rest of tests 
administered by Miss Murphy or her assistants. 
Intelligence tests were given in September of 1941. 
Reading Readiness, Group Auditory Test and Group Test for 
Visual Discrimination were all given in November of 1941. 
Individual Auditory Test and Individual Reading Test given 
in February of 1942. 
Conclusions: 
l. Auditory discrimination does effect reading achievement 
to some extent. Correlation .51 and .050 indicates a 
relatively slight relationship existing between these 
two factors. 
2. Relationship between auditory discrimination and reading 
achievement is not close enough to warrant use of either 
auditory test in predicting reading success. 
J, Visual discrimination shows highest correlation with 
reading achievement. .48 and .50 followed by reading 
readiness .45 and .054 and that of mental age. 
4. No relationship seems to exist between chronological age 
and reading achievement - .OJ and .67. 
68. 
5. The two auditory tests with a self-correlation of only 
.47 and .010 cannot be considered valid measures of the 
same ability. They tend to test similar valid measures 
of same ability, but differ in sensitivity of measure. 
6. No sex differences of statistical significance appear 
for auditory or visual discrimination. 
Abstract by Viola Petrocelli 
Fancey, Mildred R., et al.* Evaluation of a Planned Program 
of Word Analysis in Grade Two. Ed. M-.- l95S. 110 p. 
Problem: This study was an attempt to determine the effective-
ness of a planned program in word analysis of phonics, spelling, 
word recognition and paragraph reading in the second grade. 
Procedure: The program consisted of thirty lessons which 
provided practice in phonics, word analysis, auditory and 
visual perception. 
One hundred twenty-three children from three communities 
participated in this study. Sixty-two pupils comprised the 
experimental group and sixty-one others comprised the control 
group. 
Mental ages were compiled on all the children, and these were 
determined by the Kuhlmann-Anderson Intelligence Test A and 
the California Short Form Test of Mental Maturity. Chrono-
logical ages were taken from the school records. 
At the beginning of the study all children were given the 
Spelling Test List I from the Durrell Analysis of Reading 
Difficulty, the-Gates Advanced Primary Readin~ Tests of Word 
Recognition and Paragraph Reading, Form I, an an informal 
Phonics test constructed for the study. At the conclusion 
of the study, the same spelling and phonics tests were repeated 
and Form II of the Gates Advanced Primary Reading Tests of 
Word Recognition and Paragraph Reading was administered. 
For six weeks the experimental group were given thirty pre-
pared lessons during the regular phonic period. The control 
group followed the phonic program of the Scott, Foresman system. 
Findings: 
1. The material was effective in improving phonics. 
a. On the initial test the mean score for the control group 
was 1.92 higher than the experimental group. 
b. The mean score of the final test showed the experi-
mental group 2.37 higher than the control group. 
2. The material appeared to improve spelling. 
a. The initial spelling test was in favor of the control 
group with a mean difference of 1.25. The final test 
still favored the control group, but the difference 
was only ,26. 
b. In comparing initial and final scores for the experi-
mental group, the critical ratio was 3.08, showing a 
statistically significant gain. 
c. A similar compBrison of the control group scores showed 
the gain was not statistically significant. 
3. The reading achievement was favorably affected. 
a. Both word recognition and p.'lragraph meaning showed 
significant gains for the experimental group. 
*Fancey, Mildred R. ; Hogan, Anne, and Jl''argaret Lane. 
Abstract by Eileen M. Twomey 
Foss, Gertrude Mae. Language Comprehension Skills of 
Mentally Retarded Children. Ed. M. 1938. 37 p-.-
Problem: To discover the relationship between various 
language skills of mentally retarded children. 
?C. 
1. To determine the effect of a foreign language background 
on hearing comprehension scores and on reading achieve-
ment scores. 
2. To discover the frequency of special reading difficulties 
by determining the number of children who are reading 
below their mental age and the number whose reading 
achievement is below their hearing comprehension; and to 
discover the correlation between M.A.'s and reading 
achievement and hearing comprehension and reading achieve-
ment. 
3. To discover the extent to which the understanding of 
spoken language influence the child's reading achievement. 
Procedure: Stanford-Binet; The Durrell-Sullivan Reading 
Capacity; The Durrell-Sullivan Achievement ·Test. 
"The fundamental assu:r.ption of these tests (the last two) 
is that serious reading disabilities can be discovered by 
revealing discrepancies between the child's understanding 
of spoken language and his understanding of the printed word." 
The Durrell-Sullivan Capacity test is divided into two parts: 
1
.Vord ~:eaning - consists of ?0 words which are tested by 14 
groups of pictures to measure the child's hearing vocabulary; 
Paragraph ~:eaning - the child demonstrates his understanding 
of the paragraph read to him by marking the number of the 
picture which illustrates the answer to the question asked 
him. 
Conclusions: The paired technique was used in this study. 
1. The mean score for the English Speaking group in hearing 
vocabulary was 45.9 and the mean score for the Foreign 
Speaking group was 42.8. This showed a difference of 3.2 
in favor of the English Speaking group. 
2. Effect of foreign language in the home on Hearing Comprehen-
sion showed a difference of 3.5 in favor of the English 
Speaking group. The mean score for the Foreign Speaking 
group was 35.9 and the mean for the English Speaking group 
was 39.5. 
3. There was no significant difference on the achievement test. 
4. Reading Achievement in relation to hearing Comprehension 
showed a difference of 12.6 in the mean scores in favor of 
the English Speaking group. The mean for the English Speak-
ing group was 39.8 and the mean score was 27.2 for the 
Foreign Speaking group. 
Abstract by Ruth Cullen 
71. 
Foster, Elizabeth R., et al. Construction of Exercises to 
Extend and Znrich c~ord l'Ieanings at Levels21, 22 and £. 
Ed. M. 1961. 143-p:-
Purpose: To construct exercises which develop and enrich 
basic skills in word learning a~d meaning for bright children 
on reading levels 2l, 22, and J • 
Materials: These exercises concentrated especially upon 
enriching the meanings of multiple rreaning words. The words 
were developed in the following manners: (1) antonyms, (2) 
classification, (J) compound words, (4) contractions, (5) 
descriptive words, (6) homographs, (7) homonyms, (8) inference, 
(9) multiple meaning, (10) pointing words, (11) prefixes, 
(12) proverbs, (lJ) rhyming words, (14) scrambled words 
(15) sensory imagery, (16) suffixes, (17) synonyms, (18l word 
meanings; definitions. 
Abstract by Eileen ~!. Twomey 
72. 
Galvin, Dorothea B. 
Analysis in Grade 
122 p. 
An Evaluation of Exercises in 'tlord 
Two. Boston University, Ed-.-r.:--!951. 
Problem: To evaluate an extensive plar,ned program in word 
analysis as it effects the phonics, reading, and spelling 
of second grade pupils. 
Materials: Exercises for Word Analysis in Grades II and III. 
Geach, Fossa, Kiernans, Kelley, O'Leary, unpublished Service 
Paper, 1949. Doris Nason, unpublished phonics test, Boston 
University, and Pinter-Cunningham Primary Test, World Book 
Company, New York 1938. Also, Gates Primary Reading ·:rests, 
published by the Bureau of Publication, Teachers College, 
Columbia University. 
Procedure: Two second grade classes were included in this 
study. Thirty-two children were in each group, control and 
experimental. The experimental group was given specialized 
phonetic training consisting of 50 words analysis exercise 
as part of the reading program. 
Exercises were given for 50 consecutive days. The Intelli-
gence Test was given to all the children before the experi-
ment. 
At the end of the experiment, another phonics test was given 
to both groups. 
A spelling test that included word elements taught during the 
ten experimental periods was also given to both groups. 
Conclusions: 
1. Phonic training is effective in improving spelling. 
2. The difference between the initial phonic test and the 
final phonic test, though not statistically significant, 
was in favor of the experimental group. 
J. Results of the Gates Primary Reading Test showed that 
the mean of the experimental group was 32.78 and the 
control group Jl.6J. 
4. Experimental group was statistically superior. The critical 
ratio was 12.14. 
5. Sample Exercises: Spelling test -
Dictate the whole sentence once, then dictate the sentences 
in parts. Have the children write the phrases as you say 
them. The underlined words were the ones scored. 
a. The children gave the balloons to the little baby. 
b. Bobby saw the clown do funny tricks. 
c. We went to visit grandfather at his ranch. 
d. The boy started to clean his coat. 
e. What time did you awake this morning? 
Abstract by Viola Petrocelli 
?J. 
Geary, Alice Rita. An Svaluation of a Planned Program for 
Imtroving Organization in ~Recall. Sd. ~. 1949-.--
14 p. 
Problem: To evaluate the effect of a series of planned 
lessons on: organization of recall and the number of ideas 
presented. 
Materials and Procedure: The pupils were selected from two 
third grades-in the same district. Those in both grades had 
a comparable social and economic status, above the average. 
The children were given the Durrell-Sullivan Capacity and 
Achievement Reading Tests, Form A, Intermediate. From each 
grade, 23 children were selected and listed according to 
their reading achievement. One class was used as the experi-
mental group, the other as the control. 
Material designed to develop organization in oral recall was 
built for four levels of reading achievement in grade three. 
Each lesson lasted for fifteen minutes on 16 successive 
school days, a total of 64 lessons. Eight organization record 
charts were made to check correct organization of main ideas. 
Individual check sheets were constructed to record ideas 
presented (unorganized). Wire recordings were made of the 
two groups before and at the close of the experiment. 
Conclusions: The children in the experimental group improved 
in the ability to organize ideas. The critical ratio of 4.4 
was statistically significant. 
Comparisons were made on a basis of reading levels. Level 
four (advanced group) showed a significant gain. The differ-
ence in each case was in favor of the experimental group. 
The children in the experimental group improved in the number 
of ideas presented, The critical ratio of J,2 was statistically 
significant. 
Comparisons were made on a basis of reading levels. Level 
three (average group) showed a significant gain. The differ-
ences in each case were in favor of the experimental group. 
Specific Findings: 
1. In the final test for organization of ideas, the mean score 
of the experimental group was J.? compared to 1.6 for the 
control. The critical ratio was 5.52. In the initial 
test, the experimental was superior to the control group. 
To eliminate this advantage, the difference of the two 
means was found and the standard error of this gain found. 
The critical ratio was 4.4 in favor of the experimental 
group. 
2. In the final test for the number of ideas presented, the 
mean score of the experimental group was 11.85 compared 
to 6.00 for the control. The critical ratio was 3.9. In 
74. 
the initial test, the experimental group was superior to 
the control. To eliminate this advantage, the difference 
of the two means was found and the standard error of this 
gain computed. The critical ratio was J.2 in favor of 
the experimental group. 
Abstract by Anne !1elker 
75. 
Gibbons, Lois Ann, et al.* ~Survey of Third Grade Children's 
Likes and Dislikes 1n a Basal Reader. Ed. L 1952. 46 p. 
Problem: 
likes for 
for their 
that most 
To determine third grade children's likes and dis-
the stories in a basal reader. To find the reasons 
likes and dislikes, and the elements of the stories 
interested them. 
Materials and Procedure: The twelve stories in Looking Ahead, 
Houghton Fi fflin Company, third grade, first level, were r·ead 
to all the children in three third grade classrooms. After 
each story had been read, the children's responses were recorded 
in one of three ways: pictures, comprehension check, or oral 
response. The stories were divided into three groups. Each 
class used a different method of responding for a single story 
and the methods were rotated. Thus, each class used all three 
methods and every story was checked in three ways. 
For the picture response, the children drew pictures about the 
story. Each child told what his picture was about, and this 
was recorded on the back. The comprehension check was a 
number of recall questions read by the teacher. The childr·en 
responded by marking a yes-no answer sheet. The oral responses 
were given individually to the teacher at her desk. Each child 
told why he liked or disliked the story. In tabulating these 
responses, the following elements were considered: plot, 
humor, characters, suspense or surprise, satisfactory ending, 
and personal association. 
The classrooms surveyed contained 80 children from three suburban, 
residential areas. 
Conclusions: 
1. The children liked all the stories. Of the 80 children 
surveyed, not one disliked any of the stories. 
2. The children liked the stories because of the elements 
of humor, suspense, satisfactory ending, personal 
association, plot, and characters in that order. 
*Gibbons, Lois Ann; Hanscom, Katherine Eleanor; Paige, 
Kathryn Scannell. 
Abstract by John Deasy 
76. 
Gilchrist, Ruth Doris. An Evaluation of the Effect of 
Illustrations on Comprehension in the First and Second 
Grades. Ed. M-.- 1952. 64 p. 
Problem: This study is an attempt to determine the effect 
of illustrations upon comprehension in reading in grades one 
and two. 
Materials: Three original humorous stories written by Alma L. 
Ward for first grade level were selected. The vocabulary of 
these stories consisted of a prescribed word list of basic 
and supplementary words based on levels from pre-primer to 
book two level one. Three illustrations, drawn in black and 
white, were set up for each story. 
Procedure: The stories were typed and put into booklet form. 
In the first booklet, story #1 was illustrated and story #2 
was not. In the second booklet, story //1 was not illustrated 
and story /f2 was. For the second part of the experiment, 
story #2 was illustrated and story #3 was not, in the first 
booklet. In the second booklet, story #2 was not illustrated 
and //3 was. The stories were rotated so that each child read 
one story which was illustrated and one story which was not. 
Fifty children from one school were questioned in the experi-
ment, 35 from grade one and 15 from trade two. Their chrono-
logical ages ranged from 6-7 to 8-2. The I.Q. ranged from 
94-127. 
Conclusions: 
1. The comparison of the total results of illustrated and non-
illustrated stories showed a slight but not significant 
difference in favor of the illustrated stories. 
2. The comparison of individual stories showed different 
results. Neither difference was significant. One was in 
favor of illustrated and one was in favor of non-illustrated. 
3. The slow re::lder was handicapped by the illustrations. The 
tendency was to make the stories fit the illustrations. 
4. The good reader paid no attention to the illustrations 
except perhaps to be amused by them, but they did not aid 
him in any way in his comprehension of printed material. 
Specific Findings: 
1. The total scores of the stories were 4.1 for the illustrated 
stories and 4.C for the non-illustrated stories. 
2. The scores for Story I were 3.9 for the illustrated story 
and 4.1 for tr.e non-illustrated story. 
3. The scores for Story II were 4.2 for the illustrated story 
and 4.C for the non-illustrated story. 
Abstract by Ruth Lurie 
77. 
Goward, Virginia ~anning. An Analysis of the Third Grade 
Books of Three Basal Reading Series for-science Concepts. 
Ed. M.--1951. 42 p. 
Problem: To analyze six basal reading books at the third 
grade level for science concepts. 
Materials: The first and second level of third grade readers 
of the following series were studied: 
1. Gray, william S., Arbuthnot, May Hill, Curriculum Foundation 
Series, Chicago, Scott, Foresman and Company 1946. 
2. McKee, Paul; Harrison, r.. Lucille; McCowen, Annie;Lehr, 
Elizabeth, Reading for Meaning Series, Boston, Houghton-
Mifflin Company 1950. 
3. Russell, David H.; Wulfing, Gretchen; Ousley, Odille, Ginn 
Basic Readers, Boston, Ginn and Company 1948. ----
Procedure: The books were analyzed by a check list composed 
of combined lists from Beauchamp's How Do We Know and S. J. 
O'Brien's Ed. r.. thesis. The seven areas studied were: 
animals, land and water, machines, natural forces, plants, sun, 
wind, and weather, and wheels and levers. Both pictures and 
text were analyzed. Unscientific material was noted. 
Conclusions: The total concepts found in each area: 
Animals 
Weather 
~lac hines 
Natural forces 
Plants 
Land and water 
Wheels and levers 
1601 
873 
751 
552 
402 
322 
52 
The following are the totals for each series: 
Area 
Animals 
'weather 
Machines 
Natural Forces 
Plants 
Land and water 
Wheels & levers 
Reading for 
Meaning 
45J 
372 
252 
165 
183 
105 
7 
Ginn Basic 
Readers 
501 
281 
294 
235 
112 
148 
23 
Series 
Curriculum 
Foundation 
647 
220 
205 
152 
148 
69 
22 
Totals of inaccurate materials in each series: 
Reading for Neaning Series 
Ginn Basic Readers 
Curriculum Foundation Series 
Pages 
148 
170 
234 
There are more science concepts in text than pictures. 
Text 
Pictures 
Total 
3440 
l],lJ 
mJ 
Abstract by l"arjorie Follansbee 
78. 
79. 
Harrington, Sister Mary James. The Relationship of Certain 
Word Analysis Abilities to the Reading Achievement of 
Second Grade Children. Boston University, Ed. D. 1953. 
203 p. 
Problem: Discoverir.g the relationship of the word analysis 
abilities to reading achievement. 
Materials: The following tests were given to 500 children in 
five parochial schools in Massachusetts: 
1. Doris Nason's Test-Measures, child's ability to hear 
initial sounds, rhyming sounds at the ends of words, final 
consonants, and a combination of initial and final con-
sonants in words, spoken by the examiner. The test had 
40 items. 
2. Durrell test of visual discrimination. ~leasures child's 
ability to see likenesses and differences in words and 
word elements, when presented on flash cards. 
3. Test from Durrell Analysis of Reading Difficulty was used 
to measure knowledge of phonetics. 
4. Otls Quick Scoring Mental Abilities ~. Alpha A. 
5. Reading Achievement - oral, was constructed from the 
Cathedral Readers Test, consisted of a story "To the 
Circus." Five paragraphs in which there were 136 unrepeated 
words were constructed. Each time, therefore, that a word 
is introduced it becomes an item in the test. 
6. Reading-Classification Test of Vocabulary, 26 items. 
Children circled all words pertaining to the given subjects. 
Example: Pets, things that fly; people, things to eat, 
animals. 
Procedure: Children were matched by the pairing technique in 
three of the four variables while their ability in the fourth 
variable was being compared with their ability in reading 
achievement. 
Conclusions: 
1. There is a slight positive relationship between mental age 
and reading achievement. The difference in mean scores was 
3.2 in favor of those scoring high on the Otis test. 
2. There is a positive correlation between auditory dis-
crimination and reading achievement. The difference between 
the means of the reading achievement of the high and low 
scores in auditory discrimination was 18.1. The critical 
ratio was 2.7. 
3. There is high positive relationship between skill in visual 
discrimination and reading achievement. The difference 
between the reading scores of those making high scores in 
visual discrimination and those making low scores was 32.1 
80. 
and the critical ratio was 5.85. 
4. There is a high positive relationship between knowledge 
of phonetics and reading achievement. The difference 
in the mean scores was 32.6. The critical ratio was 
4.3. 
Abstract by Viola Petrocelli 
81. 
Harvey, Euphemia. Supplementary Reading for Children with 
~ Complete Second Grade Vocabulary. Ed. r:. 1956. -rob p. 
Purpose: To Provide supplementary reading material for 
children with a second grade vocabulary. 
Procedure: 'write Old Testament Bible Stories for children 
to read as supplementary reading. Stories to be written 
in chronological order so children could see connection 
between characters, places and events. The vocabulary used 
was from Scott, Foresman through the second grade. 
l.ifords necessary to understanding the Bible stories but not 
in reading list were also listed. 
Following e9ch reading an opportunity was given to the 
children to illustrate some part of the story. 
Abstract by ~:aritta Manning 
82. 
Hayes, ~'ary Therese. Construction and Evaluation of Compar-
able Measures of English Language Comprehension in Reading 
and in Listening. Ed. D. 1957. )42 p. 
Materials Used: Macmillan Company, Silver Burdett Company, 
American Book Company, Ginn and Company, Scott,Foresman and 
Company, D. C. Heath and Company, Row, Peterson and Company, 
The L, w. Singer Company, Inc., and the John C. Winston 
Company. 
Purpose: To construct and validate comparable measures of 
English language comprehension equated both ways to show 
direct comparison between the reading and listening abilities 
of children at the primary school level. 
Procedure: A listening and a reading measure were constructed 
for each of two forms for vocabulary test and a hundred copies 
of each of the four forms were administered to small groups of 
primary children in three states. Six pages of paragraph 
material and four of sentences were tried out with a second 
grade group. The vocabulary measures were revised and the 
tests of sentence meaning were constructed on the basis of 
the results of the pre-experimental testing and informal dis-
cussions witt children. The vocabulary and sentence tests 
were combined in a two-signature booklet with nine pages of 
test material which measured )00 words and 100 sentences in 
each of four forms. The tests were administered to approxi-
mately 250 children from each of grades two and three during 
the last week of l"ay and the first week in June in 1956. A 
split half plan of test rotation was followed. Each child 
took one form as a listening test and the other forms as a 
reading measure. 
Mean C.A. of population was slightly over eight years at the 
end of grade two and of nine years and four months at the end 
of grade three. Test data was supplied from 206 cases at 
second grade level and 199 cases at third grade level, making 
a total of 405 children. Form A was administered to 179 
children as a reading test and to 226 children as a listening 
test; 226 children took Form B as a reading test and 179 
children took the same form as a listening test. The mean 
I.~. of the population was a little over 100. 
Findings: Scores on listening tests showed a range of 96-224, 
with the third grade scores showing the wider range. Scores 
on the reading tests showed a wide range of 53-224 with little 
variations between the scores for each grade level. Some gain 
in mean scores from grade two to three is shown for all tests, 
the gain being greater for the reading test than for the 
listening test. 
Abstract by ~:ildred Hall 
83. 
Healy, Therese Jane, et al.* ~Survey of the Likes and Dis-
likes of Children of Grades Two and Three for the Stories 
in the-xmerican Book Company-s3sar-Reader, "Over ~ City 
Bridge." Ed. M, 1952. 71 p. 
Problem: To determine the likes and dislikes of second and 
third grade children for the stories in a basal reader. To 
find the reasons for their likes and dislikes, and the elements 
of the story most interesting to them. 
Materials and Procedure: The 43 stories in~~ City Bridge, 
American Book Company reader, grade two, level two, were read 
to the children of three classrooms. After each story was 
read, the children's responses were recorded in one of three 
ways: pictures, comprehension check, or oral response. The 
stories were divided into three groups. Each class used a 
different method of responding for a single story, and the 
methods were rotated. Thus, each class used all three methods 
and every story was checked in three ways. 
For the picture response, the children drew pictures about the 
story. Each child told what his picture was about, and this 
was recorded on the back. The comprehension check was a number 
of recall ouestions read by the teacher. The children responded 
by marking a yes-no answer sheet. The oral responses were 
given individually to the teacher at her desk. Each child told 
why he liked or disliked the story. In tabulating these 
responses, the following elements of interest were considered: 
plot, character, humor, ending, length, rhyme and personal 
association. 
The three participating classrooms, one third and two second 
grades, contained a total of 46 boys and 38 girls from areas 
suburban to a large eastern city. These areas included both 
industrial and professional communities and home conditions 
varied from average to above average. 
Conclusions: 
1. The high scores on the comprehension checks showed that the 
stories were understood. 
2. !Vest of the children liked the stories. 
3. The stories were liked because of the elements of plot, humor, 
personal association, length, rhyme and ending in that order. 
4. Some of the stories were disliked due to plot, personal 
associations and length. 
5. Of the 43 stories, 21 had only positive reactions. Twenty-
two had some negative responses with seven being the greatest 
number of negative responses for a single story. 
*Healy, Therese Jane; rcGovern, Jeanne Maureen; Pugatch, 
Dorothy Frances. 
Abstract by John Deasy 
84. 
Hickey, Joan, et aL* Word Mastery in Oral Reading-- Look-on 
Versus Audience Situation in Grade Three. Ed. L 1959. 
111 p. --
Problem: To determine if it is more profitable for a child 
to follow along when someone else is reading orally or to 
have an audience situation. 
Procedure: The population included 102 pupils in four third 
grade classrooms of two communities varying in size, locale 
and socio-economic background. Twenty original stories were 
composed containing two new words each. A plan of rotating 
the stories was drawn up allowing half of the group participating 
in the experiment to look on as the story was read, while the 
others half-listened. Two tests were composed: a weekly test 
of flash cards given individually and a multiple-choice group 
test administered one week after the completion of the teaching, 
Findings: 
1. There is no significant difference for either method for 
the total population on either the weekly or delayed tests, 
I'he differences were always in favor of "looking on." 
a. The mean scores for the weekly test were 16.87 and 16.23. 
b. The mean scores for the delayed tests were 17.48 and 16.83. 
2. An analysis by reading groups shows no significant differ-
ences for either method on either the weekly or delayed 
tests. The differences were always in favor of "looking on." 
There does seem to be an inclination favoring this method 
for the poorer reader. 
a. The mean scores for the weekly tests were 18.81 and 
18.48 for Group I; 16.94 and 16.78 for Group II; and 
12.36 and 11.09 for Group III. 
b. The mean scores for the delayed tests were 18.88 and 
18,83 for Group I; 17.29 and 16.39 for Group II; and 
14.41 and 13.04 for Group III. 
3. The percentage of correct responses shows that seven words 
had a difference of fifteen percent or more in favor of 
"look on," while thirteen favored the "audience" situation. 
The word speculation had a difference of 51.20 per cent 
in favor of "look on," which was found to be the greatest. 
*Hickey, Joan and Dorothy c. Nylin, 
Abstract by Eileen M. Twomey 
Hoffman, Mary W. An Svaluation of Exercises to Increase 
Auditory Discrimination in the Third Grade-.- Boston 
University, Sd. ~1. 1950. 95 p. 
85. 
Problem: To study the effect of teaching specific exercises 
in auditory discrimination in the third grade. Also, to study 
sex differences in the learning of these specific exercises 
in auditory discrimination. 
Materials: Mitchell, Gertrude M., Exercises to Increase 
Auditory Discrimination in the Third Grade, unpublished 
Master's 'Thesis, Bo2ton University 1940. 
Procedure: 
1. Two hundred and twenty-seven pupils in the third grade were 
selected in eleven classrooms from a widely scattered area 
in ~:assachusetts and New Ha~psnire. Thirty-two children in 
one classroom was the greatest number and five was the 
smallest number. 
2. ~itchell's first fifteen lessons in auditory discrimination 
were the teaching material. Three tests covering the fif-
teen lessons were made by the writer. Three sets of 
directions for administering were also made by the writer. 
J. The first test was a pretest. It showed how much the 
children knew of the content material in the fifteen 
exercises of auditory discrimination. 
4. The second test which was given three weeks after the pre-
test discovered the gain over the first test. 
Teachers in the control group used their own methods of 
teaching. Teachers in the experimental group presented 
Mitchell's fifteen lessons. They were as follows: 
a. Sounds of beginning blends - gr, dr, fl, bl, sl, cl. 
b. Sounds of beginning and ending blends - sh. 
c. Names of vowel letters - a, e, i, o, u and sometimes y. 
d. Sound of short in beginning of words. 
e. Sound of short in middle of words. 
f. Sound of short in word parts. 
g. Sound of long in beginning of words. 
h. Sound of long in middle of words. 
i. Sound of long in word parts. 
j. Sound of 0 with R. 
k. Sound of short A in beginning of words. 
1. Sound of short A in middle of words. 
m. Sound of short A ir: word parts. 
n. Sound of A with R. 
5. At the end of three weeks, a third test was given to show 
gain over the second test after auditory discrimination 
was taught. 
Conclusions: 
1. Auditory discrimination improved significantly after 
specific exercises were taught. 
2. Girls were superior to boys in the following: 
a. Auditory discrimination in tests 1, 2 and J. 
86. 
J. Significant means for boys when comparing tests 1 and 2. 
4. No significant mean for girls in comparison of tests 1 and 2. 
5. The boys made better gains than girls in tests 2 and J. 
6. The girls made significant gains in tests 2 and J. 
?. Significant mean, girls, in tests 1 and J, 
8. The boys' mean was lower than the girls except for 
tests 1 and J. 
9. The boys' ability was lower in the beginning. The boys' 
responses to regular teaching and to 15 specific exercises 
in auditory discrimination by comparison were greater than 
the girls. 
Abstract by Viola Petrocelli 
87. 
Howe, Nancy Ann. A Comparison of Comprehension in Reading 
Following Four ~ethods of Presentation in Grade Two. 
Ed. N. 19~ 55 p. - -
Purpose: To determine which of these four reading methods -
(1) silent reading followed by oral reading, (2) oral reading 
followed by silent reading, (J) silent reading alone, and 
(4) oral reading alone - allows the greatest amount of reading 
comprehension in second grade children. 
Materials Used: Kuhlman-Anderson Intelligence Test, Boston 
University Primary List of Words Common to Four Basal Texts, 
The Scott, Foresman Combined Word List for the New Basic 
Readers, The Rinsland Reading Vocabulary for Elementary Grades, 
and The Gates Reading Vocabulary for Primary Grades. 
Procedure: One hundred eight children in four second grade 
classrooms in a suburban community were used in this study. 
The mean age for the entire group was 91.93 months with a 
range of 81-106 months. The mean I.Q. was 116.06. The range 
of I.Q.'s were between 84-159. Four original stories were 
developed. To measure comprehension, each story had ten 
multiple choice questions. Each question had a possible 
choice of one out of five. A rotation system of testing was 
developed. Each class read in the same manner during a 
particular day, but each class read a different story. The 
testing was done in four consecutive days to avoid additional 
learning during the testing. 
Findings: The critical ratio of oral followed by silent 
compared with oral alone was 1.67. The critical ratio of 
silent followed by oral compared with oral followed by 
silent was 1.42. The critical ratio of oral followed by 
silent compared with silent alone was 1.07. The mean score 
of oral followed by silent was )8.84. The mean score of 
silent alone was )8.55. The mean score of silent followed 
by oral was )8.44. 
Abstract by ~ildred Hall 
88. 
Joyal, Sister Adelard ~arie. A Study of the Effectiveness 
of Pro.iected Illustration for the Development of Word 
Recognition in Third Grade Reading. Ed. D. 1954. 212 p. 
Problem: This study was an attempt to investigate the value 
of the textbook-coordinated slides in the presentation, 
application and retention of new words in third grade reading 
as 1t effects: (l) total population, (2) different levels of 
intelligence, and (3) boys and girls. 
Procedure: The material to be presented to the pupils was in 
the form of slides, each slide illustrating one word in 
various thought units. There were 15C slides representing 
the "new" words of fifteen stories of the Cathedral Basic 
Third Reader, Streets and Roads. 
The stories were selected from five different units. All 
illustrations were of uniform size and in correct proportion 
to be photographed. The finished product was a miniature 
kodachrome slide, a 35 mm positive transparency, 1" x 3/4" 
mounted with cardboard. 
Population: The children were selected from three cities in 
New ~ampshire. Eight classes were chosen and the number of 
children involved in the study totaled 365. These groups 
were equated as nearly as possible in chronological age, 
mental age and reading age. 
The rotated form of experiment was used. Thus, the pupils 
became members of both the experimental and control groups 
in the development of the different teaching units. 
Directions concerning the two methods of teaching, namely, 
the slide technique and the method described in the guide-
book of the basal series were studied and used by teachers 
to assure uniformity from class to class. 
Once the material was ready to function in the classrooms, 
it was necessary to devise tests that measured the abilities 
included in the teaching of vocabulary in both its phases 
of expansion and enrichment. Two tests were constructed: 
Word Recognition Inventory and Breadth of rreaning. Tests 
were given before, during and after the teaching period. 
Findings: 
1. Both methods were effective in the teaching of reading 
as evidence by a gain of six months in a three-month 
teaching period. The measure used to determine results 
was the Durrell-Sullivan Reading Achievement Test. 
2. The total population made significant gains in both 
word recognition and meaning with the slide technique. 
a. The mean score for slides on recognition test was 
71.5 words compared with 67.4 words for the manual. 
A critical ratio of 4.21 showed a statistically 
significant difference. 
b. The mean score on the Breadth of rreaning Test for the 
slides was 50?.09 meanings compared with 450.53 
meanings for the manual. The critical ratio of l4,0J 
showed this difference to be statistically significant. 
J. It is discernible that at all levels of intelligence the 
slide groups consistently surpassed the manual groups. 
The greatest gains were made by the pupils with an I.Q. 
of 90-110. These children had more to learn than the 
above average group, which consisted of the best readers 
who, therefore, had less opportunity for gains. 
The mean score for children with an I.Q. of 90-110 on 
word recognition was ?2.?9 words for slides compared with 
69.19 words for the manual. The critical ratio of J,04 
showed this difference to be statistically significant. 
The pupils with I.Q.'s below 90 made the least gains in 
both recognition and meaning. 
4. The slide method was more effective for girls than for 
boys in both recognition and meaning. 
5. Gains in mastery of both colorful and abstract words were 
in favor of the slide technique. Greater gains were 
effected in the mastery of colorful words. 
1 John A. O'Brien, Streets and Roads (Chicago - Scott, Foresman 
Company) 
Abstract by Eileen r. ·Twomey 
Kalin, Elsie Sears, et al.* 
Learning of Colorful and 
Ed. ~i. 1951. 7J p. 
90. 
The Comparison in the Rate of 
Abstract ''lords in Grade Three. 
Problem: An attempt to compare the learning rate of abstract 
words in Grade III. 
Materials: Thirty words were selected for the learning rate 
test from fifth grade readers. Fifteen colorful words were 
chosen and fifteen abstract words. Colorful words are words 
that have concrete meaning for the children, whereas abstract 
words have little significance for them. 
Colorful 
fringe 
bouquet 
laundry 
Abstract 
else 
several 
generous 
The words were divided into groups of ten words. 
Procedure: There were 96 children participating in the test. 
In each of three clas2rooms, three groups were arranged 
according to their reading achievement. The ten words were 
taught in twenty-minute lesson periods. In each lesson the 
first ten minutes were spent in the introduction and enrich-
ment of the words t~rough pictures and discussion. The last 
ten minutes were spent in practice. One hour after the lesson 
each child was tested individually with flash cards to see how 
many words he retained. Three hours after the lesson the 
children were tested individually again. This final score 
was the learning rate. 
Major Findings and Conclusions: In comparing the learning 
rate of colorful and abstract words, the results showed a 
mean of 12.7 for colorful words and 11.4 for abstract words. 
The C.R. was J.5 showing the difference to be statistically 
significant in favor of colorful words. 
The mean score for the boys was 24.1 compared with 27.J for 
the girls. The C.R. was J.l showing the difference to be 
statistically significant in favor of the girls. 
Conclusions: 
1. Children learn to read meaningful words at a faster rate 
than abstract words. 
2. Girls learned at a faster rate than boys. 
J. All of the colorful words were learned by 4J children. All 
of the abstract words were learned by J4 children. 
*MacDonald, Catherine ~·arie. 
Abstract by Evelyn Crocker 
91. 
Kiernan, Anna Constance. The Construction an:'i :<:valuation of 
~Auditory Test of Word Analysis. Ed. ~ 1950. 47 p-.-
Problem: To construct a group auditory test of word analysis 
and to check its validity against standardized tests of 
reading achievement and intelligence. 
Procedure: 
1. An auditory test of 67 items was constructed. It includes 
the following: 
a. Part I. Initial Single Sounds. Examiner: "What letter 
do these words begin with?" bacon-beauty-biscuit. 
j-g-h-k-b-a-1. The child encircles the correct letter. 
Letters tested: b-g-r-h-c-s-p-d-j-n-k-t-1-w-y. 
b. Part II. Beginning Blends and Prefixes. 3xaminer: "Put 
a line around the letters which tell the beginning sounds 
of the words I say." thunder, thumb, thief. wh-sh-th-st-
br. Blends and prefixes tested: th-wh-tr-st-sh-dr-pl-
sm-tw-con-in-re-per. 
c. Part Ill. Isolated Single Sounds. Examiner. "Listen to 
the sound. I shall say it three times." b-b-b; j-g-h-k-
b-a. Child puts a circle around correct letter. Sounds 
tested: b-g-h-c-1-v-m-f-t-p. 
d. Part IV, ~iedial Sounds. Examiner: "This time we are 
going to listen for beginning letters and for other letters." 
Nark the letters you hear: villain: s-v-1-a-c-f-n. 
Medial sounds tested: 1-b-g. 
e. Part V. Endings. Examiner: "Put a line around the ending 
letters. Sometimes you will put a line around one letter 
and sometimes around more than one letter. Listen to the 
way the word ends: flood-hid-load: z-t-s-d-r-c. Final 
single sounds tested: d-k-g-p. Endings tested: ed-ing-
er-ous. Final blends: ch-al-sh. 
f. Part VI. Phonograms. Examiner: "You will put a line 
around a whole word that rhymes with my words." band, 
hand, sand: cab, rust, land, salad, fort. Phonograms 
tested: and, it, ap, esp, arn, ent, ab, ut, orn. 
2. The test was given to 96 second grade children in two city 
schools. It was given in the first week in ~:arch in each 
school. The Otis rental Ability Test and the Stanford 
Primary Reading Tests were given the same week. 
J. These tests were correlated with the auditory test to see 
their relationship. The test was also analyzed for the 
frequency end distribution of the scores of each part of it. 
Conclusions: 
1. The test indicated some relation to reading achievement. On 
the whole, good readers received high scores and poor readers 
low scores. The mean score of the high group was 6l.J4. 
92. 
The critical ratio of 3.80 is statistically significant. 
The mean score of the low group was 47ol8o The critical 
ratio of 6.53 is statistically significanto 
2. When the auditory test scores are related to the intelli-
gence scores there is no definite pattern. The mean score 
of the high Otis group was 60.14 with a critical ratio of 
.883o The mean score of the middle group was 52.77 with a 
critical ratio of .995. The mean score of the low group 
was 50.61 with a critical ratio of 1.11. None of them are 
statistically significant. 
3. The best part of the test is Part VI, Phonograms. This 
test has a fair range and a good distribution of scores. 
The highest score was 9 and the median was 5.71. There 
were many children receiving a score of 3 as there were 
with 6. As many received 1 as 7o 
4. In every other part the test seems to be too easyo Part I, 
49 out of 96 children received perfect scores with the 
median 14o52 out of a possible score of l5o Part II the 
median is 11.15 out of a possible score of 13. The inter-
quartile range of 4o34 shows that it is better than Test I, 
but still too easyo Part III, the median 9o63 and the 
interquartile range 1.27 was the smallest of any test. 
Part IV, 81 children out of 96 received scores of 7 or above 
out of a possible score of 9. The median score was 8.07. 
The interquartile range was 8.8lo This was the best range 
of any test. Part V, the median was 9ol7o The highest 
possible score was 11. 
Abstract by Ruth Cullen 
93. 
LaFleur, Beth '.vright: An Analysis of Ten Third Grade Basal 
Readers for Geographical Content. Ed. M. 1950. 56 p. 
Problem and Procedure: Ten third grade basal reading books 
were analyzed to find out how much geographical content they 
contained in terms of: 
1. Types of references mentioned, i.e., 
a. continents 
b. countries 
c. cities and towns 
d. rivers 
e. sections or regions 
f. states 
;g. mountains 
h. bodies of water 
i. islands. 
2. '!lords of geographical significance in the books which do 
not appear under the above headings. 
3. Places mentioned in the books. 
4. Types of infor~ation found in the stories which concern 
itself witr geographical content. 
Materials: 
1. Betts, Smmett A., Carolyn M. Welch, Along Friendly Roads, 
American Book Company, New York, 1948. 
2. Russell, David R. and Gretchen Wulfing, Friends Far and Near, 
Ginn and Company, Boston, 1948, --- -------
3. 0' Donnell, ~~abel and Alice Carey, If .!: ;.Jere Going, Row-
Peterson and Company, New York, 19~. 
4. Yoakam, Gerald, Kathleen Hester and Louise Abney, Children 
Everywhere, Laidlaw Bros., Inc., New York, 1947. 
5. Hildreth, Gertrude, Alice Lou Felton, Mabel J. Henderson 
and Alice Meighen, Faraway Ports, John C. \.finston Company, 
Philadelphia, 1947. 
6. Nolen, Barbara, Fun and Frolic, D. C. Heath and Company, 
Boston, 1947. 
7. Gray, William S. and May Hill Arbuthnot, ~iore Streets and 
Roads, Scott, Foresman and Company, New York, 1946. ---
8, Gates, Arthur I., Miriam B. Huher, Celeste C. Peardon, 
and Frank S. Salisbury, Our Longer Trails, The Macmillan 
Company, New York, 1945. 
9. Walhert, Jennie and Julia Letheld Hahn, Meeting Our 
Neighbors, Houghton-Mifflin Company, Boston, 1942. 
10. Quilan, Myrtle, Banks, Busy World, Allyn & Bacon, 1940. 
Conclusions: There was a total of 548 geographical words used 
at least once in all ten basal readers. There were 226 differ-
ent geographical words appearing. The words "cities" and 
"rivers" were mentioned in all ten books. 
94. 
Four out of ten books spoke of continents. 
There were 23 different countries mentioned in the ten books. 
China and America were the two most frequent. 
The names of 30 different cities and towns were mentioned in 
the ten books. 
The names of ten rivers appeared in the ten books. 
Out of the 17 different sections or regions appearing in the 
ten readers, the South was mentioned most frequently. 
Nine different states were mentioned in the ten books. 
Six different mountains were listed. 
Nine different bodies of water appeared. 
Four books out of ten had the names of five islands. 
Eight miscellaneous geographical places were mentioned in 
four of the ten books. 
The references which appeared in the most books were: Africa, 
China, New York City, Mississippi River, South, California, 
Texas and the Rocky Mountains. 
This study has shown that there is available material in 
basal readers which could be and should be correlated with 
the Social Studies. 
Abstract by l"ar j orie Follansbee 
95. 
Lapkin, Marjorie Brenner, et al. Word Mastery in Oral Reading, 
Look On Versus Not Look On in the Second Grade. Ed. N. 
1959.-64 p. 
Purpose: To compare the retention of vocabulary words when 
all children looked on the books while one child read orally, 
with retention when all but one child listened during the 
oral reading. 
~la terials Used: One hundred vocabulary w~rd~ w~re2selected fr~m the Scott, Foresman Basal Readers (2 -2 -3 -3 ), McKee 
(2 ), Durrell Remedial Reading List for third grade, Spontan-
eous Vocabulary of Children in Primary Grades by ~:urphy, et 
al., and second grade science books. Twenty original stories 
were developed. 
Procedure: One hundred and one children from three different 
communities and four classrooms were divided into two groups, 
A and B. A rotation plan was developed to equate the words 
for difficulty and interest. The plan's system of operation 
was that for a week a group looked on, then the following week 
they listened. Group A's procedure was the opposite of 
Group B's. Two new words were presented each day by the 
teacher; then an original story was read by a child. This 
procedure continued for four weeks. The vocabulary was tested 
each week individually and a group test was administered at the 
end of the experiment. The C.A. ranged from six years and 
eleven months to nine years. The mean I.Q. was 110.3. 
Findings: The mean score on the weekly tests for "looking on" 
was 14.04 words compared with 15.09 for listening. The mean 
score on the delayed test for "looking on" was 15.26 words 
compared with 15.64 for listening. The lowest reading groups 
mean score for listening was 12.57 compared with 10.52 for 
"looking on." The critical ratio was 2.38. 
Abstract by Mildred Hall 
96. 
Lappan, Patricia A, ~Study of the Preferences of Second Grade 
Children for Poems. Ed, ~i. 1960. 
Purpose: To determine the preference of second grade children 
for twenty selected poems compared with the twenty best liked 
poems of the Huber, Brunner, and Curry study. Also to dis-
cover what qualities are the determinants for liking or disliking 
a poem with children of this age group. 
Procedure: Select poems, develop system to rate, and secure a 
population. 
1. Criteria for selecting poems: 
a. aualities that appeal 
b. variety of subject matter. 
There were six areas of grouping: animals, patriotic, religious, 
nonsense, Indian, lullaby. 
The poem was presented orally to the children. Then a check-
list with reasons for liking or disliking the poem was distrib-
uted. The children were allowed to indicate their own reasons 
for liking or disliking the poem presented that day. 
Eighty-six children with a mean I.Q. of 118.4 living in a small, 
residential college town took part in the study. It was 
conducted from October 1 - February 15. 
Findings: 
1. Poems do have grade placement. 
2, Children choose as their favorites poems they understand. 
J, Poems within a child's experience appeal to him. 
4. Humor, action and rhyme are qualities children like in 
poems. 
5. Poems chosen by specialists may or may not appeal to 
children. 
Abstract by }iari tta r.anning 
97. 
Littlefield, Norma. Sxperience Backgrounds for Second Readers. 
Ed, L 1952. 71 p. 
Purpose: To construct and evaluate a diagnostic picture test 
to discover what types of experiences were necessary for the 
understanding of the second grade book. 
JV1a terials Used: New ·,lork-Play Books Second Reader: \•Je Grow 
,1!p. The International Kindergarten Union List of '.Vords. 
Procedure: A diagnostic test was constructed based upon words 
from the basal reader and the I.K.U. List. The words selected 
were classified into these areas: people, places, play, 
science, and transportation. The experiences which were tested 
by words were presented in pictures. The test was a multiple 
choice type. One page was given each day for ten days. There 
were two hundred and three children in the survey. They were 
from the high, middle and low socio-economic levels. The C.A. 
ranged from six years, nine months to nine years, four months. 
Eight classrooms in this study were second grade children, two 
classrooms were a combination of first and second, one was a 
combination of second and third grades. 
Findings: There were four experience areas in which more than 
80 per cent of the children had experience; transportation, 
poeple, science and play. Places had the least amount of know-
ledge with 66.5 per cent of the children with accurate responses. 
Abstract by Hldred Hall 
98. 
Nayo, Amy Florence. 
gpon Achievement 
p. 
The Effect of Adjusted Basal Materials 
in Grades ~and Three. Ed. E. 1947. 
Problem: To discover the range of individual reading abilities 
at second and third grade levels, the amount of adjustment 
being made to provide for different levels of achievement, and 
the extent to which gains in reading achievement are effected 
by adjusted basal material. 
Materials: Four reading tests were given to J06 second and 
third grade pupils. The tests given were the Durrell Analysis 
of Reading Difficulty, Forms E and F of the Stanford Achieve-
ment Test and an informal test built from the child's classroom 
reader by the writer. The informal test was a lCC word 
selection of mate ial that had been had recently in class. 
Procedure: The four tests were given by the writer. The 
informal test was scored for time, the number of reading errors 
and comprehension. The oral reading paragraphs from the 
Durrell Analysis were given and scored according to standard 
directions. The Stanford tests were given in January with the 
other tests and the alternate form was again given in Eay. 
The degree of difficulty of material was found by comparing a 
child's reading level to his classroom materials. Each reading 
level group's gain was found by the two Stanford Tests. 
Conclusions: Of the total group 18 per cent were reading at a 
level adjusted to their abilities, 2J per cent were reading 
material too hard for them and 59 per cent were reading 
material too easy for them. Children who are reading materials 
adjusted to their ability or from three to seven months below 
their level make the greatest gain in reading achievement. 
When the basal material was eight months or more too hard the 
mean gains were 1.7 in favor of the adjusted group which was 
not statistically significant. When the basal materials were 
three to seven months too hard, the difference between the mean 
gains was 1.9 in favor of the adjusted group which was sig-
nificant. When the basal material was three to seven months 
too easy, the difference was .4 in favor of the adjusted group 
which was not significant. When the basal material was eight 
to twelve months too easy the difference was l.J in favor of 
the adjusted group which is not significant. When the basal 
material was thirteen to seventeen months too easy the differ-
ence was 2.7 in favor of the adjusted group which was significant. 
l.Jhen the basal material was eighteen or more months too hard 
the difference was J,J which was significant. 
Abstract by Ruth Lurie 
99. 
M1llazzo, Marjorie T. The Effect of Ad.lusted Basal Reading 
Materials on Achievement in Grades Two and Three. 
Ed. !"', 19~. 56 p. --
Problem: To determine a means of indicating the degree of 
adjustment of basal reading materials to reading achievement 
levels in grades two and three, the relationship between suit-
able basal reading materials and oral reading gains, the types 
of oral reading difficulties of children above, on, or below 
their achievement level. 
Materials: Three oral reading tests were given to 104 second 
and third grade pupils. The tests were the Durrell Analysis 
of Reading Difficulty Oral Reading Test I, the Gilmore Oral 
Reading Test and an informal test built by the writer. The 
informal test was a selection of at least 100 words from the 
child's basal reader. Comprehension checks by questions were 
given on all material. A modified check list from the Durrell 
Analysis was used to check oral reading errors. 
Procedure: The oral tests were given individually to each 
child. The time, rate and types of reading difficulties were 
noted by checklists. The Gilmore test was given to compare 
this year's score with those obtained last year on the same 
test. The informal test results were compared with the 
results from the Durrell Analysis to find the percentage of 
adjustment of basal materials to achievement and to note the 
oral reading gains on the Gilmore test. 
Conclusions: For the total group 44 per cent were reading 
basal materials at achievement level, 55 per cent at below 
achievement level and 1 per cent at above achievement level. 
A comparison of the informal test with the Durrell Analysis 
shows a significant difference of .8. This again shows that 
the basal materials were too easy for many of the children. 
In comparisons of results of the Gilmore test, there was a 
difference of 7.7 words per minute gain between those reading 
below achievement level to those reading at level. There was 
a difference of .6 in the mean gain in paragraphs between 
those reading at below level and those reading at level. The 
most frequent types of oral reading difficulties among more 
than 50 per cent of those reading at level were: 
1. word perception errors 
2. habitual additions 
J, habitual repetitions 
4. monotonous tone 
5. poor phrasing 
The most frequent types of oral reading difficulties among 
more than 40 per cent of those reading below level were: 
1. word perception errors 
2. habitual repetitions 
J. inadequate phrasing. 
Abstract by Ruth Lurie 
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101. 
Miller, Eleanor Almy. The Relation of Hearing Comprehension 
to Reading Comprehension in Grades III and IV. Ed. r:. 
Boston University, 1941. ~6 p. 
Problem: To find the relation between the ability to under-
stand words read and the ability to understand words heard. 
Materials: 
1. Durrell-Sullivan Reading Capacity Test. 
2. Test booklets consisting of typed stories copied from the 
Durrell-Sullivan Capacity Test. 
J. Large cards with a single printed word and cards with 
printed questions. 
Procedure: The chance-half method was used with the Durrell-
Sullivan Capacity Test. Half of the test was given as a 
hearing comprehension test and half as a reading test by 
alternating the hearing with the reading. 
Word Meaning - The first two words were used as practice. 
The examiner pronounced the first word and the child found 
the most suitable one of the pictures in the stated group 
and wrote down the number. The second time the examiner held 
up a card with the word on it for the children to read. Then 
they proceeded to check the correct picture. 
Paragraph Keaning - The even numbered paragraphs were read 
by the teacher, including the questions. The odd numbered 
paragraphs were read by the children in a specially prepared 
typed booklet. The corresponding questions were flashed on 
cards by the teacher. The children then returned to the test 
booklet (where a marker had been placed) and proceeded to 
number the proper pictures. 
Two other third and fourth grades also tested did just the 
reverse. They heard the odd numbered items and read the even 
ones. This reversal was to eliminate the chance of different 
values for each set of words. 
Analysis of Data: In comparing hearing comprehension with 
reading comprehension the difference in the mean score was 
4.6 in favor of hearing. The hearing comprehension mean 
score was 27.5 and that for reading was 22.9. 
2. In comparing vocabulary in the third grade the mean score 
for hearing corr.prehension was 14.1. The reading mean was 
11.4. This showed a difference of 2.7 in favor of hearing. 
J. In comparing the hearing and reading comprehension for 
paragraphs in the third grade the C.R. of ).6 was statistically 
significant in favor of hearing. 
4. In grade four the findings were statistically significant 
in favor of hearing comprehension in word meaning and 
paragraph meaning. 
Conclusions: 
1. Children in grades three and four had better hearing 
comprehension than reading comprehension. 
2. The boys were superior to the girls in both reading 
and hearing comprehension. 
J. Nine per cent of the children tested had reading 
comprehension one and two years in advance of their 
hearing comprehension as compared to fifteen per cent 
of the cases tested by Durrell and Sullivan. 
Abstract by Anne Melker 
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103. 
Miller, Helen Gertrude. An Evaluation of Imagery at Third 
Grade Level: A Determination of its Stability and 
Reliability. Ed. M. 1953. 4-s-p-.-
Problem: 
1. To analyze the nature of imagery in children at the third 
grade level. 
2. To discover its relationship to other measures of individ-
ual differences. 
3. To determine whether detailed questioning concerning the 
imagery effects the responses. 
4. To determine the reliability of an imagery checklist type 
response at this grade level. 
Materials: An individual oral form of interview was used to 
test degree of imagery. The sentences from the Singleton 
Checklist (Forms A and B) were printed on flash cards so 
children could follow visually as sentence was read aloud 
by experimenter. The following data were procured from 
school records: 
1. C .A. 
2. M.A. (Kuhlmann-Anderson Intelligence Test) 
3. R.A. 
4. Language Age) Metropolitan Achievement Test Elementary 
5. Spelling Age) Battery, Form R. ' 
The subjects used in the experiment were 18 boys and 12 girls 
of one third grade classroom in a community of average socio-
economic status. The C.A. ranged from 7-10 to 9-0. M.A. 
ranged from 7-10 to 9-8. 
Procedure: Testing was done individually and each child's oral 
responses were recorded on the checklist by the experimenter. 
The sentences under Form A were presented to evoke free 
response only; the sentences under Form B were followed by lead 
questions found in the checklist. This variation in the testing 
technique was proposed to determine whether or not lead 
ouestions affect the response to the stimuli sentences. The 
two forms were rotated. Half of the children were given the 
first sentence of Form A; the other half the first sentence of 
Form B. This method of rotation was continued throughout the 
experiment. A simple test was constructed to determine 
children's experience relative to the stimuli sentence (e.g., 
"Did you ever see a bowl of potato chips on a table?"). Before 
testing, rapport was established and explanations about imagery 
were made. 
Results: 
1. A total range of imagery scores from 0-189 indicates the 
104. 
widespread difference in amount of imagery in children at 
the third grade level. 
2. Imagery at the third grade level appears to be largely 
associational. However, creative imagery is definitely 
a child characteristic deserving further study. 
3. The high percentage of 94 per cent for the girls and 93 per 
cent for the boys indicate that children's imagery is 
constant. 
4. The experiences in the stimuli sentences were common to the 
children in this study as indicated by the 97 per cent 
reported by the girls and 92 per cent reported by the boys. 
5. While the boys scored higher than the girls the difference 
was not great enough to rule out the possibility of chance 
variation. 
6. Though the study did not emphasize color in imagery, it was 
noted that the imagery of children saw color in all of their 
imagery pictures. 
7. Correlation between total imagery scores and other measures 
of individual differences: 
M.A. • 48 
Reading Comprehension .10 
Reading Vocabulary .28 
Spelling .08 
Language .36 
These figures show some correlation between imagery and M.A. 
There was a slight correlation between imagery and language 
ability. There was no correlation between imagery and 
spelling or reading. 
8. Positive correlation coefficient of .81 between Form A and 
Form B justified the conclusion that difference in method 
did not alter the results of the test. 
9. Split-half correlation for each form indicates that the 
checklist used in this experiment was fairly reliable (Form A, 
r = .62 and in Form B, r = .78). 
Abstract by Claire Grossman 
10,5. 
Millinger, Carolyn G. A Surve~ of the Experience Background 
of Second Grade Children. d. M. 19.52. 62 p. 
Problem: To discover the experience background of 102 children 
in the second grade using a diagnostic picture test for the 
Alice and Jerry Series of the Row, Peterson Company. 
Procedure: The 100 words taken from the Reading Readiness Book 
Two: Down the River Road and the Second Reader: Friendly 
Village were chosen in regard to frequency of use in the 
readers and infrequency of appearance in the International 
Kindergarten Union ',vord List. The test consisted of pictures 
by which the children could indicate their familiarity with 
experiences in four main categories. These were: people, 
places, play, and science. 
The tests were given two groups of second grades in a town of 
industrial homes representing middle and low socio-economic 
levels. Their C.A.'s ranged from six years ten months to ten 
years. 
Conclusions: There is a need to enrich experiences of second 
grade children in order to aid in their comprehension of basic 
readers. 
Six words understood by all the children were: cage, captain, 
clock, eye, Indian and pale. 
Fifty-seven out of one hundred words were understood by 90 to 
99 per cent of the children. 
Twenty out of one hundred words were understood by 80 to 89 per 
cent of the children. 
Thirteen out of one hundred words were understood by .50 to 79 
per cent of the children. 
Four words were understood by less than .50 per cent of the 
children: hogan, rolling plains, turquoise and hollows. 
There were no words not known to at least some of the 102 
children. 
There was very little difference in the percentage of boys and 
girls who understood the words in this study. On only ll out 
of the 100 words was there a significant difference of more 
than 10 per cent: blacksmith, blanket, cobbler, corner, corral, 
morning glory, pasture, ranch, rolling plains, suit, turquoise. 
The category "Play" rated the highest in the children's under-
standing. 
The category "Science" rated the lowest with 80.6 per cent of 
the children understanding these experiences. 
Abstract by Earjorie Follansbee 
106. 
Mills, Grace L. An Analysis of Second Grade Reading Workbooks. 
Ed. X, 1949. 54 p. 
Problem: Fifteen second grade workbooks were analyzed to 
discover: (1) types of activities, (2) place of study skills, 
and (J) activities which could be used to supplement other 
reading systems. 
Materials: The workbooks of ten basic reading systems, a total 
of 15, were studied: 
1. Gates, Huber, Peardon, Salisbury, The New ~vork-Play Books, 
Macmillan Company. 
2. D. c. Heath, Reading for Interest Series. 
J, Row-Peterson Company, Alice and Jerry Basic Books. 
4. N. B. Smith, Silver-Burdett Company, Learning to Read Series. 
5. Laidlaw Bros., Laidlaw Basic Series. 
6. Hildreth, Fenton, John C. Winston, Easy Growth in Reading. 
7. Quilan Readers, Allyan-Bacon Company. 
8. William Gray, ~onroe; Scott-Foresman, Curriculum Foundation. 
9. Betts, lvelch; American Book Company, Betts Basic Series. 
10. Russell, Ousley; Ginn and Company, The Ginn Basic Readers. 
Procedure: The books were analyzed for the following activities: 
1. Answering a question by a word. 
2, Answering a question by a phrase. 
J, Answering a ouestion by a sentence. 
4. Answering a "yes-no" item. 
5. Arranging sentences in order of sequence. 
6. Arranging paragraphs in order of sequence. 
7. Classifying words. 
8. Classifying sentences. 
9. Completing a sentence by a word. 
10, Completing a sentence by a phrase. 
11. Using imagery. 
12. ~;atching a word and a sound. 
13. Matching a picture and a sound. 
14. Matching a picture and a word. 
15. Matching a picture and a phrase. 
16. Matching a picture and a sentence. 
17. Matching a picture and a paragraph. 
18. Matching a name and a paragraph. 
19. ~atching a name and a phrase. 
20. Word recognition tests. 
The books were also analyzed for the following study skills: 
1. Classification of pictures. 
2. Classification of words. 
J, Classification of phrases. 
4. Classification of paragraphs. 
5. Classification of sentences. 
6. Main idea of a picture. 
7. Main idea of a riddle. 
8. Main idea of a paragraph. 
9. Main idea of a story. 
10. Sequence of a picture. 
11. Sequence of letters. 
12. Sequence of words. 
13. Sequence of sentences. 
14. Sequence of paragraphs. 
15. Skimming. 
Conclusions: The following were the five most frequent 
activities: 
l. Completing a sentence by a word 370 
2. Katching a picture and sentence 200 
3. Word recognition tests 103 (only in ll books) 
4. Answering a question with a phrase 79 
5. a. Answering a question with a sentence 76 
b. Completing a sentence by a phrase 76 
The following are the five most frequent study skills: 
l. Main idea of a picture 
2. Classification of phrases 
3. Classification of words 
4. Sequence of sentences 
5. Riddles 
Skimming is not found in any of the workbooks. 
Abstract by Karjorie Follansbee 
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108. 
l':oran, Martha M. 
Grade Three. 
An Evaluation of ~ ~ord Analysis Program for 
Boston University, Ed. M. 1951. 9~p. 
Problem: To evaluate a planned program in word analysis as 
effects the (1) phonetic analysis, (2) reading achievement, 
(3) spelling achievement of grade three. 
Materials: 
1. Doris Nason's unpublished phonics test. 
2. Kuhlmann-Anderson's Intelligence Test, published by the 
Educational Test Bureau. 
it 
and 
3. Geach, Ellen l':., Fossa, Mary T., Sullivan, Eleanor E., 
Kierman, Helen Y., Kelly, Priscilla M., O'Leary, Kathleen M. 
Exercises for Word Analysis in Grade Two and Three. 
Unpublished Service Paper, Boston University, 1949. 
4. Gates Primary Reading Test for grade two and three, published 
by the Bureau of Publications, Teachers' College, Columbia 
University, New York. 
Procedure: Before the study, a phonic test compiled by Doris 
Nason was given to all the children taking part in the planned 
program. It contained 40 items. A series of 50 exercises were 
given over a period of ten weeks. Ten minutes a day were 
allotted to word analysis work. 
At the close of the experiment, another phonics test was 
administered. Forty items from the first test and an additional 
twenty items were givan which tested the ten most difficult 
word elements. 
A standard spelling and reading test was given at the close 
of the experiment. The study took place in a large industrial 
city in eastern Massachusetts. There were 36 children in the 
experimental group and 39 children in the control group. 
Conclusions: 
1. The mean scores for the experimental groups were higher 
than those in the control group on the initial phonics 
test, mean score 34.04, the final phonics test mean score 
55.49 and the reading achievement test mean score 47.58. 
Spelling achievement test mean score 25.50, the boys on 
initial phonics test mean score 34.32, the girls on initial 
phonics test mean score 32.73, the boys on the final 
phonics test mean score 56.82. The critical ratios were 
not statistically significant. 
2. Girls of the control group improved appreciably in word 
analysis work without having been given any special emphasis 
in this area. 
In the comparison 
the control group 
boys and girls of 
of the mean score for boys and 
on the final phonics test, the 
the control group on the final 
girls of 
mean for the 
phonics test 
109. 
the mean score for the girls was 56.82 and the mean was 
50.38 for the boys. 
The critical ratio of 3.14 was statistically significant 
in favor of the girls. 
3. T~e highest mean score of 50.09 was in favor of the control 
group for the girls on the reading achievement test. 
4. In the comparison of mean scores for boys on spelling 
achievement test, the experimental groups mean score was 
24.96. The critical ratio being 3.C9 in favor of the 
experimental group. 
In the comparison of mean scores for the girls on the 
spelling achievement test the mean score 26.?3 was in 
favor of the experimental group. 
In the comparison of mean scores for boys and girls of the 
experimental group on spelling achievement test, the mean 
score 26.32 was in favor of the girls' group. The critical 
ratio was statistically significant 3.84. 
On spelling achievement, the control group of the girls 
was favored. The mean score was 23.35. 
·rhe above results showed that the planned word analysis 
program improves spelling achievement. 
Abstract by Viola Petrocelli 
110. 
Murphy, Clara J., et al. Creative Activities and Skills for 
Bright and Gifted Children to Supplement the Scott, Fores-
man and Company New Basic Readers for Grade Two. Ed. ~. 
1958. 115 p. 
Purpose: To develop creative activitie~ to supplement the 
Scott, Foresman New Basic Readers (2 -2 ) for the bright and 
gifted children that may be used individually or in small 
group work. 
Materials Used: Scott, Foresman Basic Readers (21-22) 
5eries of original activities. 
Procedure: The materials intend to develop skill in classify-
ing, listening, making outlines, writing poems, writing stories, 
and art; plus the development of the basic skills. The methods 
that can be used to present these materials are: write 
activities on a blackboard or on a bulletin board chart, or 
keep them in a card file available to the student, or hand out 
work assignments to individuals. 
Abstract by ~ildred Hall 
111. 
Nason, Doris E. A Comparison of the Vocabularies of the Grade 
One and Two Books of the Learning to Read Series and Ten 
Standardized Reading Tests. Ed. r. ~- 88 p. 
Problem: To compare the vocabularies of the texts and test 
above to find out what per cent of the words in the test were 
in the basal reader and how well the test sampled the words of 
the reader. 
Materials: 
l. The vocabularies from the Learning to Bead Series, first 
and second pre-primer, primer, first reader and three 
second grade readers. 
2. The following tests: American School Achievement, Unit 
Scales of Attainment, Detroit Word Recognition, Detroit 
Reading, Lee-Clark Primer and First Reader, DeVault 
Primary, retropolitan, Los Angeles Primary 'Nord Recognition, 
Reilley and Gates. 
Procedure: 
1. Alphabetical vocabulary lists were made from the readers 
and tests. 
2. The words appearing on reader list and on a particular 
test list were checked in columns beside the vocabulary 
lists. 
J. Only if the form of the word on the test was it checked. 
Ma.)or Findings and Conclusions: 
1. Great variation was found in the number, per cent of words, 
and extent of sampling of vocabulary when the comparisons 
were made. 
2. The tests had a smaller per cent of words in common with 
the Grade I vocabulary than with the Grade II vocabulary. 
J, The tests sampled the basal vocabulary for Grade I a 
little better than for Grade II, 
4. The tests containing the largest per cent of vocabulary 
were the DeVault, Detroit Word Recognition and Detroit 
Reading. 
5. None of the tests studied was suitable as an accurate 
mee.sure of reading achievement in Grades I and II. 
Abstract by Ruth Cullen 
112. 
Newman, Raisa. An Svaluation of a :vorkbook of Sxercises to 
Develop Reading Organizat1onin Grade J'hree. Ed. M. 19.58. 
so p. 
Purpose: To evaluate a series of exercises constructed to 
improve the organizational skills at a third grade level. 
r~terials Used: Exercises to Develop Reading Organization 
in Grade Three by Gertrude R. Welch; Barton Thesis; Metropolitan 
Achievement Test in reading and vocabulary; Pintner-Cunningham 
I.Q. Test (given at the first year level). 
Procedure: Five third grade classrooms were used in the experi-
mental group, two third grades were used in the control group 
which made a total population of 184 children in the experiment. 
The groups were equated as to C.A. and I.Q, Two forms of a 
one hundred item informal test were constructed, one for the 
initial testing and one for the final testing. Each student 
was given a workbook which contained the skills to be evaluated. 
The skills are: following directions, identifying main ideas, 
finding details, classification, chronological sequence, 
sentence order, alphabetical order and identifying long and 
short vowel sounds. The pupils worked independently on the 
exercises. Correction of the work was done orally with the 
pupils checking their own answers. The study was conducted 
for eight weeks. 
Findings: The difference between the initial and final mean 
scores of the control group was .5.7.5. The critical ratio was 
1.03 which was not statistically significant. The difference 
between the initial and final mean scores of the experimental 
group was 9.7.5. The critical ratio of 3.4.5 was statistically 
significant. A comparison of the experimental and control 
groups mean scores on the final test showed a difference of 
6.8.5 in favor of the experimental. The critical ratio of 1 • .53 
showed that the difference was not statistically significant. 
A comparison of the girl~ initial and final mean score showed 
a difference of 9.10. The critical ratio of 2.90 was not 
statistically significant. A comparison of the boy's initial 
and final mean score showed a difference of 9,79. The critical 
ratio of 1.93 was not statistically significant. A comparison 
of the high I,Q.'s mean scores on the initial and final tests 
was 6.4.5 with a critical ratio of 2.34 which was not statistically 
significant. A comparison of the low I.Q.'s mean scores on the 
initial and final tests was 13.3.5 with a critical ratio of 2.66 
which is not statistically significant. 
Abstract by Mildred Hall, 
113. 
Nugent, Esther Marie. An Evaluation of an Intensive Program 
in Word Analysis on Spelling and Reading in Second Grade. 
Ed. M. 1950. 107 p. 
Problem: To ascertain if an intensive progra~ in word analysis 
will increase ach1eve~ent in reading and spelling in second 
grade. 
Materials: 
1. Exercises taken from Service Paper Geach, Ellen r:., Fossa, 
Mary T., Sullivan, Eleanor E., Kiernan, Helen JV:., Kelley, 
Priscilla M., O'Leary, Kathleen M., Exercises for Word 
Analysis in Grades II and III. Unpublished Service Paper, 
Boston University, SChool of Education, 1949. 
2. Doris Nason Phonics Test, unpublished Masters Test, Boston 
University. 
3. Kuhlmann-Anderson Intelligence Test, published by Education 
Test Bureau, Y.inneapolis 1943. ----
3. Netropolitan Achievement Test, Form g_, published by the 
World Book Company, Yonkers-on-Hudson, New York 1949. 
Procedure: Two second grades were used as a basis of this 
study. One second grade was the control group; the other, 
the experimental group. The program consisted of 50 word 
analysis exercises given on 50 consecutive school days. A 
new exercise was taught to the experimental group for ten 
minutes. The experimental group included 27 children. There 
were 30 children in the control group. 
A preli~inary phonics test built by Doris Nason was given to 
both groups. Another phonics test constructed and given at 
the end of the teaching period. 
A spelling test was built and administered to both groups at 
the end of the experiment. A standardized reading test was 
given at the end of the program to check the effectiveness of 
word analysis in reading. 
Conclusions: 
1. In the phonics test administered at the beginning of the 
experiment, the control group was better than the experi-
mental group. At the end of the experiment, the experi-
mental group's score was better. The mean difference was 
4.0. A critical ratio computed from these differences was 
1.01 which is not statistically significant. 
2. In the }:etropolitan Reading Test given at the end of the 
experiment, the experimental group was superior. C.R. 5.06. 
3. In the spelling test the experimental class was superior. 
Critical ratio was 8.94 obtained when the means of the two 
groups was figured. 
4. Specific training in word analysis does improve reading 
and spelling achievement. 
Abstract by Viola Petrocelli 
114. 
O'Brien, Sally Jane. An Analysis of the Second Grade Books 
of Five Basal Reading Series for SCience Concepts. 
Sd. M, 1950. 97 p. 
Problem: To analyze nine second grade basal readers for 
possible science concepts that could be understood by second 
grade children. 
Materials: Nine second grade readers were taken from these 
five basal reading systems: 
1. Gray, WilliamS., Arbuthnot, May Hill, Curriculum Foundation 
Series, Chicago, Scott-Foresman and Company 1946. 
2. O'Donnell, Mabel, The Alice and Jerry Basic Readers, 
Reading Foundation Program, Evanston, Illinois, Row-
Peterson Company 1949. 
3. Ousley, Odille, Russell, David H., The Ginn Basic Readers, 
Boston 1948. 
4. Palmer, Robin, Reading for Interest Series, Boston, D. C. 
Heath 1948. 
5. Smith, Nyla Banton, Learning to Read: A Basic Reading 
Program, New York, Silver Burdett Company 1947. 
Procedure: The readers were analyzed for science concepts in 
animals, machinery, weather, plants, natural forces. A check-
list was taken from Beauchamp's "All Around Us" plus E. C. 
Conner's Ed. M, Thesis. The books were analyzed for the con-
cepts with specific page references given. Both pictures and 
text were analyzed. Totals for each series were found. 
Conclusions: The total of the concepts found in all the series 
were: 
Animals 459 
Machinery 212 
~eather 165 
Plants 145 
Natural forces. 95 
Each reading series had the following totals: 
Series Animals Plants tleather ~:ach. 
Learning to Read 147 4o 31 52 
Ginn Basic Readers 108 44 28 78 
Curriculum Foundation Series 98 37 57 35 
Alice and Jerry Basic neaders 76 30 25 20 
Reading for Interest 30 15 24 27 
There are more science 
Pictures 
Text 
concepts 
630 
466 
shown in pictures than text, 
Abstract by Marjorie Follansbee 
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115. 
O'Neil, l'Iary Judith. Analysis of the Effectiveness of Film-
strips in Comparison With Oral Presentation of Stories in 
the First and Second Grades. Ed. M. 1952. ~J p. 
Problem: To compare the effectiveness of presenting to first 
and second grade children a story by filmstrip and oral 
presentation by the teacher. 
Materials: Two Hans Christian Anderson stories were used. The 
filmstrips were the "Ugly Duckling" and "Thul!'belina" (Fairy 
Tales adapted by Florence M. Tchaika with Edith Scott Robinson) 
Curriculum Films, 1946. The captions under the pictures of the 
filmstrips were written in story form to be read by the teacher 
for the oral presentation. Yes and No tests were constructed 
to measure the retention. Sixty-three children in one school 
were studied: J5 in Grade I and 28 in Grade II. The mean 
C.A. was ?.J with a mean I.Q. of 105.8. 
Procedure: Before school began the first grade was shown the 
"Ugly Duckling" on the filmstrip. During the showing a picture 
was held in view long enough to clarify words used in the story. 
All captions were read by the teacher. Immediately following 
the film a test was given to check retention of the story. 
Sentences were read by the teacher and the children drew lines 
around the correct answer. There were 15 items in the test. 
Later in the morning the same story was orally presented by the 
teacher to the second grade. The same words were clarified for 
meaning and the same retention test given. The next day the 
second grade was given the filmstrip "Thurr.belina" and the first 
grade the oral presentation of the story. During both present-
ations the same words were clarified for meaning. Both groups 
were again given a retention check. Both the filmstrip 
presentations and oral presentations were all done by the writer. 
Conclusions: 
1. Comparisons of the total results of the filmstrip and oral 
presentation showed a difference in favor of the filmstrip 
presentation. The difference was not statistically significant. 
2. Comparisons of both presentations of the "Ugly Duckling" 
showed a difference in favor of oral presentation of story. 
The difference was not statistically significant. 
J. Comparisons of both methods of presentation for "Thumbelina" 
showed a difference in favor of filmstrip presentation. The 
critical ratio was J.2. 
4. Comparisons of boys and girls for filmstrip presentation 
showed a slight difference in favor of the girls. The 
difference was not significant. 
5. Comparisons of boys and girls for oral presentation showed 
a slight difference in favor of the girls. The difference 
was not significant. 
116. 
Specific Findings: 
1. Comparisons of the filmstrip and oral presentation gave 
scores of 13.65 for the filmstrip presentation and 13.1 
for the oral. 
2. Comparisons of the scores of the "Ugly Duckling" were 
filmstrip presentation 13.4, oral presentation 13.9. 
3. Comparisons of the scores of "Thumbelina" were 13.96 for 
filmstrip presentation and 12.45 for oral presentation. 
Abstract by Ruth Lurie 
117. 
Pearson, Alice R. ~ Diagnostic Study of Oral Reading Diffi-
~ulties in Second Grade. Unpublished ¥-asters Thesis, 
Boston University, Boston, 1942. 53 p. 
Problem: 
1. To determine the frequency of certain types of errors in 
the oral reading of second grade pupils. 
2. To note, if any, sex differences in types of errors made 
and its total achievement. 
J, To compare achievement in terms of the four basal reading 
systems used. 
Nate rials: 
1. Kuhlmann-Anderson Intelligence Test for Grade II -Fifth 
Edition published by the Educational Test Bureau, Philadel-
phia 1940. 
2. Metropolitan Achievement Test, published by World Book 
Company 1940. 
3. Durrell Spelling Test included in the Durrell Analysis of 
Reading Difficulty, published by Houghton-¥'1fflin Company 
1937. 
4. A Flash Word Recognition and 'word Analysis Test by 
Alice R. Pearson, Boston University, unpublished Masters 
Thesis. 
Procedure: Five tests were given to all the second grade 
children in a small city. These tests were: The Oral Reading 
Test Number II; the Spelling Test from the Durrell Analysis 
of Reading Difficulty; the Fifth Sdition of Kuhlmann-Anderson 
Intelligence Test for Grade II; Metropolitan Achievement Test: 
Battery II, Form A; and a Flashed ;oJord Recognition and \-lord 
Analysis Test compiled by the writer. 
Complete data was obtained on 250 second grade children. 
Fifty-one pupils had repeated Grade II, 
Thirty-one pupils came from homes where a foreign language 
was taught. 
The testing covered a period of six weeks in May and June. 
Conclusions: Errors in oral reading appeared in the following 
order of frequency: 
1. io/ord by word reading - 46 per cent. 
2. Word analysis inadequate - 44 per cent. 
].Errors on easier words - 40 per cent. 
4. Very scanty recall on difficult material - 38 per cent. 
5. Low sight vocabulary - 37 per cent. 
6. Unaided recall scanty - J4 per cent. 
7. Ignores punctuation - JJ per cent. 
8, Holds book closely or incorrectly - 31 per cent. 
9. Poorly organized recall - 30 per cent. 
10. Frowns and shows signs of tenseness - 24 per cent. 
11. Omits words or parts of words - 24 per cent. 
12. Habitual repetition of words - 24 per cent. 
lJ. Nonotonous tone - 2J per cent. 
14. Marked insecurity - 21 per cent. 
15. Inadequate phrasing - 21 per cent. 
16. Recalls details badly on questions - 20 per cent. 
17. Uses finger or pointer - 20 per cent. 
18. Etc., down to 1 per cent. 
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There are significant differences in the reading achievement 
of boys and girls in Grade II. 
Girls will nearly always excel boys and did on almost every test. 
Girls make fewer reading errors than boys. With the exception 
of one error, all significant differences are in favor of the 
girls. Very scanty recall on hard material. 
Findings on basal reading systems were not significant. 
The results of this study seem to confirm the belief that most 
reading difficulties are the result of poor beginning and 
inadequate teaching materials and lack of provision of 
individual differences. 
Abstract by Viola Petrocelli 
Phipps, Marian Sdna. Analysis of Mental Imagery. 
by Children after Listening to Stories) Ed. !C. 
101 p. 
119. 
(ReveHled 
1944. 
Problem: To obtain a better understanding of the presence 
and nature of imagery revealed by children while listening 
to two specific stories written by the author. Also: 
1. Relationship of amount of imagery illicited by the two 
stories. 
2. Relationship between amount of imagery and understanding 
of the story. 
J. Influence of pupils' experimental background on the type 
and amount of imagery. 
4. Significant differences in imagery in children of seventh 
and ninth grades. 
5. Relationship between imagery and associations. 
6. Deviations, additions and omissions in recall and imagery 
of stories. 
Materials: Two stories written by the experimenter, one: 
"Horne and Family" story, the other: a "Mystery" story, were 
left unfinished. The degree to which the child would carry on 
the main idea of the story would reveal his true interest in 
the subject, hiw power of persistence, his experimental 
background in the subjects and his ability to create. Twelve 
girls and 12 boys with median C .A. being 8-2, median I. Q,. of 
118 were used. 
Procedure: 
1. The experimenter read one story to pupils, following which 
14 specific ~uestions were asked. (i.e., "Do you see the 
children in this story? What did the house look like 
inside?") Pupils were then asked to tell the story orally 
and put an ending on it, draw a picture of the story and 
one particular scene. 
2. Although both stories were presented to each pupil, none 
of the pupils heard the mystery story until each child had 
heard the home and family story. The same procedure was 
used for both sessions. In scoring the answers of the 
children were ranked according to an evaluative scale five 
to one. Five being indicative of very rich amount of 
imagery and one referring to no apparent imagery. The 
method was subjective. The experimenter picked the paper 
with the richest imagery and ranked others accordingly. 
Results: 
1. No relationship of the amount of imagery illustrated by 
the two stories was found. 
120. 
2. There was a relationship between the amount of imagery 
and understanding of the story. 
J, Influence of pupils' experimental background on the type 
and amount of imagery was found. 
4. There was a significant difference in irr.agery in children 
of seventh and ninth grades. 
Abstract by Claire Grossman 
121. 
Rynne, Esther fl:iriam. An Evaluation of Exercises for 
Specific Training in Auditory and Visual Discrimination 
in Grade Three. Boston University, Ed. N. 1950. 111 p. 
Problem: To ascertain if an intensive program in word 
analysis will increase achievement in reading and spelling. 
l':ater1als: 
1. Geach, Ellen M., Fossa, Mary T., Sullivan, Eleanor E., 
Kiernan, Helen M., Kelley, Priscilla M., O'Leary, Kathleen ~1., 
Exercises for \vord Analysis in Grades II and III. Unpub-
lished--Service Paper, BostonUniversitY," I"91+9-.-
2. Boston University Educational Clinic, Vocabulary for 
Primary Grades. 
J. fl:etropolitan Achievement Tests, New York: World Book 
Company 1949. 
Procedure: The program extended for 50 consecutive days. 
The exercises took ten minutes' teaching time each day. Each 
teacher ha.d 50 different experimental and control exercises 
of various types to teach for the experimental study. There 
were 24 third grade pupils in each group. A phonics test 
given to a group before teachers and after the teaching period 
of the experimental and correct group was completed. Another 
phonics test was administered. 
Conclusions: 
1. In the prelirrinary phonics test the mean scores were as 
follows: Experimental group )4.12 as corr.p3red to )4.58 
for the control group. But the critical ratio of .25 was 
not statistically significant. 
The final test shows the mean score for the experimental 
group is 54.42 compared with 55.04 for the control group. 
The critical ratio of .2) shows no statistical significance. 
2. In the ~·etropolitan Reading Test that was administered 
after the teaching period the mean score for the control 
group is four years and three months and the experimental 
group is four years. The critical ratio of .10 shows this 
is not statistically significant. 
). In the spelling test that was administered immediately 
after the teaching period of the mean score of the control 
group is 25.62 compared with 29.76 for the experimental 
group. The critical ratio is 1.35. 
Abstract by Viola Petrocelli 
122. 
Sentance, Joseph \-1. !::_ Study of Auditory and Visual Factors 
of a Group \-lord Analysis Test for Second Grade. Ed. M. 
195~. --
Problem: This study was an attempt to validate an instrument 
for measuring 1rwrd analysis in grade two. 
Procedure: The number of children involved in this study was 
eighty-one. They were all in the second grade in different 
schools in a suburban town near Boston. They were a cross-
section of the population of the town. I.Q. scores were 
obtained on only sixty-five of the children. The children 
were given three tests which are as follows: 
Auditory Test was Kiernan: "The Construction and Evaluation 
of an Auditory Test in '!lord Analysis." Unpublished !'aster's 
Thesis, Boston University, 1950. 
Visual Test based on type used by Acomb. 
Durrell Analysis of Reading Difficulty used in validation of 
group test. 
Population: This consisted of eighty-one pupils in the second 
grade in three different schools in a suburban town near 
Boston. They were a cross-section of the town. I. Q .• scores 
were obtained on only sixty-five of the children. 
Findings: The children who read well did well on the auditory 
section of the test. 
The children who read well did better on the visual section of 
the group test. 
The oral pronunciati8n section gave some trouble to both good 
and poor readers according to a scale that was set for them. 
A table showing distribution of the scores on the visual section 
of the group test versus the word pronunciation section shows 
a better score on the visual test than the score on the word 
list test. 
Recommendations for Further Study: A test shoul~ be given to 
a larger population in order to determine more definitely the 
reliability of the group test. 
More detailed analysis of this study would give a broader 
picture of the validity of such a group test. 
Abstract by Eileen M. Twomey 
Shoulberg, Joan ~:orrow. f! Study of the Relationship of 
Visual Imagery to Comprehension. Ed. r-:. 1952. 5Jp. 
l2J. 
Problem: To obtain a better understanding of the nature and 
presence of imagery that children have while reading silently 
and to determine the relationship of this imagery to the 
comprehension of the material read. 
Materials: Two indoor and two outdoor passages within the 
experience of the children were selected from the following 
fourth grade books: Distant Doorways, Smith and Bayne, 
Silver Burdett & Company, 194C; ty Do and Learn Eook, Russell 
and NcCullough, Ginn and Company, 19'49; Steps to Good English, 
Shattuck and Couley, Iroquois Publishing Company,J:'941. 
Imagery stimulating yet non-detailed materials were used. The 
Durrell-Sullivan Reading Achievement Test was administered 
two months before the experiment. The Kuhlmann-Anderson 
Intelligence Test was also administered. Forty subjects were 
used from a small city in the 2ast. C.A. ranged from 8-0 to 
10-2. 
Procedure: 
1. Each child read each of the four passages silently in 
the same chronological order. 
2. Upon completion of each story, a multiple choice comprehen-
sion test was administered for that story. 
J. The final step was an oral questioning about the imagery 
which accompanied the reading. The subjects' responses 
were recorded. In scoring the imagery reported, one point 
was allowed for every idea new to the story the fir3t time 
it was mentioned. No score was recorded for repetition of 
an idea. 
Summary and Conclusions: A test was designed to measure 
comprehension and mental imagery. It was used to study 40 
subjects between the ages of eight and ten. The data were 
analyzed to discover trends in mental imagery and its 
association with comprehension recall of previous experience, 
change of the imagery after questioning and Kuhlmann-Anderson 
Intellig2nce Test scores. The data were also examined for 
relationship between visual imagery and gustatory, olfactory, 
auditory and kinaesthetic, between color of image and the 
degree of visual imagery. 
1. The comprehension test had a correlation coefricient of 
.65 with the Durrell-Sullivan Achievement Test and, there-
fore, was considered a moderately good measure of 
comprehension. 
2. There was no significant correlation between corr:prehension 
and imagery (C.R. = .22). 
124. 
J. No significant correlation existed between imagery and 
previous experience. 
4. No significant correlation was apparent between Kuhlwann-
Anderson Intelligence Test and imagery (C.R. = 1.4). 
5. Colored visual images predominate over black, white and 
gray visual images. 
6. Visual imagery predominated over the other sensory images. 
?. Nineteen out of forty pupils indicated no change in the 
original image. 
8. The girls showed higher mean and median imagery (89 and 
8), respectively) than the boys (72 and 61, respectively). 
Abstract by Claire Grossman 
125. 
Steele, Elsie. Children's Likes and Dislikes of Poetry at 
the Second Grade Level. Ed. M-.--1959. 49 p. 
Purpose: To discover the poet~y preferences of second grade 
children. 
Materials Used: Children's Interest in Poetry by ririan B. 
Huber, et ar:-
Procedure: Eighty-five children in two classes were selected 
for this experiment. Forty poems were presented orally by 
the classroom teachers for four months. One poem was presented 
at a time. Following each presentation the children were asked 
if they enjoyed the poem and why. The types of poetry included 
poems about holidays, animals and lullabies. 
Findings: The percent of likes ranged from 98 to 71. The 
percent of dislikes ranged from 29 to 2. 
Abstract by Mildred Hall 
Steeves, ~iarilyn Anne. An Svaluation of the }<;ffect of 
Illustrations on Comprehension in the second Grade;-
Sd. M. 1954. 
126. 
Purpose: To determine the effect of illustration on comprehen-
sion in grade two. 
~:aterials Used: Detroit I.Q. Test (adrr.inistered in the first 
grade). 
Procedure: Sixty children were divided into three groups; 
high readers, middle readers and low readers. Each group 
contained twenty children. The three groups read one illustrated 
and one non-illustrated story on their respective levels. The 
children were tested individually. Each test consisted of 
twenty-five questions of the question-answer, multiple choice, 
sequence, and true and false type. The I.Q.'s of the children 
ranged from 77 to 1J5. The C.A. ranged from 79 months to llJ 
months. 
Findings_: Test One: The non-illustrated material's mean score 
was 19.1 and the illustrated material's mean score was 18.25. 
The critical ratio was 1.24. Test Two: The mean score for the 
illustrated material was 15.55 and for the non-illustrated 
material the mean score was 16.8. The critical ratio was l.J4. 
Test Three: The mean score for the illustrated material was 
18.45 and tte mean score for the non-illustrated material was 
20.05. The critical ratio was .71. 
Abstract by !Vildred Hall 
127. 
Sullivan, Catherine A. An ~valuation of ;.Jorkbook Exercises 
for Developinp Oral Ree8ll in Grade l'hree. ~;::J. l':. 1948. 
1i{)p. and appendix. 
Problem: To evaluate the effect of systerratic training by 
means of a series of exercises for the tmproverrent of oral 
recall in grade three. 
Materials and Procedure: A workbook, entitled 3xerc1ses for 
the Improvement of Oral Recall was constructed by the author. 
~consisted of 25 one-page lessons with an accompanying 
answer sheet. Stories, pictureR and poems were included. 
The lessons were gr8"led from short to long and from simple 
to complex paragraphs. They were built around the following 
subjects: health, s~fety, people, poetry, science, adventure, 
animals, nOJ.ture study and music. Four types of lessons were 
used: namely, listeninr memories, selecting the central 
t"Jought, arr~mgerrent of events in proper seouence and noting 
details. For each lesson the pupils worked with two Rheets 
of paper. One sr.eet had t'~e selections on it OJ.nd the other 
was for answering the ruestions. Since most lessons contained 
more than one selection, tr.e child was expected to work bDck 
and forth with one sl1eet always face down. ·This was to prevent 
him from referring to the questions while reading a selection 
or referring to the story while answering the questions. 
The mental ages of the subjects in this study were obtained 
by administering the Kuhlmann-Anderson Test for grade three. 
Reading ages were obtained from the Durrell-Sullivan Reading 
Capacity and Reading Achieverrent TeRts, Primary Forrr. A. The 
paragraph meaning score from the Durrell-Sulliv.an Reading 
Achievement Test was used for establishing oral recall. The 
population included 26 pupils from one classroom in the 
second half of grade t~1ree, These children, 18 girls and 8 
boys, lived in a large metropolitan area and tteir socio-
econorric status ranged from "poor" to "good." These pupils 
were divided into two groups which were equated on the basis 
of chronological, mental and readint, ages, The experirrental 
group worked with the practice exercises for 25 consecutive 
school days. The recall ability of both groups was then 
measured by their scores on the rurrell-Sull1V3u Reading 
Achievement Tests, Intermediate Form B. 
Conclusions: 
study: 
The author drew theRe conclusions from the 
1. Specific practice in oral recall by means of graded 
lessons produced significant gains in the oral recall 
ability of the experimental group. 
2. Children in both the upper and lower quartiles of the 
experimental group made gains. Only those in the lower 
quartiles were significant. 
Abstr'lct by Anne l":elker 
128. 
Sullivan, l'"esve. 
Ed. L 1952. 
Oral Recall from ll.eadiYJe and Films. 
b?iJ. 
Problem: To determine the amount of recall from readin§; a 
story or seeing a movie or a combination of both media. 
r.aterials: Second frade film readers and corresponding sound 
films by the D. C. Heath Company and the Encyclopedia 
Britannica Films, Inc. were used. The readers belonged to 
the series Its Fun to Find Out. The titles of the stories 
used were: Gray Squirrel, Shep, The Farm Dog, The !•:ailman, 
and A Day at the Fair. The readers varied sliehtly in length 
were about 95C words each. Black and white pictures, one 
half the size of the page were on each page. These pictures 
were stills from the movies. The text of the readers was 
identical with most of the sound track of the film. The 
children tested were 60 second grades from the two classes in 
the same school. They had a mean C.A. of 7.4, mean M.A. of 
7.8, mean I.Q. of lCl and mean reading ae;e of 2.8. 
Procedure: The testL;g was done for four weeks at the end 
of the first semester. Each class was divided into two 
groups. Group A consiPted of the top and middle reading 
group in each class and Group B of the low reading group in 
each class. Each of the four groups had two stories 
presented to therr.. One was with a film, one without. The 
two stories presented to Group A in each class were Gray 
Squirrel and Ship, the Farm Dog. Group B used The }:ailman 
and A Day at the Fair. In one class the story was presented 
alone, in the other class the film was presented followed 
by the reader. Both groups were given an identical presenta-
tion of vocabulary. Upon completion of the silent reading 
of the text, a tape recording 1-1as made of each child's unaided 
recall. Responses were cl1ecked against a check list of 
memories for each story. 
Conclusions: Only one story showed any significant difference 
in the amount of recall. Gray Squirrel presented to Group A 
showed a difference of J.C in favor of the text presentation 
only. The other stories showed no significant differences 
as follows. Shep, the Farm Dog, shown to Group A a difference 
of 4.3 in favor of the text presentation only; the Failman, 
shown to Group B a difference of 1.9 in favor of the film 
presentation, and A Day at the Fair, shown to Group 3 and 
difference of 1.1 in favor of the film presentation. Recall 
of the stories in general was of a poor level. :Loorer readers 
seem to benefit more from a film presentation with the reader 
than do the better readers. 
Abstract by Ruth Lurie 
129. 
Viafora, Lee H. ~Study of Third Grade Children's Ability to 
Discriminate Between Relevant and Irrelevant Facts. 
Ed. M. 1956. 4o p. -
Purpose: To determine whether or not third grade children 
have the ability to discriminate between relevant and 
irrelevant material in the social studies field. 
Material Used: Otis Quick-Scoring Test. 
Procedure: A series of exercises based on children's social 
experience up to the latter part of the third grade was 
developed. The exercises were in the form of short stories. 
The children were required to choose the best of the four 
titles in the multiple choice test. The materials were sent 
to the four teachersparticipating in this experiment. A 
representative group of children were chosen, ranging from 
low to high economic levels. Two hundred and three children 
took part in the study. The I.Q.'s ranged from 83-166. 
Findings: The boys received 
girls 1 mean score was 14.81. 
population was 13.53. 
Abstract by ~ildred Hall 
a mean score of 12.JJ. The 
The mean score for the total 
Wagner, hary Ellen. Analysis of !'ental Imagery _of Third 
Grade Children (In Contrast to Their Comprehension of 
the Same Stories). Ed. M. 1952. 100 p. -
Problem: To determine the relationship of mental imagery 
to reading comprehension of third grade children. 
Materials: 
lJC. 
1. Five stories from the Scott, Foresman third grade reader 
were selected for: interesting content, country 
atmosphere, low third grade vocabulary, co~T.onplace events 
to country children, vividness. 
2. A comprehension test of 25 items was built for each of 
the stories read by the children. Three types of questions 
were included: multiple choice, sequence of events and 
rna tc hing i terns. 
). Two paragraphs which were the basis of the imagery study 
from each of the five stories were selected as the passages 
to be read by the experimenter. 
4. Twenty-five general and specific oral questions were asked 
of the children about each of the imagery passages. 
Fifteen boys and twenty-five girls of one third grade 
classroom from a farming district in Eassachusetts were 
used. The mean C.A. for girls was 8-7; boys, 8-11. 
Procedure: 
1. Introduction to imagery and sample sentences were given. 
2. The paragraphs were read orally in a small group situation. 
J, After each group read a selection they were given a 
comprehension test concerning it. These tests were scored 
by the use of a correction formula. 
4. Imagery tests were then administered individually. One 
point was given for each object, action and modifying term 
that a child reported. 
Conclusions: 
1. A positive correlation of .20 was found between the mental 
imagery scores and reading comprehension scores. This is 
not significant. 
2. The boys had higher scores on the imagery tests than the 
girls. A C.R. of 1.6 was found which is not significant. 
J. 'rhe girls had higher reading comprehension scores than the 
boys. The C.R. of 1.1 was not significant. 
4. A child did not reveal an equal amount of imagery in all 
of the paragraphs. They varied widely in their mental 
imagery from paragraph to paragraph. 
1.31. 
5· A child having colored imagery in the first paragraph 
does not necessarily have colored imagery in the sub-
sequent paragraphs, but each child reported it in at least 
one instance. Eleven children reported it in all of 
their images. 
6. The same occurred in regard to moving imagery. Three 
children reported it in all their images. 
?. The same result existed for a clear image. Sixteen 
children reported clear images in all of their images. 
Abstract by Claire Grossman 
White, Ann 
Tests: 
Scale. 
1)2. 
Elizabeth. An Analysis of Two Boston University 
- An Applied Phon~cs Test, ~ Readine Attitude 
Ed. 1-'. 1955. 58 p. 
Problem: The purpose of this study was to make a statistical 
analysis of two new tests: The Applied Phonics Test and A 
Reading Attitudes Inventory. 
Procedure: Six hundred children in the second grade in a school 
system in rassachusetts were g1ven the two tests. The Phonics 
Test consisted of sixty items. 
In order to measure attitudes toward reading, a scale was 
devised. This test consisted of fifteen items, all of which 
were concerned with reading. It was easy for the children to 
follow. 
Findings: 
1. Every item of the Applied Phonics Test was found to be 
good. The lowest critical ratio is I.J-.47 on the word 
"game." The highest critical ratio is 23.6 on the word 
"body." 
2. The coefficient of reliability, established by the split 
level method, is .906. 
J. Every item of the Reading Attitudes Inventory has a 
significant critical ratio; the lowest is 4.61 on the 
item: "Do you like to have your teacher read a story to 
the class?" The highest critical ratio is 9.2, on the 
item: "Do you like to read a story to the class?" 
4. The coefficient of reliability of the Reading Attitudes 
Inventory, established by the split level method, is .55. 
It would appear from this study that the Applied Phonics Test 
is a very good one with every item a valuable one. 
The Reading Attitudes Inventory appears to be a start in a 
difficult area since every item has a significant critical 
ratio. 
However, the low reliability coefficient of .55 indicates 
that further work might be done. It appears to need a more 
efficient scoring method as some children marked everything 
on the test without discrimination. 
Abstract by Eileen fl. Twomey 
White, Louise Nargaret, Analysis of the Relevance of 
Illustrations to Text in Five Basal Reading Series for 
Grade Three. Ed,r;::- 195y:--43 p. 
lJJ, 
Problem: This study is an attempt to determine the frequency 
and type of inaccuracies occurring in illustrations in third 
grade readers in five basal reading series. (This is one part 
of a group project.) 
Materials: Illustrations were analyzed in five basal readers 
on third grade level. The analysis was based on the following 
checklist for inaccuracies in illustrations: 
1. Inaccurate illustration of action words. 
2. Inaccurate illustration of size concepts. 
). Inaccurate illustration of position. 
4. Inaccurate illustration of color. 
5. Inaccurate word and story concept. 
6. Inaccurate illustration of statement of fact. 
7. Inaccurate illustration of real life situations. 
8. Inaccurate illustration of people, places or things. 
9. Illustrations which are unrelated to the text. 
10. Illustrations which emphasize minor ideas, or only a 
portion of the text context. 
11. Illustrations placed before the text. 
12. Illustrations placed after the text. 
lJ, Illustrations which lack clarity in general outline. 
14. Illustrations which give inadequate help on word 
recognition. 
15. Illustrations which show change within a unit. 
16. Illustrations which show results which should be expected 
from text content. 
Procedure: The following series were studied: 
The Ginn Basic Readers 
Laidlaw Basic Readers 
Today's Work-Play Books 
~ New Alice and Jerry Books 
Curriculum Foundation Series 
Third Reader Level 1 
"Finding New Neighbors" 
Third Reader Level 2 
"Friends Far and Near" 
Third Reader Level 2 
"Children Everywhere" 
Third Reader Level 2 
"On Larger Trails" 
Third Reader Level 2 
"If I Were Going" 
Third Reader Level 1 
"Streets and Roads" 
Third Reader Level 2 
"More Streets and Roads" 
There were 1405 illustrations examined for the inaccuracies 
in the checklist. 
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Conclusions: Out of 1405 illustrations analyzed 11.5 per cent 
were found to contain inaccuracies. The five major inaccuracies 
were: 
1. Illustrations which emphasize minor ideas or only a portion 
of the text content. 
2. Inaccurate illustrations of peoples, places, or things. 
J. Illustrations which show results which should be expected 
from text content. 
4. Inaccurate word and story concepts. 
5. Inaccurate illustrations of color. 
Abstract by Marjorie Follansbee 
lJ5. 
Whitten, Jean K. Construction of Supplementary Materials 
for Use With the Ginn Series, Grade II, to Promote 
Independence in Reading. Ed. M. 1960. 
Purpose: The construction of workbook materials to be used 
with We Are Neighbors 21 and Around the Corner 22 of the Ginn Series to promote independence in reading. 
Materials Used: Ginn Series (21-2z). 
Procedure: Exercises were constructed that could be used 
daily; They consisted of phonic drills, new words, review 
words, an original story introduced on a chart, review of 
story and a simple test at the end of the week. 
Abstract by Mildred Hall 
lJ6. 
Wilking, Stephen Vincent. The Construction and Zvaluation 
of ~Measure of Reading VOCabulary. Ed. v:- 1940. 49 p. 
Problem: To build a test which could be incorporated in a 
diagnostic reading test. 
Procedure: 
1. To solve the problem of testing more words in less space, 
the category method of testing was used. Roget's Thesaurus 
was consulted for the setting up of these categories. A 
fourth grade vocabulary constructed from the reading books 
by Durrell-Sullivan and the first and twentieth thousand 
words in the Teacher's Word Book was also used. From this 
study 24 categories were derived. Eighteen categories were 
chosen to be used in the Reading Vocabulary Test. 
2. Two experimental forms consisting of J60 words each were 
built and were called Forms A and B. 
J. These tests were given to a total of J56 students in four 
grades: J-9-11 and lJ. The score distribution on each 
grade level was analyzed and an item analysis was made. 
4. From the analysis made, two new forms, Forms AA and AB 
were made and equated for difficulty and step-up intervals 
each consisting of 90 words, as opposed to the J60 words 
in the experimental form. 
5. Only Form A was evaluated. The reliability was tested by 
means of a multiple correlation between the scores made on 
three sheets of the test on a group of Be students in the 
ninth grade. The validity was tested by constructing a 
criterion test to measure it by. 
Conclusions: 
1. The differences in the mean score on each grade for Form A 
show a good difference. The critical ratios are all 
statistically significant (between 7 and 9-8.2, between 9 
and 11-4.2, between 11 and lJ-lC.6). This shows that the 
chances are 99.9 out of 100 that the obtained difference 
is a true one and not due to the operation of chance factors. 
2. The experimental test Form A proved to be a fairly reliable 
instrument with a reliability in the vicinity of .70 for a 
small population on one grade level. 
J. The test is a highly valid measure of reading vocabulary as 
compared against the constructed criterion. This criterion 
was found to have a reliability coefficient of .69. The 
validity coefficients on three groups, the ninth g-rade, 
college freshmen and the two groups combined, were .58, 
• 7J and . 76. 
Abstract by Ruth Cullen 
137. 
Williams, Gertrude Hazen. Perceptual Difficulties in Reading. 
Unpublished Master's Thesis, Boston University, l9J4, 110 p. 
Problem: To compare the reading errors of normal and retarded 
readers in the third grade to discover differentiating types 
of errors, as a basis of remedial treat~ent. (Some experiments 
in word learning from Part II of the thesis.) 
Materials: 
l. Durrell's "Procedure for the Analysis of Reading Difficulty." 
2. Monroe's outline for analyzing errors from "Children Who 
Cannot Read." 
Procedure: 
l. Because I.Q. and M.A. scores were not available, children 
were considered in the retarded group if they were at least 
one year below grade placement; in the normal group if they 
were of average C,A, and up to or above their grade level 
as determined by the oral reading, word recognition, and 
phonetic inventory sections of Durrell's "Procedure for the 
Analysis of Reading Difficulty," 
2, Errors were analyzed by an outline suggested by Marion 
Monroe. These were the major headings, each with sub-
headings: 
a. Faulty vowels. 
b. Faulty consonants. 
c. Reversal of letters. 
d. Reversal of letter sequence. 
e. Omission of sounds. 
f. Addition of sounds. 
g. Substitution. 
h. Transportation. 
i. Total mispronunciation. 
j. Addition of words. 
k. Faulty blends. 
J, Two different errors in one word were counted as two errors; 
two similar errors in the same word were counted only once. 
4. Seventy normal and forty-seven retarded readers were studied. 
Conclusions: Excessive errors in both groups were found in: 
1. Non-phonetic vowel sounds. 
2. Non-phonetic consonant sounds. 
J. Omission of sounds - middle of word. 
4. Omission of sounds - end of word. 
5. Omission of words. 
There were more different types of errors per 100 words read 
made by the retarded group than by the norrral group except 
for substitution of a similar form. 
lJ8. 
l. It was found after testing that in both groups the number 
of words read by individual pupils ranged from 248 to 711 
for the normal group with an error range of 6 to 224; and 
the number of words read by the retarded pupils ranged 
from 94 to 448 with an error score range of 51 to 202. 
More errors were made by both groups on the flash and word 
pronunciation tests than on the reading and phonetic tests. 
Medians for the proportionate error scores for the normal 
group were 17.94 and 40,83 for the retarded group. 
The range of error scores were twice as large for the 
retarded group as for the normal group. 
2. Total number of words read by the normal group was 32,151 
and 12,756 words read by the retarded group. 
Abstract by Viola Petrocelli 
1)9. 
Woodward, ryrle Antoinette. Measurement of Pupil Interest in 
Types of Stories at Grade Two Level £l Ballot Method to 
Determine Child Preference. Ed. M. 1946. 68 p. 
Problem: To determine the preferences of second grade children 
for (1) individual narrative stories, (2) three types of 
narrative stories, and (J) three types of informational stories. 
To compare the preferences of boys and girls and upper and lower 
quartiles in intelligence. 
Materials and Procedure: Twenty-two narrative stories were cut 
directly from second grade readers and enclosed in separate 
folders. The stories were divided into two groups, each con-
taining four animated animal stories, four fairy stories 
involving children and three folk tales and stories of the 
"wee folk." Six duplicate sets of each group were made. 
Twelve sets of informational material were made by cutting 
selections from second grade readers. No sets were duplicated 
and few duplicate individual selections were used. Each set 
contained three nature and science stories, three helpers and 
workers stories and three stories of child experience. 
Two separate sets of teachers and pupils cooperated in this 
survey. The twelve sets of narrative booklets were distributed 
to twelve second grade teachers with instructions to read the 
stories to the children and allow them to indicate their 
reactions on a ballot by liking each with or without enthusiasm 
or by disliking it. The twelve teachers who were issued the 
informational material used this material with their own and 
other second grades. In latter cases, free access to the 
material was allowed and the selections were read independently, 
either individually or by one child to a group. 
The population of the study included 12C children in the 
narrative survey and 279 in the informational one. These 
children attended school in areas suburban to a large eastern 
city. The region included both industrial and professional 
communities and home conditions varied widely. When no test 
results were available, the teacher's judgment and the pupil's 
class standing were used to determine the upper and lower 
quartiles. 
Conclusions: 
1. These were the combined percentages of children liking story 
types with and without enthusiasm: fairy stories involving 
children, 96.8; folk lore, 95.2; child experience, 95.2; 
workers and helpers, 93.2; science, 92.); animated animals, 
88.1. 
2. When comparisons were made for sex and intelligence, the 
combined percentages of children liking with and without 
enthusiasm were as follows: 
140. 
a. Boys - child experience, 95.6; fairy stories involving 
children, 94.8; folk lore, 93; science, 92.8; workers 
and helpers, 91.6; animated animals, 90.2. 
b. Girls - fairy stories involving children, 98.5; folk 
lore, 97.9; child experience, 95.2; workers and helpers, 
94.4; animated animals, 92.5; science, 91. 
c. Upper quartile - fairy stories involving children, 98; 
folk lore, 97.5; child experience, 96.8; workers and 
helpers, 94.4; science, 94.3; animated animals, 88,2. 
d. Lower quartile - fairy stories involving children, 96; 
workers and helpers, 93.2; child experience, 93.1; 
science, 92.8; folk lore, 91.3; animated animals, 89.3. 
3. The fairy stories were preferred to the informational 
material. 
Abstract by John Deasy 
